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STAAR

The State of Texas of Assessment of Academic Readiness (STAAR) is based on the Texas Essen  al Knowledge and Skills (TEKS). Most of the state standards, if 
they are eligible for assessment in a mul  ple choice/short answer format, will be assessed on STAAR.  

STAAR is designed as a ver  cal system. Just as the TEKS are structured in a ver  cally aligned manner, so is STAAR. Learning from one grade level is aligned 
with learning at the next grade level. Some skills are developed over the course of a student’s educa  onal career from kindergarten through high school, 
while other skills and learning may begin at a par  cular grade level and serve as the founda  on for later learning. STAAR is an assessment of academic 
readiness. In other words, we can sum up the varia  on between the current assessment program (TAKS) and STAAR by reframing the ques  ons we are 
asking.  

TAKS: TAKS was designed to help teachers answer this ques  on:
• Did students learn what they were supposed to learn in the current year’s grade?

STAAR: STAAR is designed to ensure that teachers answer these ques  ons:
• Did students learn what they were supposed to learn in the current year’s grade?
• Are students ready for the next grade?
• And are they also ready for the grade a  er that?

So what’s the big deal about that shi  ? Fundamentally, it requires that teachers relook at curriculum and instruc  on in a very diff erent way than they have 
under previous assessment systems (TABS, TEAMS, TAAS, TAKS). Not only are teachers required to have a deep understanding of the content of the grade 
level they are teaching, but they must also be fi rmly grounded in how the content of that current grade level prepares students for subsequent grade 
levels. Overemphasis on grade level a  ainment ONLY may create a context where teachers in subsequent grade levels have to reteach founda  onal skills to 
accommodate for the gap created by the lack of appropriate emphasis earlier. It may require students “unlearn” previous ways of conceptualizing content 
and essen  ally start all over. 

STAAR: focus, clarity, depth

[The TEKS] are designed to prepare students to succeed in college, in careers and to compete globally. However, consistent with a growing na  onal 
consensus regarding the need to provide a more clearly ar  culated K–16 educa  on program that focuses on fewer skills and addresses those skills in a 
deeper manner (TEA).

STAAR is designed around three concepts: focus, clarity, and depth:

Focus: STAAR will focus on grade level standards that are cri  cal for that grade level and the ones to follow.

Clarity: STAAR will assess the eligible TEKS at a level of specifi city that allow students to demonstrate mastery. 

Depth: STAAR will assess the eligible TEKS at a higher cogni  ve level and in novel contexts. 

STAAR
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STAAR: the assessed curriculum – readiness, suppor  ng, and process standards

A key concept that underpins the design of STAAR is that all standards (TEKS) do not play the same role in student learning. Simply stated, some standards 
(TEKS) have greater priority than others – they are so vital to the current grade level or content area that they must be learned to a level of mastery to ensure 
readiness (success) in the next grade levels. Other standards are important in helping to support learning, to maintain a previously learned standard, or to 
prepare students for a more complex standard taught at a later grade.

By assessing the TEKS that are most cri  cal to the content area in a more rigorous ways, STAAR will be  er measure the academic performance of students as 
they progress from elementary to middle to high school. Based on educator commi  ee recommenda  ons, for each grade level or course, TEA has iden  fi ed 
a set of readiness standards - the TEKS which help students develop deep and enduring understanding of the concepts in each content area. The remaining 
knowledge and skills are considered suppor  ng standards and will be assessed less frequently, but s  ll play a very important role in learning.

Readiness standards have the following characteris  cs:

• They are essen  al for success in the current grade or course. 
• They are important for preparedness for the next grade or course. 
• They support college and career readiness. 
• They necessitate in-depth instruc  on. 
• They address broad and deep ideas. 

Suppor  ng standards have the following characteris  cs:

• Although introduced in the current grade or course, they may be emphasized in a subsequent year.
• Although reinforced in the current grade or course, they may be emphasized in a previous year.
• They play a role in preparing students for the next grade or course but not a central role.
• They address more narrowly defi ned ideas. 

STAAR assesses the eligible TEKS at the level at which the TEKS were wri  en.

STAAR is a more rigorous assessment than TAKS (and TAAS, TEAMS, TABS before that). The level of rigor is connected with the cogni  ve level iden  fi ed in the 
TEKS themselves. Simply stated, STAAR will measure the eligible TEKS at the level at which they are wri  en.  

The rigor of items will be increased by 
• assessing content and skills at a greater depth and higher level of cogni  ve complexity 
• assessing more than one student expecta  on in a test item 

The rigor of the tests will be increased by 
• assessing fewer, yet more focused student expecta  ons and assessing them mul  ple  mes and in more complex ways 
• including a greater number of rigorous items on the test, thereby increasing the overall test diffi  culty 

STAAR
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About the 
STAAR  Field Guide

The STAAR Field Guide for Teachers is designed as a tool to help teachers prepare for instruc  on. The tools and resources in this guide are 
designed to supplement local curriculum documents by helping teachers understand how the design and components of STAAR are connected 
to the scope and sequence of instruc  on.  In order to help students a  ain even higher levels of learning as assessed on STAAR, teachers need 
to plan for increasing levels of rigor. This guide contains the following components:

STAAR Grade Level Snapshot – one page overview of the standards assessed on STAAR, how those 
standards are classifi ed (readiness, suppor  ng, or process), the repor  ng categories around which 
those standards are clustered, and the number of items that will be on the test from each repor  ng 
category and from each type of standard. 

