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STAAR

The State of Texas of Assessment of Academic Readiness (STAAR) is based on the Texas EssenƟ al Knowledge and Skills (TEKS). Most of the state standards, if 
they are eligible for assessment in a mulƟ ple choice/short answer format, will be assessed on STAAR.  

STAAR is designed as a verƟ cal system. Just as the TEKS are structured in a verƟ cally aligned manner, so is STAAR. Learning from one grade level is aligned 
with learning at the next grade level. Some skills are developed over the course of a student’s educaƟ onal career from kindergarten through high school, 
while other skills and learning may begin at a parƟ cular grade level and serve as the foundaƟ on for later learning. STAAR is an assessment of academic 
readiness. In other words, we can sum up the variaƟ on between the current assessment program (TAKS) and STAAR by reframing the quesƟ ons we are 
asking.  

TAKS: TAKS was designed to help teachers answer this quesƟ on:
• Did students learn what they were supposed to learn in the current year’s grade?

STAAR: STAAR is designed to ensure that teachers answer these quesƟ ons:
• Did students learn what they were supposed to learn in the current year’s grade?
• Are students ready for the next grade?
• And are they also ready for the grade aŌ er that?

So what’s the big deal about that shiŌ ? Fundamentally, it requires that teachers relook at curriculum and instrucƟ on in a very diff erent way than they have 
under previous assessment systems (TABS, TEAMS, TAAS, TAKS). Not only are teachers required to have a deep understanding of the content of the grade 
level they are teaching, but they must also be fi rmly grounded in how the content of that current grade level prepares students for subsequent grade 
levels. Overemphasis on grade level aƩ ainment ONLY may create a context where teachers in subsequent grade levels have to reteach foundaƟ onal skills to 
accommodate for the gap created by the lack of appropriate emphasis earlier. It may require students “unlearn” previous ways of conceptualizing content 
and essenƟ ally start all over. 

STAAR: focus, clarity, depth

[The TEKS] are designed to prepare students to succeed in college, in careers and to compete globally. However, consistent with a growing naƟ onal 
consensus regarding the need to provide a more clearly arƟ culated K–16 educaƟ on program that focuses on fewer skills and addresses those skills in a 
deeper manner (TEA).

STAAR is designed around three concepts: focus, clarity, and depth:

Focus: STAAR will focus on grade level standards that are criƟ cal for that grade level and the ones to follow.

Clarity: STAAR will assess the eligible TEKS at a level of specifi city that allow students to demonstrate mastery. 

Depth: STAAR will assess the eligible TEKS at a higher cogniƟ ve level and in novel contexts. 

STAAR
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STAAR: the assessed curriculum – readiness, supporƟ ng, and process standards

A key concept that underpins the design of STAAR is that all standards (TEKS) do not play the same role in student learning. Simply stated, some standards 
(TEKS) have greater priority than others – they are so vital to the current grade level or content area that they must be learned to a level of mastery to ensure 
readiness (success) in the next grade levels. Other standards are important in helping to support learning, to maintain a previously learned standard, or to 
prepare students for a more complex standard taught at a later grade.

By assessing the TEKS that are most criƟ cal to the content area in a more rigorous ways, STAAR will beƩ er measure the academic performance of students as 
they progress from elementary to middle to high school. Based on educator commiƩ ee recommendaƟ ons, for each grade level or course, TEA has idenƟ fi ed 
a set of readiness standards - the TEKS which help students develop deep and enduring understanding of the concepts in each content area. The remaining 
knowledge and skills are considered supporƟ ng standards and will be assessed less frequently, but sƟ ll play a very important role in learning.

Readiness standards have the following characterisƟ cs:

• They are essenƟ al for success in the current grade or course. 
• They are important for preparedness for the next grade or course. 
• They support college and career readiness. 
• They necessitate in-depth instrucƟ on. 
• They address broad and deep ideas. 

SupporƟ ng standards have the following characterisƟ cs:

• Although introduced in the current grade or course, they may be emphasized in a subsequent year.
• Although reinforced in the current grade or course, they may be emphasized in a previous year.
• They play a role in preparing students for the next grade or course but not a central role.
• They address more narrowly defi ned ideas. 

STAAR assesses the eligible TEKS at the level at which the TEKS were wriƩ en.

STAAR is a more rigorous assessment than TAKS (and TAAS, TEAMS, TABS before that). The level of rigor is connected with the cogniƟ ve level idenƟ fi ed in the 
TEKS themselves. Simply stated, STAAR will measure the eligible TEKS at the level at which they are wriƩ en.  

The rigor of items will be increased by 
• assessing content and skills at a greater depth and higher level of cogniƟ ve complexity 
• assessing more than one student expectaƟ on in a test item 

The rigor of the tests will be increased by 
• assessing fewer, yet more focused student expectaƟ ons and assessing them mulƟ ple Ɵ mes and in more complex ways 
• including a greater number of rigorous items on the test, thereby increasing the overall test diffi  culty 

STAAR
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About the 
STAAR  Field Guide

The STAAR Field Guide for Teachers is designed as a tool to help teachers prepare for instrucƟ on. The tools and resources in this guide are 
designed to supplement local curriculum documents by helping teachers understand how the design and components of STAAR are connected 
to the scope and sequence of instrucƟ on.  In order to help students aƩ ain even higher levels of learning as assessed on STAAR, teachers need 
to plan for increasing levels of rigor. This guide contains the following components:

STAAR Grade Level Snapshot – one page overview of the standards assessed on STAAR, how those 
standards are classifi ed (readiness, supporƟ ng, or process), the reporƟ ng categories around which 
those standards are clustered, and the number of items that will be on the test from each reporƟ ng 
category and from each type of standard. 

STAAR Readiness Standards: A VerƟ cal Look – a verƟ cal look at the readiness standards in grade bands 
to show the progression of the assessment between grade levels

STAAR Readiness and SupporƟ ng Standards Analysis Sheets– overviews of the nature of each readi-
ness and supporƟ ng standard assessed on STAAR, designed to be used in planning to build teacher 
content knowledge and ensure that current grade level instrucƟ on reinforces previous learning and 
prepares students for future grade levels.

STAAR-Curriculum Planning Worksheet – a tool to organize the pages in this guide to be used in 
planning and professional development
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How to use the
STAAR Field Guide

Steps to Success

1. Download the TEA Documents to add to your STAAR Teacher Field Guide 
• STAAR Blueprint
• Assessed Curriculum Documents
• STAAR Test Design
• STAAR Reference Materials

2. Review the STAAR Snapshot for your course/grade level and content area
• Note the readiness standards
• With your team, explore why those TEKS are classifi ed as readiness standards – which criteria do they meet
• Review the supporƟ ng standards and note any that may have played a larger role on TAKS

3. Review the STAAR Readiness Standards: A VerƟ cal Look
• Discuss how the readiness standards connect between grade levels
• Explore the specifi c diff erences between the aligned readiness standards at each grade level

4. Review the components of the STAAR Readiness and SupporƟ ng Standards Analysis Sheets
• Use the samples on pages 6 and 7 to explore the analysis sheets
• Add addiƟ onal informaƟ on based on the discussion on the team

5. Create STAAR-Curriculum Planning Packets for each unit or grading period 
• Collect either the Scope and Sequence document (if it includes the TEKS standards for each unit of instrucƟ on) OR Unit Plan documents (where the TEKS 

standards are bundled together into units of instrucƟ on)
• The STAAR Field Guide is arranged by standard type (readiness or supporƟ ng) in numeric order of the standards. You may need to photocopy certain 

pages/standards if they are repeated throughout mulƟ ple units.
• Use the scope and sequence or unit plan documents to idenƟ fy the TEKS taught in each unit/grading period
• Compile the STAAR Readiness and SupporƟ ng Standards Analysis Sheets that correspond to the TEKS each unit/grading period
• AŌ er the pages/standards are sorted into their appropriate unit, create a method of organizing the documents (binder, folder, fi le, etc).

6. Plan for instrucƟ on
• Collect the curriculum documents used for planning
• Use the STAAR- Curriculum Planning Worksheet as you plan each unit. The worksheet provides guiding quesƟ ons and refl ecƟ on opportuniƟ es to aide 

you in maximizing the material in the STAAR Field Guide.
• Determine where the team needs addiƟ onal learning
• Evaluate instrucƟ onal materials
• Review the plan for appropriate levels of rigor
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How to read analysis pages 
Readiness Standards

How to read  
STAAR Readiness Standards analysis pages 

Texas Essential Knowledge and
Skills StatementStudent Expectation

Standard and Indication of
“Readiness” or “Supporting”

Rigor Implications Uses the verb(s)
from the Student Expectation to
indicate the cognitive complexity of
the standard and which level of
Bloom’s Taxonomy should be
addressed during instruction,
Instructional implications are also
highlighted.

Content Builder The basics of
the content within the standard
are extracted in a bulleted list.
Connections to prior
learning/other standards are
explained. Future implications
of mastery of this standard are
described to assist in
understanding the impact of this
learning in the future.

Academic Vocabulary
Vocabulary words are extracted
directly from the standard
and/or associated with the
instruction of the content within
the standard.

Grade and Subject

Distractor Factor Alerts teachers to
areas where students traditionally
struggle, have misconceptions, or
may need reinforcement.

Level of Difficulty Standards
are labeled either Challenging or
Moderate. This determination is
made by the campus using
previous year data.
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How to read analysis pages 
SupporƟ ng Standards

How to read  
STAAR Supporting Standards analysis pages 

Texas Essential Knowledge and
Skills StatementStudent Expectation

Standard and Indication of
“Readiness” or “Supporting”

Grade and Subject

Supporting the Readiness
Standards Most supporting
standards support a readiness
standard in the current grade
level. This section discusses the
relationships of the standards
that are often taught together.

Academic Vocabulary Words
are extracted directly from the
standard and/or associated with
the instruction of the content
within the standard.

Rigor Implications Uses the verb(s)
from the Student Expectation to
indicate the cognitive complexity of
the standard and which level of
Bloom’s Taxonomy should be
addressed during instruction,
Instructional implications are also
highlighted.
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Curriculum – STAAR Planning Worksheet 

Course/Grade Level Readiness Standards

Content Area

Supporting StandardsGrading Period/Unit

Action Steps Guiding Questions & Notes
Read each analysis page. What stands out?

How many of the standards are a “Challenging” level of difficulty?

How many of the standards are a high level of rigor (above apply on Bloom’s Taxonomy)?

Content Builder (Readiness
Standards only)

What other connections could you add to this section? Write them on your analysis pages!

This content important for students’ future learning. How will you assess retention?

Supporting the Readiness
Standards (Supporting
Standards only)

How can you use this information as you plan lessons?

Do the supporting standards match with the readiness standards in your unit bundle? If not,
arrange them according to your curriculum. Address the questions again “Which Readiness
Standards does it support? How does it support the Readiness Standard(s)?”
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Curriculum – STAAR Planning Worksheet 

Action Steps Guiding Questions & Notes
Vocabulary What strategies will you use to ensure mastery of the vocabulary for each standard in this

unit?

What is your plan if students do not master the vocabulary?

Use the Distractor Factor How can you address the information in the Distractor Factor section?

From your teaching experience, is there anything you would add to this? Write it on your
analysis pages!

Reflection How have you taught this content in the past?

How will you teach it differently this year?

How will you utilize the readiness and supporting standards for formative and summative
assessment?
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STAAR Standards Snapshot
G

rade 3 Reading 
Repor

 ng 
Category

# of 
Item

s
Readiness Standards

Suppor
 ng Standards

1
Understanding and 

Analysis
Across Genres

6

3.4.A 
iden

 fy the m
eaning of com

m
on pre

 xes (e.g., 
in-, dis-) and su

  xes (e.g., -full, -less), and know
 

how
 they change the m

eaning of roots
3.4.B 

use context to determ
ine the relevant m

eaning of 
unfam

iliar w
ords or dis

 nguish am
ong m

ul ple 
m

eaning w
ords and hom

ographs

3.4.C 
iden

 fy and use antonym
s, synonym

s, hom
ographs, and 

hom
ophones

2
Understanding and Analysis of Literary Texts

18

3.8.A 
sequence and sum

m
arize the plot’s m

ain events 
and explain their in

 uence on future events
3.8.B 

describe the interac
 on of characters including 

their rela
 onships and the changes they undergo

Fig.19.D m
ake inferences about text and use textual 

evidence to support understanding (Fic
 on)

Fig.19.E 
sum

m
arize inform

a
 on in text, m

aintaining 
m

eaning and logical order (Fic
 on)

3.2.B 
ask relevant ques

 ons, seek clari ca
 on, and locate facts and 

details about stories and other texts and support answ
ers w

ith 
evidence from

 text
3.5.A 

paraphrase the them
es and suppor ng details of fables, 

legends, m
yths, or stories

3.6.A 
describe the characteris

 cs of various form
s of poetry and 

how
 they create im

agery (e.g., narra
 ve poetry, lyrical poetry, 

hum
orous poetry, free verse)

3.9 
understand, m

ake inferences and draw
 conclusions about the 

varied structural pa
 erns and features of literary non

 c
 on 

and respond by providing evidence from
 text to support their 

understanding
3.10.A 

iden
 fy language that creates a graphic visual experience and 

appeals to the senses
3.16 

use com
prehension skills to analyze how

 w
ords, im

ages, 
graphics, and sounds w

ork together in various form
s to im

pact 
m

eaning. Students w
ill con

 nue to apply earlier standards 
w

ith greater depth in increasingly m
ore com

plex texts
Fig.19.D m

ake inferences about text and use textual evidence to sup-
port understanding (Literary N

on
 c

 on, Poetry)
Fig.19.E 

sum
m

arize inform
a

 on in text, m
aintaining m

eaning and 
logical order (Literary N

on
 c

 on, Poetry)

3
Understanding and Analysis of Informa  onal Texts

16

3.12 
analyze, m

ake inferences and draw
 conclusions 

about the author’s purpose in cultural, historical, 
and contem

porary contexts and provide evidence 
from

 the text to support their understanding [3.12.A 
is ineligible for assessm

ent – so w
hen 3.12 is 

assessed it w
ill be linked to Fig. 19.D for 

expository texts]
3.13.A 

iden
 fy the details or facts that support the m

ain 
idea

3.13.B 
draw

 conclusions from
 the facts presented in text 

and support those asser ons w
ith textual evidence

3.13.C 
iden

 fy explicit cause and e
 ect rela

 onships 
am

ong ideas in texts
3.13.D 

use text features (e.g., bold print, cap
 ons, key 

w
ords, italics) to locate inform

a
 on and m

ake and 
verify predic

 ons about contents of text
Fig.19.D m

ake inferences about text and use textual 
evidence to support understanding

Fig.19.E 
sum

m
arize inform

a
 on in text, m

aintaining 
m

eaning and logical order

3.15.B 
locate and use speci c inform

a
 on in graphic features of text

3.16 
use com

prehension skills to analyze how
 w

ords, im
ages, 

graphics, and sounds w
ork together in various form

s to im
pact 

m
eaning. Students w

ill con
 nue to apply earlier standards 

w
ith greater depth in increasingly m

ore com
plex texts. 