STAAR Readiness Standards: A Ver  cal Look – a ver  cal look at the readiness standards in grade bands 
to show the progression of the assessment between grade levels

STAAR Readiness and Suppor  ng Standards Analysis Sheets– overviews of the nature of each readi-
ness and suppor  ng standard assessed on STAAR, designed to be used in planning to build teacher 
content knowledge and ensure that current grade level instruc  on reinforces previous learning and 
prepares students for future grade levels.

STAAR-Curriculum Planning Worksheet – a tool to organize the pages in this guide to be used in 
planning and professional development
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How to use the
STAAR Field Guide

Steps to Success

1. Download the TEA Documents to add to your STAAR Teacher Field Guide 
• STAAR Blueprint
• Assessed Curriculum Documents
• STAAR Test Design
• STAAR Reference Materials

2. Review the STAAR Snapshot for your course/grade level and content area
• Note the readiness standards
• With your team, explore why those TEKS are classifi ed as readiness standards – which criteria do they meet
• Review the suppor  ng standards and note any that may have played a larger role on TAKS

3. Review the STAAR Readiness Standards: A Ver  cal Look
• Discuss how the readiness standards connect between grade levels
• Explore the specifi c diff erences between the aligned readiness standards at each grade level

4. Review the components of the STAAR Readiness and Suppor  ng Standards Analysis Sheets
• Use the samples on pages 6 and 7 to explore the analysis sheets
• Add addi  onal informa  on based on the discussion on the team

5. Create STAAR-Curriculum Planning Packets for each unit or grading period 
• Collect either the Scope and Sequence document (if it includes the TEKS standards for each unit of instruc  on) OR Unit Plan documents (where the TEKS 

standards are bundled together into units of instruc  on)
• The STAAR Field Guide is arranged by standard type (readiness or suppor  ng) in numeric order of the standards. You may need to photocopy certain 

pages/standards if they are repeated throughout mul  ple units.
• Use the scope and sequence or unit plan documents to iden  fy the TEKS taught in each unit/grading period
• Compile the STAAR Readiness and Suppor  ng Standards Analysis Sheets that correspond to the TEKS each unit/grading period
• A  er the pages/standards are sorted into their appropriate unit, create a method of organizing the documents (binder, folder, fi le, etc).

6. Plan for instruc  on
• Collect the curriculum documents used for planning
• Use the STAAR- Curriculum Planning Worksheet as you plan each unit. The worksheet provides guiding ques  ons and refl ec  on opportuni  es to aide 

you in maximizing the material in the STAAR Field Guide.
• Determine where the team needs addi  onal learning
• Evaluate instruc  onal materials
• Review the plan for appropriate levels of rigor
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How to read analysis pages 
Readiness Standards

How to read  
STAAR Readiness Standards analysis pages 

Texas Essential Knowledge and
Skills StatementStudent Expectation

Standard and Indication of
“Readiness” or “Supporting”

Rigor Implications Uses the verb(s)
from the Student Expectation to
indicate the cognitive complexity of
the standard and which level of
Bloom’s Taxonomy should be
addressed during instruction,
Instructional implications are also
highlighted.

Content Builder The basics of
the content within the standard
are extracted in a bulleted list.
Connections to prior
learning/other standards are
explained. Future implications
of mastery of this standard are
described to assist in
understanding the impact of this
learning in the future.

Academic Vocabulary
Vocabulary words are extracted
directly from the standard
and/or associated with the
instruction of the content within
the standard.

Grade and Subject

Distractor Factor Alerts teachers to
areas where students traditionally
struggle, have misconceptions, or
may need reinforcement.

Level of Difficulty Standards
are labeled either Challenging or
Moderate. This determination is
made by the campus using
previous year data.
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How to read analysis pages 
Suppor  ng Standards

How to read  
STAAR Supporting Standards analysis pages 

Texas Essential Knowledge and
Skills StatementStudent Expectation

Standard and Indication of
“Readiness” or “Supporting”

Grade and Subject

Supporting the Readiness
Standards Most supporting
standards support a readiness
standard in the current grade
level. This section discusses the
relationships of the standards
that are often taught together.

Academic Vocabulary Words
are extracted directly from the
standard and/or associated with
the instruction of the content
within the standard.

Rigor Implications Uses the verb(s)
from the Student Expectation to
indicate the cognitive complexity of
the standard and which level of
Bloom’s Taxonomy should be
addressed during instruction,
Instructional implications are also
highlighted.
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Curriculum – STAAR Planning Worksheet 

Course/Grade Level Readiness Standards

Content Area

Supporting StandardsGrading Period/Unit

Action Steps Guiding Questions & Notes
Read each analysis page. What stands out?

How many of the standards are a “Challenging” level of difficulty?

How many of the standards are a high level of rigor (above apply on Bloom’s Taxonomy)?

Content Builder (Readiness
Standards only)

What other connections could you add to this section? Write them on your analysis pages!

This content important for students’ future learning. How will you assess retention?

Supporting the Readiness
Standards (Supporting
Standards only)

How can you use this information as you plan lessons?