Total Item
s

40
24-28 test ques

 ons from
 Readiness Standards

12-16 test ques
 ons from

 Suppor
 ng Standards

Genres Assessed
Literary

• 
Fic

 on (Readiness)
• 

Literary N
on

 c
 on (Suppor ng)

• 
Poetry (Suppor ng)

• 
Dram

a (Ineligible)
• 

M
edia Literacy (Em

bedded)

Inform
a

 onal
• 

Expository (Readiness)
• 

Persuasive (Ineligible)
• 

Procedural (Em
bedded)

• 
M

edia Literacy (Em
bedded)
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Reading/ELA STAAR Readiness Standards - A Vertical Look (Primary) 
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Reading/ELA STAAR Readiness Standards - A Vertical Look (Primary) 
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Reading/ELA STAAR Readiness Standards - A Vertical Look (Elementary) 
REVISED 02.23.11

Reporting
Category Grade 3 Readiness Standards Grade 4 Readiness Standards Grade 5 Readiness Standards Grade 6 Readiness Standards

1
U

nd
er

st
an

di
ng

/A
na

ly
si

sA
cr

os
sG

en
re

s

3.4.A identify the meaning of common
prefixes (e.g., in , dis ) and suffixes
(e.g., full, less), and know how they
change the meaning of roots

3.4.B use context to determine the relevant
meaning of unfamiliar words or
distinguish among multiple meaning
words and homographs

4.2.A determine the meaning of grade level
academic English words derived from
Latin, Greek, or other linguistic roots
and affixes

4.2.B use the context of the sentence (e.g.,
in sentence example or definition) to
determine the meaning of unfamiliar
words or multiple meaning words

4.2.E use a dictionary or glossary to
determine the meanings,
syllabication, and pronunciation of
unknown words

Fig.19.F make connections (e.g., thematic
links, author analysis) between
literary and informational texts with
similar ideas and provide textual
evidence

5.2.A determine the meaning of grade level
academic English words derived from
Latin, Greek, or other linguistic roots
and affixes

5.2.B use context (e.g., in sentence
restatement) to determine or clarify
the meaning of unfamiliar or multiple
meaning words

5.2.E use a dictionary, a glossary, or a
thesaurus (printed or electronic) to
determine the meanings,
syllabication, pronunciations,
alternate word choices, and parts of
speech of words

Fig.19.F make connections (e.g., thematic
links, author analysis) between and
across multiple texts of various genres
and provide textual evidence

6.2.A determine the meaning of grade level
academic English words derived from
Latin, Greek, or other linguistic roots
and affixes

6.2.B use context (e.g., cause and effect or
compare and contrast organizational
text structures) to determine or clarify
the meaning of unfamiliar or multiple
meaning words

6.2.E use a dictionary, a glossary, or a
thesaurus (printed or electronic) to
determine the meanings,
syllabication, pronunciations,
alternate word choices, and parts of
speech of words

Fig.19.F make connections (e.g., thematic
links, author analysis) between and
across multiple texts of various
genres, and provide textual evidence

2
U

nd
er

st
an

di
ng

/A
na

ly
si

so
fL

ite
ra

ry
Te

xt
s

3.8.A sequence and summarize the plot's
main events and explain their
influence on future events

3.8.B describe the interaction of characters
including their relationships and the
changes they undergo

Fig.19.D make inferences about text and use
textual evidence to support
understanding (Fiction)

Fig.19.E summarize information in text,
maintaining meaning and logical order
(Fiction)

4.6.A sequence and summarize the plot's
main events and explain their
influence on future events

4.6.B describe the interaction of characters
including their relationships and the
changes they undergo

Fig.19D make inferences about text and use
textual evidence to support
understanding (Fiction)

Fig.19.E summarize information in text,
maintaining meaning and logical order
(Fiction)

5.6.A describe incidents that advance the
story or novel, explaining how each
incident gives rise to or foreshadows
future events

5.6.B explain the roles and functions of
characters in various plots, including
their relationships and conflicts

5.8.A evaluate the impact of sensory
details, imagery, and figurative
language in literary text

Fig.19.D make inferences about text and use
textual evidence to support
understanding (Fiction)

Fig.19.E summarize and paraphrase texts in
ways that maintain meaning and
logical order within a text and across
texts (Fiction)

6.6.A summarize the elements of plot
development (e.g., rising action,
turning point, climax, falling action,
denouement) in various works of
fiction

6.8.A explain how authors create meaning
through stylistic elements and
figurative language emphasizing the
use of personification, hyperbole, and
refrains

Fig.19.D make inferences about text and use
textual evidence to support
understanding (Fiction)

Fig.19.E summarize, paraphrase, and
synthesize texts in ways that maintain
meaning and logical order within a
text and across texts (Fiction)
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Reading/ELA STAAR Readiness Standards - A Vertical Look (Elementary) 
REVISED 02.23.11

Reporting
Category Grade 3 Readiness Standards Grade 4 Readiness Standards Grade 5 Readiness Standards Grade 6 Readiness Standards

3
U

nd
er

st
an

di
ng

/A
na

ly
si

so
fI

nf
or

m
at

io
na

lT
ex

ts

3.13.A identify the details or facts that
support the main idea

3.13.B draw conclusions from the facts
presented in text and support those
assertions with textual evidence

3.13.C identify explicit cause and effect
relationships among ideas in texts

3.13.D use text features (e.g., bold print,
captions, key words, italics) to locate
information and make and verify
predictions about contents of text

Fig.19.D make inferences about text and use
textual evidence to support
understanding

Fig.19.E summarize information in text,
maintaining meaning and logical order

4.11.A summarize the main idea and
supporting details in text in ways that
maintain meaning

4.11.C describe explicit and implicit
relationships among ideas in texts
organized by cause and effect,
sequence, or comparison

4.11.D use multiple text features (e.g., guide
words, topic and concluding
sentences) to gain an overview of the
contents of text and to locate
information

Fig.19.D make inferences about text and use
textual evidence to support
understanding

Fig.19.E summarize information in text,
maintaining meaning and logical order

5.11.A summarize the main ideas and
supporting details in a text in ways
that maintain meaning and logical
order

5.11.C analyze how the organizational
pattern of a text (e.g., cause and
effect, compare and contrast,
sequential order, logical order,
classification schemes) influences the
relationships among the ideas

5.11.D use multiple text features and
graphics to gain an overview of the
contents of text and to locate
information

5.11.E synthesize and make logical
connections between ideas within a
text and across two or three texts
representing similar or different
genres

Fig.19.D make inferences about text and use
textual evidence to support
understanding (Expository)

Fig.19.E summarize and paraphrase texts in
ways that maintain meaning and
logical order within a text and across
texts (Expository)

6.10.A summarize the main ideas and
supporting details in text,
demonstrating an understanding that
a summary does not include opinions

6.10.C explain how different organizational
patterns (e.g., proposition and
support, problem and solution)
develop the main idea and the
author's viewpoint

6.10.D synthesize and make logical
connections between ideas within a
text and across two or three texts
representing similar or different
genres

Fig.19.D make inferences about text and use
textual evidence to support
understanding (Expository)

Fig.19.E summarize, paraphrase, and
synthesize texts in ways that maintain
meaning and logical order within a
text and across texts (Expository)

Ge
nr

es
As

se
ss

ed

Li
te

ra
ry

• Fiction (Readiness)
• Literary Nonfiction (Supporting)
• Poetry (Supporting)
• Drama (Ineligible)
• Media Literacy (Embedded)

• Fiction (Readiness)
• Literary Nonfiction (Supporting)
• Poetry (Supporting)
• Drama (Supporting)
• Media Literacy(Embedded)

• Fiction (Readiness)
• Literary Nonfiction (Supporting)
• Poetry (Supporting)
• Drama (Supporting)
• Media Literacy(Embedded)

• Fiction (Readiness)
• Literary Nonfiction (Supporting)
• Poetry (Supporting)
• Drama (Supporting)
• Media Literacy(Embedded)

In
fo

rm
at

io
na

l

• Expository (Readiness)
• Persuasive (Ineligible)
• Procedural (Embedded)
• Media Literacy (Embedded)

• Expository (Readiness)
• Persuasive (Ineligible)
• Procedural (Embedded)
• Media Literacy (Embedded)

• Expository (Readiness)
• Persuasive (Supporting)
• Procedural (Embedded)
• Media Literacy (Embedded)

• Expository (Readiness)
• Persuasive (Supporting)
• Procedural (Embedded)
• Media Literacy (Embedded)



15hƩ p://www.lead4ward.com © 2011 lead4ward

Grade 3 
English Language Arts

 Content Builder
What do the students need to know?
Content
Prefi xes and suffi  xes are morphemes (the smallest unit of meaning) and occur 
before (prefi x) or aŌ er (suffi  x) a root or base word. When prefi xes and suffi  xes 
are added to a root and base word they can alter, change or specify the mean-
ing of the word, change the part of speech of the word, and/or change how the 
word is used in a sentence.

ConnecƟ ons
In second grade, students used prefi xes and suffi  xes along with base words 
to determine the meaning of words. In this standard, students conƟ nue to 
use their knowledge of prefi xes, suffi  xes, and base words; however this is the 
fi rst Ɵ me they are expected to understand how prefi xes and suffi  xes change 
the meaning of roots. This is the only standard in grades K-12 that focuses on 
understanding the meaning of common prefi xes and suffi  xes, and specifi cally 
examines how they change meaning. In future grades, students conƟ nue to use 
this knowledge to learn new prefi xes, suffi  xes, and roots to support their 
understanding of academic and technical vocabulary.

To what degree will this learning impact learning two years down 
the road?
This standard provides a foundaƟ on for using word parts to understand the 
meaning of academic words derived from Greek and LaƟ n roots and affi  xes  
required in fourth and fi Ō h grade Readiness standards TEKS 4.2A and  
TEKS 5.2A

   Academic Vocabulary
• Prefi x
• Suffi  x

• Root
• Base word

   Rigor ImplicaƟ ons
Verb
• IdenƟ fy
• Know

Level of Bloom’s Taxonomy
• Remembering
• Understanding

  

InstrucƟ onal ImplicaƟ ons
Along with learning the meaning of common prefi xes and suffi  xes, a general 
understanding of the structure of language is important. In order to think 
strategically while employing word awareness skills, students need to 
understand that words in the English language are organized into parts and 
the understanding of the parts allows the deep understanding of the whole 
word. Studying and manipulaƟ ng the structure of words help students 
establish meaning, pronunciaƟ on, and parts of speech of new words. 

   Distractor Factor
Prefi xes and suffi  xes are types of affi  xes. This term will be introduced in 
fourth grade. SomeƟ mes base words and roots are used interchangeably.  
However, a root is the basic part of a word that carries meaning and cannot 
stand alone, and a base word is a word that can stand alone.  

  Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.4) Reading/Vocabulary Development. Students understand new vocabulary and 
use it when reading and wriƟ ng. Students are expected to

(A) idenƟ fy the meaning of common prefi xes (e.g., in-, dis-) and suffi  xes (e.g., -full, -less), and know how they change the 
meaning of roots; 

3.4A Readiness
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Grade 3 
English Language Arts

 Content Builder
What do the students need to know?
Content
Words meanings do not stand alone and are not one-dimensional, but are 
drawn from experience with words and text. Meanings are defi ned by the 
relaƟ onships between surrounding words and phrases. Some meanings and 
pronunciaƟ ons (homographs) are revealed only through the context in which 
they appear. In order to correctly understand the meaning of a word, one must 
be able to determine a word’s meaning in a variety of contexts and must be 
able to outline the possible meanings and someƟ mes pronunciaƟ ons when the 
word stands alone.

ConnecƟ ons
In fi rst and second grade, students determined the meaning of unfamiliar and 
mulƟ ple meaning words by using context and understood that words are not 
one-dimensional. This standard increases in complexity by focusing on the 
ability to use context to determine the meaning of not only unfamiliar and 
mulƟ ple meaning words but homophones as well.

To what degree will this learning impact learning two years down 
the road?
This standard provides a foundaƟ on for using context to determine the 
meaning of mulƟ ple meaning and unfamiliar words in fourth and fi Ō h grade 
Readiness Standards TEKS 4.2B and TEKS 5.2B where students become more 
strategic as they look for specifi c types of clues presented in the context.

   Academic Vocabulary
• Context
• MulƟ ple meaning

• Homograph

   Rigor ImplicaƟ ons
Verb
• Use
• Determine
• DisƟ nguish

Level of Bloom’s Taxonomy
• Applying
• Analyzing

InstrucƟ onal ImplicaƟ ons
Transcending the meaning of individual words must occur in order to clearly 
understand a text. In order to determine relaƟ onships in context, students 
must be able to support conclusions drawn from the text. Understand-
ing relaƟ onships between words and phrases to determine meaning is an 
important strategy in the comprehension of text and is one of the most ef-
fecƟ ve ways to increase vocabulary. An extensive vocabulary supports oral 
and wriƩ en communicaƟ on.

  Distractor Factor
Clues in context rarely provide a clear and concise defi niƟ on. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.4) Reading/Vocabulary Development. Students understand new vocabulary and 
use it when reading and wriƟ ng. Students are expected to

(B) use context to determine the relevant meaning of unfamiliar words or disƟ nguish among mulƟ ple meaning words and 
homographs;  

3.4B Readiness
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Grade 3 
English Language Arts

 Content Builder
What do the students need to know?
Content
Summarizing is the process of organizing and categorizing important informa-
Ɵ on during and aŌ er reading. The plot in a story is the descripƟ on and structure 
of acƟ ons or events that give the story meaning. The acƟ ons and events relate 
to each other in a specifi c sequence to tell what happens to whom and why. In 
order to deeply understand and relate to a story, one must be able to summa-
rize, draw conclusions, and make and confi rm predicƟ ons during and aŌ er 
reading. See Readiness Standard 3.Fig19E for more informaƟ on about 
summarizing.

ConnecƟ ons
In second grade, students examined and described plot events and seƫ  ngs. 
This is the fi rst Ɵ me students are required to examine plot events to sequence, 
summarize, and explain their infl uence on future events. Readiness Standards 
TEKS 3.Fig19D and 3.Fig19E support interpretaƟ on, inference, and summary 
needed for this standard.

To what degree will this learning impact learning two years down 
the road?
This Readiness Standard and fourth grade Readiness Standard TEKS 4.6A pre-
pare students for fi Ō h grade Readiness Standard TEKS 5.6A where students ex-
amine how acƟ ons and events in text give rise to foreshadowing future events.

   Academic Vocabulary
• Sequence
• Summarize

• Event
• Infl uence

   Rigor ImplicaƟ ons
Verb
• Sequence
• Summarize
• Explain

Level of Bloom’s Taxonomy
• Analyzing
• Understanding

InstrucƟ onal ImplicaƟ ons
Understanding literary elements (acƟ ons and events) in stories and how 
they connect enhances a reader’s ability to make meaning of text. In order 
to monitor comprehension and ensure a deep understanding, it is impor-
tant for students to make and confi rm predicƟ ons about future events 
while reading. Good readers conƟ nue to think about what will happen next 
even aŌ er the story is fi nished. Sequencing and summarizing provide mean-
ingful structures for the analysis of how one event infl uences another.

  Distractor Factor
The disƟ ncƟ on between retelling and summarizing is essenƟ al in creaƟ ng 
an eff ecƟ ve summary. Retelling is the recount of every detail and summary 
is the idenƟ fi caƟ on of the most criƟ cal informaƟ on to create concise state-
ments and understandings.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.8) Reading/Comprehension of Literary Text/FicƟ on. Students understand, make 
inferences and draw conclusions about the structure and elements of fi cƟ on and 
provide evidence from text to support their understanding. Students are expected to

(A) sequence and summarize the plot’s main events and explain their infl uence on future events; 

3.8A Readiness



hƩ p://www.lead4ward.com 18 © 2011 lead4ward

Grade 3 
English Language Arts

 Content Builder
What do the students need to know?
Content
CharacterizaƟ on is the process by which an author reveals the personality of 
a character (person, animal, or innate object) by divulging what the charac-
ter says, does, thinks, and feels. InteresƟ ng, believable characters encounter 
relaƟ onships with other characters and undergo some type of change due to an 
event(s). Changes can occur in the character’s relaƟ onship with others, rela-
Ɵ onship with self, or be physical, emoƟ onal (feeling) or intellectual (thoughts). 
Stories have at least one main character and usually have several supporƟ ng 
characters. A main character is recognized because his or her traits are fully 
developed and moƟ ves are clearly known.

ConnecƟ ons
In second grade, students described traits, moƟ vaƟ ons, and feelings of char-
acters in text heard or read. In third grade, the exploraƟ on of characterizaƟ on 
increases in complexity. This is the fi rst Ɵ me students are required to examine 
relaƟ onships and the changes characters undergo.