Do the supporting standards match with the readiness standards in your unit bundle? If not,
arrange them according to your curriculum. Address the questions again “Which Readiness
Standards does it support? How does it support the Readiness Standard(s)?”
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Curriculum – STAAR Planning Worksheet 

Action Steps Guiding Questions & Notes
Vocabulary What strategies will you use to ensure mastery of the vocabulary for each standard in this

unit?

What is your plan if students do not master the vocabulary?

Use the Distractor Factor How can you address the information in the Distractor Factor section?

From your teaching experience, is there anything you would add to this? Write it on your
analysis pages!

Reflection How have you taught this content in the past?

How will you teach it differently this year?

How will you utilize the readiness and supporting standards for formative and summative
assessment?
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T
E

K
S

 S
napshot – G

rade 5 S
ocial S

tudies 
(U

.S
. H

istory) 

Ready for STAAR 

Reporting
Category*

ReadinessStandards
Supporting

Standards

1
History

5.1.A
explain

w
hen,w

here,and
w

hy
groupsofpeople

explored,colonized,and
settled

in
the

U
nited

States,
including

the
search

forreligiousfreedom
and

econom
ic

gain*
5.2.A

identify
and

analyze
the

causesand
effectsofevents

priorto
and

during
the

Am
erican

Revolution,
including

the
French

and
Indian

W
arand

the
Boston

Tea
Party*

5.2.C
sum

m
arize

the
resultsofthe

Am
erican

Revolution,
including

the
establishm

entofthe
U

nited
Statesand

the
developm

entofthe
U

.S.m
ilitary

5.3.A
identify

the
issuesthatled

to
the

creation
ofthe

U
.S.

Constitution,including
the

w
eaknessesofthe

Articles
ofConfederation*

5.4.B
identify

and
explain

how
changesresulting

from
the

IndustrialRevolution
led

to
conflictam

ong
sectionsof

the
U

nited
States*

5.4.D
identify

significanteventsand
conceptsassociated

w
ith

U
.S.territorialexpansion,including

the
Louisiana

Purchase,the
expedition

ofLew
isand

Clark,and
M

anifestDestiny*
5.4.E

identify
the

causesofthe
CivilW

ar,including
sectionalism

,states'rights,and
slavery,and

the
effectsofthe

CivilW
ar,including

Reconstruction
and

the
13th,14th,and

15th
am

endm
entsto

the
U

.S.
Constitution*

5.5.A
analyze

variousissuesand
eventsofthe

20th
century

such
asindustrialization,urbanization,increased

use
ofoiland

gas,the
GreatDepression,the

w
orld

w
ars,

the
civilrightsm

ovem
ent,and

m
ilitary

actions*

5.1.B
describe

the
accom

plishm
entsofsignificantindividualsduring

the
colonialperiod,including

W
illiam

Bradford,Anne
Hutchinson,W

illiam
Penn,John

Sm
ith,John

W
ise,and

RogerW
illiam

s
5.2.B

identify
the

Founding
Fathersand

Patriotheroes,including
John

Adam
s,Sam

uelAdam
s,

Benjam
in

Franklin,N
athan

Hale,Thom
asJefferson,the

SonsofLiberty,and
George

W
ashington,and

theirm
otivationsand

contributionsduring
the

revolutionary
period

5.3.B
identify

the
contributionsofindividuals,including

Jam
esM

adison,and
otherssuch

asGeorge
M

ason,CharlesPinckney,and
RogerSherm

an
w

ho
helped

create
the

U
.S.Constitution

5.4.A
describe

the
causesand

effectsofthe
W

arof1812*
5.4.C

identify
reasonspeople

m
oved

w
est

5.4.F
explain

how
industry

and
the

m
echanization

ofagriculture
changed

the
Am

erican
w

ay
oflife*

5.4.G
identify

the
challenges,opportunities,and

contributionsofpeople
from

variousAm
erican

Indian
and

im
m

igrantgroups*
5.5.B

analyze
variousissuesand

eventsofthe
21stcentury

such
asthe

W
aron

Terrorand
the

2008
presidentialelection*

5.5.C
identify

the
accom

plishm
entsofindividualsand

groupssuch
asJane

Addam
s,Susan

B.
Anthony,Dw

ightEisenhow
er,M

artin
LutherKing

Jr.,Rosa
Parks,CesarChavez,Franklin

D.
Roosevelt,Ronald

Reagan,Colin
Pow

ell,the
Tuskegee

Airm
en,and

the
442nd

Regim
ental

Com
batTeam

w
ho

have
m

ade
contributionsto

society
in

the
areasofcivilrights,w

om
en's

rights,m
ilitary

actions,and
politics

2
Geography and Culture

5.7.A
describe

a
variety

ofregionsin
the

U
nited

Statessuch
aspolitical,population,and

econom
ic

regionsthat
resultfrom

patternsofhum
an

activity*
5.8.A

identify
and

describe
the

typesofsettlem
entand

patternsofland
use

in
the

U
nited

States*
5.8.C

analyze
the

reasonsforthe
location

ofcitiesin
the

U
nited

States,including
capitalcities,and

explain
theirdistribution,pastand

present*
5.9.A

describe
how

and
w

hy
people

have
adapted

to
and

m
odified

theirenvironm
entin

the
U

nited
States,past

and
present,such

asthe
use

ofhum
an

resourcesto
m

eetbasic
needs*

5.7.B
describe

a
variety

ofregionsin
the

U
nited

Statessuch
aslandform

,clim
ate,and

vegetation
regionsthatresultfrom

physicalcharacteristicssuch
asthe

GreatPlains,Rocky
M

ountains,
and

CoastalPlains*
5.7.C

locate
on

a
m

ap
im

portantpoliticalfeaturessuch
asthe

ten
largesturban

areasin
the

U
nited

States,the
50

statesand
theircapitals,and

regionssuch
asthe

N
ortheast,the

M
idw

est,and
the

Southw
est*

5.7.D
locate

on
a

m
ap

im
portantphysicalfeaturessuch

asthe
Rocky

M
ountains,M

ississippiRiver,
and

GreatPlains
5.8.B

explain
the

geographic
factorsthatinfluence

patternsofsettlem
entand

the
distribution

of
population

in
the

U
nited

States,pastand
present*

5.9.B
analyze

the
positive

and
negative

consequencesofhum
an

m
odification

ofthe
environm

entin
the

U
nited

States,pastand
present*

5.21.A
identify

significantexam
plesofart,m

usic,and
literature

from
variousperiodsin

U
.S.history

such
asthe

painting
Am

erican
Progress,"Yankee

Doodle,"and
"PaulRevere'sRide"

5.21.B
explain

how
exam

plesofart,m
usic,and

literature
reflectthe

tim
esduring

w
hich

they
w

ere
created*

5.22.A
identify

the
sim

ilaritiesand
differencesw

ithin
and

am
ong

variousracial,ethnic,and
religious

groupsin
the

U
nited

States;
5.22.B

describe
custom

sand
traditionsofvariousracial,ethnic,and

religiousgroupsin
the

U
nited

States
5.22.C

sum
m

arize
the

contributionsofpeople
ofvariousracial,ethnic,and

religiousgroupsto
our

nationalidentity*
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T
E

K
S

 S
napshot – G

rade 5 S
ocial S

tudies 
(U

.S
. H

istory) 

Ready for STAAR 
Reporting
Category*

ReadinessStandards
Supporting

Standards

3
Government and Citizenship

5.14.A
identify

and
com

pare
the

system
sofgovernm

entof
early

European
colonists,including

representative
governm

entand
m

onarchy*
5.15.B

explain
the

purposesofthe
U

.S.Constitution
as

identified
in

the
Pream

ble*
5.15.C

explain
the

reasonsforthe
creation

ofthe
Billof

Rightsand
itsim

portance*
5.16.A

identify
and

explain
the

basic
functionsofthe

three
branchesofgovernm

ent
5.20.A

describe
the

fundam
entalrightsguaranteed

by
each

am
endm

entin
the

BillofRights,including
freedom

of
religion,speech,and

press;the
rightto

assem
ble

and
petition

the
governm

ent;the
rightto

keep
and

bear
arm

s;the
rightto

trialby
jury;and

the
rightto

an
attorney*

5.14.B
identify

exam
plesofrepresentative

governm
entin

the
Am

erican
colonies,including

the
M

ayflow
erCom

pactand
the

Virginia
House

ofBurgesses*
5.15.A

identify
the

key
elem

entsand
the

purposesand
explain

the
im

portance
ofthe

Declaration
of

Independence*
5.16.B

identify
the

reasonsforand
describe

the
system

ofchecksand
balancesoutlined

in
the

U
.S.