To what degree will this learning impact learning two years down 
the road?
This standard and fourth grade Readiness Standard TEKS 4.6B serves as a 
foundaƟ on for fi Ō h grade Readiness Standard TEKS 5.6B where students are 
required to explore the funcƟ on and roles characters play in the plot, including 
confl icts in relaƟ onships (man vs. man) and confl icts with self (man vs. self)

   Academic Vocabulary
• Character
• RelaƟ onship

• InteracƟ on

   Rigor ImplicaƟ ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding  

InstrucƟ onal ImplicaƟ ons
Exposure to a variety of characters, relaƟ onships, and types of changes 
characters undergo is necessary in order to develop a deep understanding 
of how authors reveal characters. To enhance connecƟ ons and meaning 
from texts, students need to be exposed to strong characters, characters 
like themselves, and characters from diverse backgrounds. Understanding 
literary elements (characters, acƟ on/events) in stories and how they 
connect enhances a reader’s ability to make meaning of text.

  Distractor Factor
To fully understand relaƟ onships and changes experienced by characters, 
students will need to connect prior knowledge with informaƟ on from the 
text to infer and fi ll in the gaps.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.8) Reading/Comprehension of Literary Text/FicƟ on. Students understand, make 
inferences and draw conclusions about the structure and elements of fi cƟ on and 
provide evidence from text to support their understanding. Students are expected to

(B) describe the interacƟ on of characters including their relaƟ onships and the changes they undergo. 

3.8B Readiness
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 Content Builder
What do the students need to know?
Content
Details and facts support the main idea and clarify events and acƟ ons by telling 
how, when, what, where, why, how much, and/or how many.

ConnecƟ ons
In second grade, students idenƟ fi ed and disƟ nguished the main idea form the 
topic. In third grade, students build on the general understanding of main idea 
to idenƟ fy and connect supporƟ ng facts and details. This is the fi rst Ɵ me stu-
dents are required to idenƟ fy the ideas that support the main idea(s).

To what degree will this learning impact learning two years down 
the road?
This standard provides the foundaƟ on for fourth and fi Ō h grade Readiness 
Standards 4.11A and 5.11A as students use their understanding of main idea 
and supporƟ ng facts and details to summarize text. This standard provides the 
basic foundaƟ on for maintaining meaning from informaƟ on gathered.

   Academic Vocabulary
• Main idea
• Facts
• Details

   Rigor ImplicaƟ ons
Verb
• IdenƟ fy

Level of Bloom’s Taxonomy
• Remembering

InstrucƟ onal ImplicaƟ ons
The ability to ask and answer relevant quesƟ ons and summarize while read-
ing increases the understanding of connecƟ ons between literary elements 
(main idea, supporƟ ng facts/details) and allows for informaƟ on to become 
more than just facts. The use of graphic organizers to record informaƟ on 
supports organizaƟ on and memory. 

  Distractor Factor
When idenƟ fying supporƟ ng facts and details, students must focus on the 
textual evidence. The use of textual features such as headings, diagrams, 
and pictures help in the idenƟ fi caƟ on and confi rmaƟ on of informaƟ on.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.13) Reading/Comprehension of InformaƟ onal Text/Expository Text. Students 
analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to

(A) idenƟ fy the details or facts that support the main idea

3.13A Readiness
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 Content Builder
What do the students need to know?
Content
A conclusion is generally based on more than one piece of informaƟ on (facts) 
that are synthesized and connected to form thoughts or ideas. Drawing conclu-
sions is a strategy that permits readers to merge background knowledge and in-
formaƟ on provided in the text. AsserƟ ons are supported by providing evidence 
of the connecƟ ons between the available facts and what is already known.

ConnecƟ ons
This standard works together with Readiness Standard 3.13A to idenƟ fy and 
draw conclusions from facts presented in text. This is the fi rst Ɵ me students are 
required to draw conclusions from the details presented.

To what degree will this learning impact learning two years down 
the road?
This standard provides a foundaƟ on for fourth and fi Ō h grade SupporƟ ng 
Standards TEKS 4.11B and 5.11B as students analyze informaƟ on to determine 
if it is a fact or opinion, and verify idenƟ fi ed facts using establish methods.

   Academic Vocabulary
• Draw conclusions

   Rigor ImplicaƟ ons
Verb
• Draw conclusions
• Support

Level of Bloom’s Taxonomy
• Analyzing
• EvaluaƟ ng 

InstrucƟ onal ImplicaƟ ons
Drawing conclusions is a strategy that students use before, during, and aŌ er 
reading to increase their understanding and connecƟ ons with text. In order 
to draw conclusions students must be able to integrate the new informaƟ on 
presented in text with prior knowledge. They must relate and refl ect their 
thinking while supporƟ ng their conclusion with text evidence. The ability to 
ask and answer relevant quesƟ ons and summarize while reading increases 
the understanding of connecƟ ons between literary elements (main idea, 
supporƟ ng facts/details) and allows for informaƟ on to become more than 
just facts.

  Distractor Factor
The intent of this standard is to draw conclusions from what is presented. 
Text that supports the applicaƟ on of drawing conclusions should contain 
pictures or language to elicit inference.  

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.13) Reading/Comprehension of InformaƟ onal Text/Expository Text. Students 
analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to

(B) draw conclusions from the facts presented in text and support those asserƟ ons with textual evidence; 

3.13B Readiness
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 Content Builder
What do the students need to know?
Content
OrganizaƟ onal structure helps the author communicate and helps the reader 
understand informaƟ on in an organized and meaningful format. Cause and ef-
fect is an organizaƟ onal structure that off ers an explanaƟ on or reason for some-
thing. The cause is why something happened and the eff ect is what happened. 

ConnecƟ ons
In fi rst and second grade, students examined organizaƟ onal structure by de-
scribing the order in which events occurred. This standard increases in com-
plexity as students began to idenƟ fy the relaƟ onship between an organizaƟ onal 
structure and the informaƟ on presented. This is the fi rst Ɵ me students are 
required to examine cause and eff ect structure.

To what degree will this learning impact learning two years down 
the road?
This standard provides the foundaƟ on for fourth and fi Ō h grade Readiness 
Standards TEKS 4.11C and 5.11C as students further examine the relaƟ onship 
between diff erent types of organizaƟ onal structures and informaƟ on conveyed 
both explicitly and implicitly.

   Academic Vocabulary
• OrganizaƟ onal paƩ ern
• Structure
• Cause and eff ect 

   Rigor ImplicaƟ ons
Verb
• IdenƟ fy

Level of Bloom’s Taxonomy
• Remembering

InstrucƟ onal ImplicaƟ ons
OrganizaƟ onal structures provide a predictable organizaƟ on of informaƟ on 
which enhances the ability to understand the informaƟ on presented. The 
following words may be used in cause and eff ect structure: because, since, 
therefore, this lead to, as a result, for this reason. 

  Distractor Factor
Focus is on the relaƟ onship between how informaƟ on is organized (cause 
and eff ect) and how that organizaƟ on supports interpretaƟ on of the text.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.13) Reading/Comprehension of InformaƟ onal Text/Expository Text. Students 
analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to

(C) idenƟ fy explicit cause and eff ect relaƟ onships among ideas in texts;

3.13C Readiness
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 Content Builder
What do the students need to know?
Content
Authors use text features to organize and present informaƟ on. Text features 
help the reader understand what is being read by supporƟ ng navigaƟ on of the 
text, disƟ nguishing diff erent parts of the text, supporƟ ng printed informaƟ on 
in the text, and/or providing addiƟ onal informaƟ on. Readers use text features 
to make and verify predicƟ ons before, during, and aŌ er reading and to locate 
informaƟ on as needed. Text features can include Ɵ tles, capƟ ons, sub Ɵ tles, key 
words, bold print, italics, table of contents, glossary, index, heading, illustraƟ ons 
and photos, and graphics.

ConnecƟ ons
This standard works together with Readiness Standards 3.11A and 3.11B as 
students use text features to idenƟ fy and draw conclusions from details and 
facts. This is the fi rst Ɵ me students are required to use text features to make 
and verify predicƟ ons.

To what degree will this learning impact learning two years down 
the road?
This standard supports fourth and fi Ō h grade Readiness Standards 4.11D and 
5.11D as students are required to use mulƟ ple text features and graphics.