Constitution*
5.16.C

distinguish
betw

een
nationaland

state
governm

entsand
com

pare
theirresponsibilitiesin

the
U

.S.federalsystem
5.17.A

explain
variouspatriotic

sym
bols,including

U
ncle

Sam
,and

politicalsym
bolssuch

asthe
donkey

and
elephant

5.17.B
sing

orrecite
"The

Star
Spangled

Banner"and
explain

itshistory
5.17.C

recite
and

explain
the

m
eaning

ofthe
Pledge

ofAllegiance
to

the
U

nited
StatesFlag

5.17.D
describe

the
originsand

significance
ofnationalcelebrationssuch

asM
em

orialDay,
Independence

Day,LaborDay,Constitution
Day,Colum

busDay,and
VeteransDay

5.17.E
explain

the
significance

ofim
portantlandm

arks,including
the

W
hite

House,the
Statue

of
Liberty,and

M
ountRushm

ore
5.18.A

explain
the

duty
individualshave

to
participate

in
civic

affairsatthe
local,state,and

national
levels

5.18.B
explain

how
to

contactelected
and

appointed
leadersin

local,state,and
national

governm
ents

5.19.A
explain

the
contributionsofthe

Founding
Fathersto

the
developm

entofthe
national

governm
ent

5.19.B
identify

pastand
presentleadersin

the
nationalgovernm

ent,including
the

presidentand
variousm

em
bersofCongress,and

theirpoliticalparties*
5.19.C

identify
and

com
pare

leadership
qualitiesofnationalleaders,pastand

present*
5.20.B

describe
variousam

endm
entsto

the
U

.S.Constitution
such

asthose
thatextended

voting
rightsofU

.S.citizens

4
Economics, Science, Technology and Society

5.11.B
describe

how
the

free
enterprise

system
w

orksin
the

U
nited

States*
5.12.A

explain
how

supply
and

dem
and

affectsconsum
ersin

the
U

nited
States*

5.13.A
com

pare
how

people
in

differentpartsofthe
U

nited
Statesearn

a
living,pastand

present*
5.13.B

identify
and

explain
how

geographic
factorshave

influenced
the

location
ofeconom

ic
activitiesin

the
U

nited
States

5.13.D
describe

the
im

pactofm
assproduction,

specialization,and
division

oflaboron
the

econom
ic

grow
th

ofthe
U

nited
States*

5.23.B
identify

how
scientific

discoveries,technological
innovations,and

the
rapid

grow
th

oftechnology
industrieshave

advanced
the

econom
ic

developm
ent

ofthe
U

nited
States,including

the
transcontinental

railroad
and

the
space

program
*

5.10.A
explain

the
econom

ic
patternsofearly

European
colonists

5.10.B
identify

m
ajorindustriesofcolonialAm

erica*
5.11.A

describe
the

developm
entofthe

free
enterprise

system
in

colonialAm
erica

and
the

U
nited

States
5.11.C

give
exam

plesofthe
benefitsofthe

free
enterprise

system
in

the
U

nited
States

5.12.B
evaluate

the
effectsofsupply

and
dem

and
on

business,industry,and
agriculture,including

the
plantation

system
,in

the
U

nited
States

5.13.C
analyze

the
effectsofim

m
igration,m

igration,and
lim

ited
resourceson

the
econom

ic
developm

entand
grow

th
ofthe

U
nited

States*
5.13.E

explain
the

im
pactofAm

erican
ideasaboutprogressand

equality
ofopportunity

on
the

econom
ic

developm
entand

grow
th

ofthe
U

nited
States

5.23.A
identify

the
accom

plishm
entsofnotable

individualsin
the

fieldsofscience
and

technology,
including

Benjam
in

Franklin,EliW
hitney,John

Deere,Thom
asEdison,AlexanderGraham

Bell,
George

W
ashington

Carver,the
W

rightBrothers,and
N

eilArm
strong

5.23.C
explain

how
scientificdiscoveriesand

technologicalinnovationsin
the

fieldsofm
edicine,

com
m

unication,and
transportation

have
benefited

individualsand
society

in
the

U
nited

States
5.23.D

predicthow
future

scientific
discoveriesand

technologicalinnovationscould
affectsociety

in
the

U
nited

States

ProcessStandards(SocialStudiesSkills)
5.6.A

apply
geographic

tools,including
grid

system
s,legends,sym

bols,scales,and
com

passroses,t5.o
constructand

interpretm
aps

5.6.B
translate

geographic
data

into
a

variety
ofform

atssuch
asraw

data
to

graphsand
m

aps
5.24.A

differentiate
betw

een,locate,and
use

valid
prim

ary
and

secondary
sourcessuch

ascom
putersoftw

are;interview
s;biographies;oral,print,and

visualm
aterial;docum
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What do the students need to know?
Students need to understand the causes and eff ects of European coloniza  on in 
the United States. Students need to know:

• the beginnings of Spanish coloniza  on beginning with the founding of St. 
Augus  ne in Florida in 1565 

• mo  va  ons for why Europeans explored and colonized the Americas
• when and where Europeans [Spanish, French, and English] explored and 

se  led
• the original English se  lements of Jamestown, VA in 1607 (founded for 

economic gain) and Plymouth Colony in Massachuse  s in 1620 (founded by 
the Pilgrims for religious freedom)

• the loca  on and names of the original 13 Bri  sh colonies in the Americas.

To what degree will this learning impact learning 2 years down the 
road?
This standard aligns to Suppor  ng Standard 5.1B in which students describe the 
accomplishments of signifi cant individuals during the English colonial period. This 
standard also aligns to 5.14B, 5.10A, 5.10B, 5.11A, and 5.12B which address the 
poli  cal and economic development of the 13 Colonies.

The concepts of explora  on and coloniza  on and the skill of determining cause 
and eff ect are important in all future social studies courses. This standard aligns 
to similar standards in Grade 7 Texas History and Grade 8 Early American History 
as students learn more about Spanish coloniza  on in Texas and the 13 original 
Bri  sh colonies.

   Academic Vocabulary
• Explora  on
• Coloniza  on/colony

• Se  lement
• Religious freedom

   Rigor Implica  ons
Verb

• Explain
Level of Bloom’s Taxonomy

• Understanding

Instruc  onal Implica  ons
Using a chart or other graphic organizer have students iden  fy the dates, reasons for explora  on, 
and areas explored/se  led for Spain, France, and England. Help students reach an understanding 
that all of the Europeans were mo  vated by a desire for wealth, religion [spread or freedom], and/
or increased power for their country [na  onalism]. Extend student thinking about European explora-
 on and coloniza  on by discussing the las  ng contribu  ons each country made to life in the United 

States today including language, place names, religion, or architecture. Use a map of North America 
and have students shade the areas each European country explored [Spain – Florida, the Gulf Coast, 
and the Southwest U.S. and Mexico/Central America; France – along the St. Lawrence River, the Great 
Lakes, and the Mississippi River valley; and England – the land along the Atlan  c coast]. Discuss with 
students how these claims o  en overlapped and how that might lead to confl ict among the na  ons. 
Have students brainstorm a list of the challenges faced by each of these European explorers and have 
the students draw conclusions about why these men were willing to face such challenges. Use this 
standard as a way to focus student a  en  on on the original 13 English colonies. Using a map of the 
colonies, locate the fi rst English se  lements [Jamestown and Plymouth] and discuss how the mo  va-
 ons for these se  lements diff ered [Jamestown – trade/wealth; Plymouth – religious freedom]. 

Also, locate the Spanish se  lement of St. Augus  ne in Florida and point out the date [1585] for that 
se  lement. Discuss how that se  lement pre-dated English se  lements by almost 20 years and how 
that might create confl ict between Spain and Britain. Pose the ques  on: Why is being the fi rst to do 
something o  en important?  

   Distractor Factor
Help students realize that the reasons for explora  on of new fron  ers [space, for instance] are 
usually the same – adventure, personal fame, recogni  on of the strength of a country, and/or 
desire for new territory, and that these mo  va  ons have not changed for centuries. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.1) History. The student understands the causes and eff ects of European 
coloniza  on in the United States beginning in 1565, the founding of St. Augus  ne. 
The student is expected to:

(A) explain when, where, and why groups of people explored, colonized, and se  led in the United States, including the search for religious freedom and 
economic gain

5.1A Readiness
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What do the students need to know?
Students need to understand the concept of confl ict and how the confl ict between the 
American colonies and Great Britain led to American independence. Students need to 
know:

• how the French and Indian War contributed to unrest in the 13 Colonies and was one 
cause of the American Revolu  on [especially how expansion of American se  lement 
to the west was promised as a result of the war but was not allowed]

• that the Bri  sh Parliament imposed a series of taxes on the American colonies to help 
pay for the cost of fi gh  ng the French and Indian War

• why colonists believed that taxa  on without representa  on was wrong
• how the Boston Tea Party illustrates one way the American colonists responses to 

increased taxa  on escalated to violence
• how the Bri  sh response to the Tea Party was to increase Bri  sh troop strength in the 

colonies and to impose more restric  ons on the colonies – which in turn made the 
colonists more angry and created cause for the American Revolu  on

To what degree will this learning impact learning 2 years down the road?
This standard aligns parts of Suppor  ng Standard 5.2B as students iden  fy the mo  va  ons 
and contribu  ons of groups and individuals such as George Washington, who served with 
dis  nc  on as a colonial in the French and Indian War, the Sons of Liberty, and Samuel 
Adams.

The concept of escala  on and the skill of determining cause and eff ect rela  onships 
support cri  cal learning in all future social studies courses. Understanding the events 
and causal factors prior to the American Revolu  on is aligned to learning in Grade 8 Early 
American History.

   Academic Vocabulary
• Independence
• Revolu  on

• Causa  on

   Rigor Implica  ons
Verb

• Analyze [cause and eff ect]
Level of Bloom’s Taxonomy

• Analyzing

Instruc  onal Implica  ons
Introduce this standard with the following scenario: There is a parent who for years has 
let their kids do pre  y much whatever they wanted. Then all of a sudden, that same 
parent becomes very strict and demanding of the kids. Using a Think-Pair-Share strategy, 
discuss how the kids might react to this new level of authority. Call on a few pairs to 
share their ideas and list these on the board. Use a  meline of events leading to the 
American Revolu  on including the French and Indian War, increased taxa  on following 
the War, the Boston Tea Party, and other events to emphasize the concept of cause and 
eff ect. Have students create a two-column chart with one column represen  ng the Brit-
ish ac  ons and the second column represen  ng Colonists reac  ons. Pose ques  ons such 
as:  How did Bri  sh policy in the American colonies change in the years between 1763 
and 1774? Why did the Bri  sh impose taxes and restric  ons? Why did the Americans 
protest and revolt? How did those protests escalate? Emphasize that colonial reac  ons 
to Bri  sh policies were at fi rst non-violent, including methods such as boyco   ng Bri  sh 
goods that were taxed. However, as  me went on, the colonists became angrier and the 
protests escalated to violent ac  on such as the Boston Tea Party. Also, use the  meline 
to point out that the  me between Bri  sh ac  ons and colonial reac  ons became shorter 
and shorter indica  ng an escala  on in colonial sen  ment against Britain.

   Distractor Factor
Students o  en can iden  fy events prior to the American Revolu  on but cannot analyze 
the cause and eff ect rela  onship between these events and the growing escala  on 
toward declaring independence and deciding to fi ght a war to win independence. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.2) History. The student understands how confl ict between the American colonies 
and Great Britain led to American independence. The student is expected to:

(A) iden  fy and analyze the causes and eff ects of events prior to and during the American Revolu  on, including the French and Indian War and the Boston 
Tea Party

5.2A Readiness
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What do the students need to know?
Students need to understand how confl ict between the American colonies and 
Great Britain led to the American Revolu  on and American independence from 
Great Britain. Students need to know:

• key events and individuals during the American Revolu  on, including George 
Washington as Commander in Chief of the colonial army, and key ba  les 
such as Lexington and Concord to begin the war and Yorktown to end the 
war.

• results of the American Revolu  on, including establishing a new country 
called the United States of America, gaining land from the Appalachian 
Mountains to the Mississippi River, and developing a military to fi ght the 
Revolu  on.

To what degree will this learning impact learning 2 years down the 
road?
This standard par  ally aligns to Suppor  ng Standard 5.2B in which students 
iden  fy the mo  va  ons and contribu  ons of Founding Fathers and Patriot 
heroes. It also aligns to Suppor  ng Standard 5.15A in which students iden  fy the 
importance of the Declara  on of Independence.