   Academic Vocabulary
• Text feature
• Verify
• PredicƟ on

   Rigor ImplicaƟ ons
Verb
• Use
• Locate
• Make
• Verify

Level of Bloom’s Taxonomy
• Applying
• Remembering
• EvaluaƟ ng

InstrucƟ onal ImplicaƟ ons
Understanding the purpose of each text feature, knowing how to navigate 
the text using the text features, and realizing the relaƟ onship between the 
text features and printed text are necessary for locaƟ ng informaƟ on and 
making and verifying predicƟ ons about the informaƟ on presented.

  Distractor Factor
Text features must be used in conjuncƟ on with the printed text to experi-
ence the full benefi t of using text features for comprehension.  

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.13) Reading/Comprehension of InformaƟ onal Text/Expository Text. Students 
analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to

(D) use text features (e.g., bold print, capƟ ons, key words, italics) to locate informaƟ on and make and verify predicƟ ons 
about contents of text.

3.13D Readiness
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 Content Builder
What do the students need to know?
Content
Inference is a strategy that includes mulƟ ple steps and is pracƟ ced before, 
during, and aŌ er reading. It is the foundaƟ on of the comprehension process. 
Steps include connecƟ ng prior knowledge and informaƟ on from text, drawing a 
conclusion based on the informaƟ on from the connecƟ on, and making a predic-
Ɵ on (logical guess) based on the drawn conclusion. Reading between the lines to 
construct meaning and comprehend beyond literal understanding is necessary 
when implemenƟ ng these steps. A conclusion is generally based on more than 
one piece of informaƟ on that are synthesized and connected to form thoughts or 
ideas.  

ConnecƟ ons
This standard supports inference in Readiness Standards for fi cƟ on  and informa-
Ɵ onal texts and serves as a SupporƟ ng Standard in literary nonfi cƟ on and poetry. 
It provides direct support for Readiness Standards 3.8A and 3.13B where students 
infer to explain plot events and their infl uences on future events in fi cƟ onal texts 
and draw conclusion from facts presented in expository texts. This standard is 
addressed in fi rst and second grade.

To what degree will this learning impact learning two years down 
the road?
This standard conƟ nues to funcƟ on as a Readiness Standard in fi cƟ on and 
informaƟ on text and a SupporƟ ng Standard in literary nonfi cƟ on, poetry, and 
drama in fourth and fi Ō h grade.

   Academic Vocabulary
• Inference
• Textual evidence

   Rigor ImplicaƟ ons
Verb
• Make
• Use
• Support

Level of Bloom’s Taxonomy
• Applying
• Analyzing
• EvaluaƟ ng

InstrucƟ onal ImplicaƟ ons
Inference is an important strategy that students need to learn in their early 
school years as the foundaƟ on for the comprehension process. Improv-
ing vocabulary and world knowledge and asking quesƟ ons that encourage 
reading between the lines and making unique interpretaƟ ons enhances the 
ability to infer. Making and confi rming predicƟ ons helps readers monitor 
and confi rm comprehension.

  Distractor Factor
Making predicƟ ons does not happen only at the beginning of reading a 
story. It is important for students to make and confi rm predicƟ ons during 
and aŌ er reading as well.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.19) Reading/Comprehension Skills. Students use a fl exible range of metacogniƟ ve 
reading skills in both assigned and independent reading to understand an author’s message. 
Students will conƟ nue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, criƟ cal readers. The student is expected to

(D) make inferences about text and use textual evidence to support understanding; 

 Fig. 19D Readiness
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 Content Builder
What do the students need to know?
Content
Summarizing is the process of organizing, categorizing, and fi ltering out less 
signifi cant details in text. Summarizing is a strategy readers use to monitor and 
clarify comprehension during and aŌ er reading. An eff ecƟ ve wriƩ en summary 
includes a brief descripƟ on of the relaƟ onships between the theme or main 
idea, seƫ  ng (in fi cƟ on), characters (in fi cƟ on), and important facts and details.  
Summarizing is the ability to reduce text to a simple collecƟ on of connected 
facts and details that support the theme or main idea of the text. A summary 
communicates the author’s interpretaƟ on and emphasis without judgment. 

ConnecƟ ons
In fi rst and second grade, students retold important events in logical order. This 
is the fi rst Ɵ me students are required to summarize. This standard supports 
summarizaƟ on in Readiness Standards 3.8A. This standard serves as a Readi-
ness Standard in fi cƟ on and informaƟ onal text and SupporƟ ng Standard in 
literary nonfi cƟ on and poetry. 

To what degree will this learning impact learning two years down 
the road?
This standard and fourth grade Readiness Standard TEKS 4.Fig19E serves as a 
foundaƟ on for fi Ō h grade Readiness Standard TEKS 5.Fig19E where students are 
required to summarize and paraphrase within and across texts.

   Academic Vocabulary
• Summarize
• Logical order

   Rigor ImplicaƟ ons
Verb
• Summarize

Level of Bloom’s Taxonomy
• Understanding

InstrucƟ onal ImplicaƟ ons
In order to monitor and clarify comprehension and ensure a deep under-
standing of text, students must be able to idenƟ fy and organize the es-
senƟ al informaƟ on in text and bring the ideas together in their own words. 
Graphic organizers provide a tool for the organizaƟ on of informaƟ on.

  Distractor Factor
The disƟ ncƟ on between retelling and summarizing is essenƟ al in creaƟ ng 
an eff ecƟ ve summary. Retelling is the recount of every detail and summary 
is the idenƟ fi caƟ on of the most criƟ cal informaƟ on to create a concise 
statements and understandings.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(3.19) Reading/Comprehension Skills. Students use a fl exible range of metacogniƟ ve 
reading skills in both assigned and independent reading to understand an author’s message. 
Students will conƟ nue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, criƟ cal readers. The student is expected to

(E) summarize informaƟ on in text, maintaining meaning and logical order. 

Fig. 19E Readiness
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3.4C SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard supports the Readiness Standard TEKS 3.4B which relates 

to the use of context to determine the meaning of unfamiliar words. 
Third grade is the only Ɵ me in which homographs and homophones are 
addressed.

• This standard supports vocabulary development by exposing students 
to a variety of words and their relaƟ onships in order to facilitate read-
ing comprehension and increase reading fl uency.

• This standard provides a foundaƟ on for future vocabulary pracƟ ce as 
students examine the relaƟ onships among words through the study of 
analogies. Synonyms and antonyms were introduced in second grade 
and will be explored in analogies in fourth and fi Ō h. 

How does it support the Readiness Standard(s)?
This standard supports Readiness Standard TEKS 3.4B by increasing back-
ground knowledge through the study of connecƟ ons and relaƟ onships 
among words. Understanding connecƟ ons and relaƟ onships enhances the 
ability to uƟ lize context to determine the meaning of unfamiliar words 
encountered in reading and supports comprehension.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Antonym
• Synonym

• Homograph
• Homophone

   Rigor ImplicaƟ ons
Verb
• IdenƟ fy
• Use

Level of Bloom’s Taxonomy
• Remembering
• Applying

InstrucƟ onal ImplicaƟ ons
In order to deeply understand the relaƟ onships among words and how 
words shape meaning, an in depth word study that includes idenƟ fi ca-
Ɵ on, manipulaƟ on, classifi caƟ on, and sorƟ ng of words is essenƟ al. The 
ability to associate words allows readers to use context to gain meaning 
from text and increases vocabulary. An extensive vocabulary is criƟ cal for 
comprehension and oral and wriƩ en communicaƟ on.  

(3.4) Reading/Vocabulary Development. Students understand new vocabulary and 
use it when reading and wriƟ ng. Students are expected to

(C) idenƟ fy and use antonyms, synonyms, homographs, and homophones
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3.2B SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard supports Readiness Standards TEKS 3.8A, 3.8B, 3.9, 

3.Fig19D, and 3.Fig19E which relate to comprehension monitoring and 
interpretaƟ on of text.

• As content increases in complexity, this standard provides a strategy to 
support comprehension in personal and academic texts.