The concepts of confl ict and revolu  on and the skill of summarizing results of 
an important event are cri  cal to success in all future social studies courses. This 
standard supports beginning learning that will be addressed in greater detail in 
Grade 8 Early American History. 

   Academic Vocabulary
• Confl ict
• Revolu  on

• Independence

   Rigor Implica  ons
Verb

• Summarize
Level of Bloom’s Taxonomy

• Understanding

Instruc  onal Implica  ons
Using a simple  meline or a chart constructed by the students, introduce major events of the 
American Revolu  on, including fi gh  ng at Lexington/Concord [1775] which began the fi gh  ng 
in the Revolu  on, declaring independence [Second Con  nental Congress - 1776], the Ba  les 
of Saratoga [1777] which brought the French into the Revolu  on as an ally, the Ba  le of Yor-
ktown [1781] which ended the fi gh  ng, and the Treaty of Paris [1783] which formally ended 
the American Revolu  on. As you discuss each event, help the students iden  fy the important 
people and their contribu  ons associated with that event. The suppor  ng standard names 
John Adams, Benjamin Franklin, Nathan Hale, Thomas Jeff erson, and George Washington. 
Remind students that none of these individuals were present at Lexington/Concord. George 
Washington was named Commander of the Con  nental Army and directed the strategies that 
won the war. His army forced the Bri  sh surrender at Yorktown. Thomas Jeff erson, wrote the 
Declara  on of Independence with help from John Adams, and Benjamin Franklin. Adams and 
Franklin helped nego  ate the Treaty of Paris that offi  cially ended the war and granted the 
United States independence from Great Britain. Nathan Hale was a spy caught and hanged 
in 1776. His famous last words, “I regret that I have but one life to give for my country” 
represent the spirit of the Patriots fi gh  ng for freedom during the Revolu  on. Using a map, 
emphasize the two major results of the American Revolu  on – the former Bri  sh colonies 
were now an independent na  on called the United States of America and the territory of 
the United States more than doubled, extending its boundaries all the way to the Mississippi 
River – not including Florida, which was s  ll controlled by Spain.

   Distractor Factor

This standard focuses on results of the American Revolu  on, not the events of the Revolu  on 
in great detail. Students o  en can describe events but have trouble focusing on summarizing 
the eff ects of a major event such as the American Revolu  on.

   Level of Diffi  culty (based on local data)

□ Moderate  □ Challenging

(5.2) History. The student understands how confl ict between the American colonies 
and Great Britain led to American independence. The student is expected to:

(C) summarize the results of the American Revolu  on, including the establishment of the United States and the development of the U.S. military

5.2C Readiness
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What do the students need to know?
Students need to understand the need for wri  ng and ra  fi ca  on of the U.S. Cons  tu  on to 
establish a workable government system a  er the 13 American colonies won their indepen-
dence from Great Britain. Students need to know:

• the weaknesses of the Ar  cles of Confedera  on – the fi rst plan of government for the 
newly independent colonies

• why these weaknesses led to the crea  on of a new form of government – the United 
States Cons  tu  on

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.3B in which students iden  fy the 
contribu  ons of individuals who helped create the U.S. Cons  tu  on. It also aligns to 
Readiness Standards 5.15B and 5.15C in which students explain the purposes of the U.S. 
Cons  tu  on and Bill of Rights.

The concept of limited government [as defi ned by a wri  en plan of government – the 
Cons  tu  on] is important in future social studies courses. The actual understanding of 
important documents such as the Ar  cles of Confedera  on and the U.S. Cons  tu  on align 
to Grade 8 Early American History.
 

   Academic Vocabulary
• Government
• Cons  tu  on

• Ar  cles of Confedera  on

   Rigor Implica  ons
Verb

• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Point out to students that when a group/na  on forms they need a wri  en plan for how 
decisions about that na  on will be made. During the American Revolu  on, the fi rst plan 
the colonies wrote was called the Ar  cles of Confedera  on. Write the terms majority 
and unanimous on the board. Ask students to think about the diff erences in the two 
terms. Then pose the ques  on: If the current U.S. Congress had to decide on laws by 
unanimous decision, what problems might occur? Help students reach the conclusion 
that probably no laws would ever be passed. Point out that this idea of unanimous deci-
sions was one of the major weaknesses of the Ar  cles of Confedera  on. Examine this 
and other signifi cant weaknesses of this document using a T-chart to list and describe 
the weaknesses. [Note: This chart can be used to examine how the U.S. Cons  tu  on 
later addressed the weaknesses of the Ar  cles.] When delegates met at the Cons  tu-
 onal Conven  on in 1787, the original plan was to revise the Ar  cles. However, the 

group decided to write a whole new document which became the U.S. Cons  tu  on – a 
wri  en plan of government for the United States of America. Remind students that this 
Cons  tu  on is the one we s  ll use now, 225 years later. This new Cons  tu  on addressed 
all of the issues raised by the weaknesses of the Ar  cles.