How does it support the Readiness Standard(s)?
This standard supports Readiness Standards TEKS 3.8A, 3.8B, 3.Fig19D, 
and 3.Fig19E by providing an important strategy used in the process of 
comprehension. GeneraƟ ng quesƟ ons and fi nding answers in the text 
during and aŌ er reading helps monitor comprehension, clarify misconcep-
Ɵ ons, enhance understanding, and construct meaning. This strategy also 
supports inference, summary, and synthesis.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Relevant
• Clarifi caƟ on

   Rigor ImplicaƟ ons
Verb
• Ask
• Seek
• Locate

Level of Bloom’s Taxonomy
• Applying
• Analyzing
• CreaƟ ng

InstrucƟ onal ImplicaƟ ons
Explicit instrucƟ on and regular pracƟ ce in a variety of contexts supports 
the pracƟ ce of quesƟ oning. Literal, interpreƟ ve, and evaluaƟ ve quesƟ ons 
begin as general quesƟ ons and move to text specifi c quesƟ ons as text is 
encountered. QuesƟ ons are generated when text becomes unclear. Facts 
and details from the text along with background knowledge are used to 
support answers to the generated quesƟ ons. This process helps readers 
think as they read. 

(3.2) Reading/Beginning Reading/Strategies. Students comprehend a variety of 
texts drawing on useful strategies as needed. Students are expected to

(B) ask relevant quesƟ ons, seek clarifi caƟ on, and locate facts and details about stories and other texts and support answers with 
evidence from text. 
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3.5A SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard provides the foundaƟ on for the study of theme in a vari-

ety of literary genres. This is the fi rst Ɵ me students paraphrase.
• This standard provides the foundaƟ on for the study of themes through 

grades 4-12 as it relates to culture, Ɵ me periods, human condiƟ on, and 
universe and supports fi Ō h grade Readiness Standard TEKS 5.Fig19E as 
students paraphrase texts read.

How does it support the Readiness Standard(s)?
In order to paraphrase (relate the meaning in diff erent words than those 
stated in the text), an in depth understanding of theme is essenƟ al. The 
theme is recognized as events are connected and conclusions are drawn. 
This in depth understanding supports the understanding of plot 
development.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Paraphrase
• Theme
• Topic

• Fable
• Legend
• Myth

   Rigor ImplicaƟ ons
Verb
• Paraphrase

Level of Bloom’s Taxonomy
• Understanding

InstrucƟ onal ImplicaƟ ons
Diff erenƟ aƟ on of theme and topic is essenƟ al. The topic is the subject, 
while the theme is the comment, observaƟ on, lesson, or insight about 
the subject. Most themes are not explicitly stated. Therefore, inferencing 
is oŌ en required to idenƟ fy a theme. To become profi cient in paraphras-
ing, explicit instrucƟ on and pracƟ ce is essenƟ al. A paraphrase must be 
void of opinion or evaluaƟ on.

(3.5) Reading/Comprehension of Literary Text/Theme and Genre. Students 
analyze, make inferences and draw conclusions about theme and genre in diff erent 
cultural, historical, and contemporary contexts and provide evidence from the text 
to support their understanding. Students are expected to

(A) paraphrase the themes and supporƟ ng details of fables, legends, myths, or stories. 
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3.6A SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard works together with supporƟ ng Standard TEKS 3.10A as it 

relates to the idenƟ fi caƟ on of graphic visual experiences.
• This standard serves as a foundaƟ on for the study of poetry and the 

study of how language is used to create imagery and meaning in all 
literary genres. The study of poetry is important to comprehension of 
all texts because it sƟ mulates skills that promote criƟ cal thinking.

• This standard supports poetry analysis in fourth grade SupporƟ ng Stan-
dard TEKS 4.5A as students explore how structure relates to form and 
in fi Ō h grade SupporƟ ng Standard TEKS 5.5A as students examine how 
language relates to meaning. This standard conƟ nues to support the 
study of poetry through grade 12.

How does it support the Readiness Standard(s)?
This standard works together with SupporƟ ng Standard TEKS 3.10A, where 
students idenƟ fy language that appeals to the senses to create imagery in 
literary texts. This standard requires an understanding of the funcƟ on of 
language in poetry which supports the understanding of the use of literary 
language in other genres. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Imagery
• CharacterisƟ cs
• NarraƟ ve poetry

• Lyrical poetry
• Humorous poetry
• Free verse

   Rigor ImplicaƟ ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding

InstrucƟ onal ImplicaƟ ons
Extensive exposure to a variety of forms of poetry is essenƟ al in the 
study of imagery and its funcƟ on. Recognizing the diff erent forms of 
poetry and their purposes supports the understanding of how rhyme, 
meter, paƩ erns, verse, and language create imagery and meaning. Poetry 
is a fun and non-threatening way to explore language.

(3.6) Reading/Comprehension of Literary Text/Poetry. Students understand, make 
inferences and draw conclusions about the structure and elements of poetry and 
provide evidence from text to support their understanding. Students are expected to

(A) describe the characterisƟ cs of various forms of poetry and how they create imagery (e.g., narraƟ ve poetry, lyrical poetry, 
humorous poetry, free verse). 
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3.9 SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This Knowledge and Skills standard supports Readiness Standard 

3.Fig19D, which relates to inference and drawing conclusions.
• This Knowledge and Skills standard provides the foundaƟ on for the study 

of literary nonfi cƟ on through grade 12.
• This Knowledge and Skills standard provides the foundaƟ on for fourth 

grade SupporƟ ng Standard TEKS 4.7A, where students compare and con-
trast  a nonfi cƟ on text and its fi cƟ onal version and fi Ō h grade SupporƟ ng 
Standard TEKS 5.7A, where students analyze the use of literary language 
in autobiographies and biographies.

How does it support the Readiness Standard(s)?
This Knowledge and Skills standard supports Readiness Standard 3.Fig19D 
(inference) through the exploraƟ on of literary nonfi cƟ on texts. Inferences 
and conclusion are drawn about structural paƩ erns (how the events are 
organized) and features (elements and language) of literary nonfi cƟ on.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Literary nonfi cƟ on
• Autobiography
• Biography
• Point of view

• Structure
• Element
• Feature

   Rigor ImplicaƟ ons
Verb
• Understand
• Make
• Draw conclusions

Level of Bloom’s Taxonomy
• Understanding
• Analyzing

InstrucƟ onal ImplicaƟ ons
Literary nonfi cƟ on is a text/story (narraƟ ve in nature) about a subject 
that is presented as fact. ExploraƟ on of a variety of literary nonfi cƟ on 
texts and specifi cally autobiographies and biographies provides an 
avenue for the analysis of text. Analysis includes the idenƟ fi caƟ on of 
point of view and other literary elements revealed in the text, the 
idenƟ fi caƟ on of literary language that creates imagery, the understand-
ing of how text is organized, and the understanding of how meaning is 
created through the elements, language, and structure. 

(3.9) Reading/Comprehension of Literary Text/Literary Nonfi cƟ on.
Students understand, make inferences and draw conclusions about the varied struc-
tural paƩ erns and features of literary nonfi cƟ on and respond by providing evidence 
from text to support their understanding.

There is no sub-standard (A, B, etc) for this standard. 
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3.10A SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard works together with SupporƟ ng Standard TEKS 3.6A as it 

relates to the understanding of how literary language creates imagery 
in poetry.

• This standard supports future learning in fourth and fi Ō h grade as 
students explore diff erent types of literary language and analyze its 
impact.

How does it support the Readiness Standard(s)?
This standard works together with SupporƟ ng Standard TEKS 4.6A, where 
students understand the funcƟ on of language in poetry which supports 
the understanding of the use of literary language in other genres. Explor-
ing language helps students engage with the text to sƟ mulate thinking in 
order to create mental images while reading. Forming mental images while 
reading supports retenƟ on, helps students draw conclusions, and supports 
interpretaƟ on of literary stories and poems.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Graphic
• Visual
• Senses

   Rigor ImplicaƟ ons
Verb
• IdenƟ fy

Level of Bloom’s Taxonomy
• Remembering

InstrucƟ onal ImplicaƟ ons
VisualizaƟ on is a strategy readers use to bring stories to life. Exposure to 
vivid language that appeals to the senses along with the pracƟ ce of visu-
alizaƟ on supports the development of aƩ enƟ on to detail and therefore 
increases memory and comprehension.

(3.10) Reading/Comprehension of Literary Text/Sensory Language. Students understand, 
make inferences and draw conclusions about how an author’s sensory language creates 
imagery in literary text and provide evidence from text to support their understanding. 
Students are expected to

(A) idenƟ fy language that creates a graphic visual experience and appeals to the senses. 
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3.15B SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard parƟ ally supports Readiness Standard TEKS 3.13D as stu-

dents use text features that could include graphics in expository text.
• This standard supports fourth and fi Ō h grade Readiness Standards 

4.11D and 5.11D as text features and graphics in expository text be-
come more complex in content and structure.  Procedural text Support-
ing Standards 4.13B and 5.13B in fourth and fi Ō h grade are supported 
as students are required to interpret and analyze graphics.

How does it support the Readiness Standard(s)?
This standard parƟ ally supports Readiness Standard 3.13D as students 
pracƟ ce locaƟ ng and using graphic features to gather informaƟ on in 
procedural text and apply the knowledge to expository text.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Graphic features

   Rigor ImplicaƟ ons
Verb
• Locate
• Use

Level of Bloom’s Taxonomy
• Remembering
• Applying

InstrucƟ onal ImplicaƟ ons
Understanding the purpose of graphics and knowing how to gather and 
apply the informaƟ on from the graphic provides a relevant and authenƟ c 
purpose for reading procedural texts.

(3.15) Reading/Comprehension of InformaƟ onal Text/Procedural Texts. Students 
understand how to glean and use informaƟ on in procedural texts and documents. 
Students are expected to

(B) locate and use specifi c informaƟ on in graphic features of text. 
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3.16 SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This Knowledge and Skills standard provides analysis skills that are impor-
tant in all genres, including print and digital media. Students make connec-
Ɵ ons between elements and meaning in media in the same way connec-
Ɵ ons are made between literary elements in texts from other genres. This 
standard serves as a SupporƟ ng Standard for literary and informaƟ onal text. 

In fourth grade, this Knowledge and Skills standard conƟ nues to support 
media elements connecƟ ons as students analyze their impact on meaning, 
and supports fi Ō h grade SupporƟ ng Standard TEKS 5.14C as students use 
their understanding of how words, images, graphics, and sounds impact 
meaning to determine the point of view of media.

How does it support the Readiness Standard(s)?
Students draw conclusions in order to determine the connecƟ ons between 
words, images, graphics, and sounds and make inferences as to their impact 
on meaning. Inference is the foundaƟ on for comprehension.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Media
• Image
• Graphic 

   Rigor ImplicaƟ ons
Verb
• Use
• Analyze

Level of Bloom’s Taxonomy
• Applying
• Analyzing

InstrucƟ onal ImplicaƟ ons
As students become more aware of media, exposure to a variety of 
media forms provides students experience needed to interpret, draw 
conclusions, and infer messages that inform, entertain, and sell. Me-
dia can be presented as literary (such as fi cƟ onal fi lms, video games, 
documentaries, etc.) or informaƟ onal (such as news, web pages, product 
labels, etc.). It is important to understand that messages in media are 
created and the images, sounds, words, ideas, and music are added to 
convey the meaning of the message. 

(3.16) Reading/Media Literacy. Students use comprehension skills to analyze how 
words, images, graphics, and sounds work together in various forms to impact 
meaning. Students will conƟ nue to apply earlier standards with greater depth in 
increasingly more complex texts. 

There is no sub-standard (A, B, etc) for this standard. 
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Fig. 19D SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does 
it support?
• This standard supports inference in Readiness Standards for literary and 

informaƟ onal texts and serves as a SupporƟ ng Standard for literary nonfi c-
Ɵ on and poetry. It supports SupporƟ ng Standard TEKS 3.9 as it relates to 
the structural paƩ erns and features in literary nonfi cƟ on and SupporƟ ng 
Standard TEKS 3.6A as it relates to the funcƟ on of literary language in 
poetry.

• This standard supports inference in Readiness Standards for literary and 
informaƟ onal texts and serves as a SupporƟ ng Standard in literary nonfi c-
Ɵ on and poetry. This standard is addressed in fi rst, second, and third 
grade.

• This standard conƟ nues to funcƟ on as a Readiness Standard in fi cƟ on and 
informaƟ on text and a SupporƟ ng Standard in literary nonfi cƟ on, poetry, 
and drama in fourth grade, and as a Readiness Standard in fi cƟ on and 
expository texts and SupporƟ ng Standard in literary nonfi cƟ on, poetry, 
drama, and persuasive texts in fi Ō h grade. 

How does it support the Readiness Standard(s)?
This standard supports all Readiness and SupporƟ ng Standards in fi cƟ on, non-
literary fi cƟ on, poetry, and informaƟ onal texts where students are required to 
infer in order to interpret texts.  

May be adjusted according to local curriculum.

   Academic Vocabulary
• Inference

   Rigor ImplicaƟ ons
Verb
• Make
• Use
• Support

Level of Bloom’s Taxonomy
• Applying
• Analyzing
• EvaluaƟ ng

InstrucƟ onal ImplicaƟ ons
Inference is an important strategy that students need to learn in their 
early school years as the foundaƟ on for the comprehension process. 
Improving vocabulary and world knowledge and asking quesƟ ons that 
encourage reading between the lines and making unique interpretaƟ ons 
enhances the ability to infer. Making and confi rming predicƟ ons helps 
readers monitor and confi rm comprehension.

(3.19) Reading/Comprehension Skills. Students use a fl exible range of metacogniƟ ve 
reading skills in both assigned and independent reading to understand an author’s message. 
Students will conƟ nue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, criƟ cal readers. The student is expected to

(D) make inferences about text and use textual evidence to support understanding; 
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Fig. 19E SupporƟ ng

 SupporƟ ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
• This standard supports summarizaƟ on in Readiness Standards for literary 

and informaƟ onal texts and serves as a SupporƟ ng Standard in literary 
nonfi cƟ on and poetry. 

• This standard supports  the pracƟ ce and detail of summarizaƟ on (the 
process of organizing, categorizing, and fi ltering out less signifi cant 
details in text) as students encounter poetry and nonliterary texts. 
Summary is the ability to reduce text to a simple collecƟ on of connected 
facts and details that support the main idea of the text.

• This standard and fourth grade Readiness Standard TEKS 4.Fig19E serve 
as a foundaƟ on for fi Ō h grade Readiness Standard TEKS 5.Fig19E, where 
students are required to summarize and paraphrase within and across 
texts.

How does it support the Readiness Standard(s)?
This standard supports all Readiness and SupporƟ ng Standards in fi cƟ on, 
nonliterary fi cƟ on, poetry and informaƟ onal texts where students are 
required to summarize as a means of monitoring and clarifying comprehen-
sion and demonstraƟ ng understanding.  

May be adjusted according to local curriculum.

   Academic Vocabulary
• Summarize
• Logical order

   Rigor ImplicaƟ ons
Verb
• Summarize

Level of Bloom’s Taxonomy
• Understanding

InstrucƟ onal ImplicaƟ ons
SummarizaƟ on is a strategy readers use to monitor and clarify 
comprehension during and aŌ er reading. In order to monitor and clarify 
comprehension and ensure a deep understanding, students must be able 
to idenƟ fy and organize the essenƟ al informaƟ on in text and bring the 
ideas together in their own words. An eff ecƟ ve wriƩ en summary includes 
a brief descripƟ on of the relaƟ onships between the theme/ main idea, 
seƫ  ng (in fi cƟ on), characters (in fi cƟ on), and important facts/details.  
A summary communicates the author’s interpretaƟ on and emphasis 
without judgment. Graphic organizers provide a tool for the organizaƟ on 
of informaƟ on. 

(3.19) Reading/Comprehension Skills. Students use a fl exible range of metacogniƟ ve 
reading skills in both assigned and independent reading to understand an author’s message. 
Students will conƟ nue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, criƟ cal readers. The student is expected to

(E) summarize informaƟ on in text, maintaining meaning and logical order. There is no sub-standard (A, B, etc) for this standard. 