   Distractor Factor
Students need to realize that our current Cons  tu  on was the second plan of govern-
ment for the United States and had to be wri  en because the fi rst plan was unworkable. 
This process has been used to amend the current Cons  tu  on.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.3) History. The student understands the events that led from the Ar  cles of 
Confedera  on to the crea  on of the U.S. Cons  tu  on and the government it 
established. The student is expected to:

(A) iden  fy the issues that led to the crea  on of the U.S. Cons  tu  on, including the weaknesses of the Ar  cles of Confedera  on

5.3A Readiness
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What do the students need to know?
Students need to understand the United States changed signifi cantly during the 19th cen-
tury and that those changes can be categorized as economic, social/cultural, and poli  cal. 
Students need to know:

• the characteris  cs of the Industrial Revolu  on including the rising importance of facto-
ries and improved machinery to make products.

• during the 19th century the Northern part of the United States became more industri-
alized and depended on the manufacture of products and the sale of those products 
for wealth

• the South was s  ll largely agricultural, depending on slave labor on large planta  ons 
and the sale of cash crops such as co  on and tobacco to generate wealth

• the diff erences between these two sec  ons, one industrialized and urban – the other 
agricultural and rural, led to economic diff erences

• the social/cultural issues of slavery exis  ng between the north depending on non-slave 
labor and the south depending on slave labor 

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standards 5.12B in which students evaluate the eff ects 
of industry and agriculture, including the planta  on system. In addi  on, it par  ally aligns to 
5.23A and important inventors in the fi eld of science and technology including Eli Whitney 
and John Deere.

The concept of change over  me and industrializa  on recur in all social studies courses. 
Perhaps a stronger conceptual alignment is developing an understanding of economic, 
social/cultural, poli  cal, and environmental factors [ESPN]. An understanding of the impact 
of the Industrial Revolu  on and sec  onalism aligns to learning in Grade 7 Texas History and 
Grade 8 Early American History.

   Academic Vocabulary
• Industrializa  on
• Agriculture
• Sec  onalism

• Rural
• Urban
• Change over  me

   Rigor Implica  ons
Verb

• Iden  fy
• Explain

Level of Bloom’s Taxonomy
• Remembering
• Understanding

Instruc  onal Implica  ons
Put the term Industrial Revolu  on on the board. Explain to students that a simple 
defi ni  on of the Industrial Revolu  on is more, faster, cheaper referring to the pro-
duc  on of goods. Before the Industrial Revolu  on, produc  on of goods was mostly 
co  age industry – individual people making goods in their homes or small workshops. 
Help students visualize the concepts of industrializa  on and planta  on agriculture 
[commercial agriculture] using pictures of a northern tex  le factory and a planta  on 
co  on fi eld using slave labor. Have students describe the images and compare the 
two types of economic ac  vity. Emphasize the sec  onal diff erences and pose the fol-
lowing ques  ons: Why would these economic diff erences poten  ally lead to confl ict 
between the two major sec  ons of the United States? What advantages might indus-
trializa  on create for the North? How does agriculture benefi t the South? Point out 
that factories were mostly in larger ci  es [urban] and planta  on agriculture meant 
that people lived in the country [rural] and there were not many ci  es in the South. 
Pose the ques  on: What might the diff erences between the industrialized North and 
the agriculture South mean in terms of popula  on? How might slavery aff ect popula-
 on in the South? 

   Distractor Factor
The students must understand how industrializa  on and larger popula  on base will 
lead to signifi cant advantage for the North as the sec  onal confl ict between North 
and South will eventually lead to the outbreak of the Civil War. Students should also 
understand the impact of the ins  tu  on of slavery on the economy of the South and 
the road to confl ict between North and South.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(B) iden  fy and explain how changes resul  ng from the Industrial Revolu  on led to confl ict among sec  ons of the United States

5.4B Readiness
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What do the students need to know?
Students need to understand the ESP [economic, social/cultural, and poli  cal]change that 
occurred in the 19th century as a result of Westward expansion. Students need to know:

• the Louisiana Purchase in 1803 doubled the size of the United States
• President Thomas Jeff erson commissioned Meriwether Lewis and William Clark to ex-

plore the newly acquired Louisiana Purchase. Their expedi  on recorded details about 
the physical environment of the west, Na  ve Americans, and other details of the new 
territory.

• the doctrine of Manifest Des  ny, the God-given right of the United States to increase 
its territory from the Atlan  c to the Pacifi c.

• how Manifest Des  ny led to the annexa  on of Texas into the United States, the 
Mexican-American War, and the acquisi  on of the Mexican Cession [land from Texas 
west to California]

To what degree will this learning impact learning 2 years down the road?
This standard par  ally aligns to Suppor  ng Standard 5.4G in which students iden  fy 
challenges, opportuni  es, and contribu  ons of American Indian and immigrant groups. 
As America expanded westward, American Indians were more and more threatened and 
eventually confi ned to reserva  ons. Immigrants o  en migrated to the west to fi nd land and 
jobs.

The concepts of migra  on and expansion are common themes in social studies courses. 
The Louisiana Purchase, Lewis and Clark’s expedi  on, and Manifest Des  ny are aligned to 
specifi c content included in Grade 7 Texas History and Grade 8 Early American History.
 

   Academic Vocabulary
• Territory • Expansion

   Rigor Implica  ons
Verb

• Iden  fy
Level of Bloom’s Taxonomy

• Remembering
  

Instruc  onal Implica  ons
The use of maps of U.S. territorial acquisi  on allows students to visualize the impor-
tance of the Louisiana Purchase, Texas annexa  on and the acquisi  on of the Mexican 
Cession as a result of U.S. victory in the Mexican-American War. These maps also help 
students examine the progress of westward expansion and draw conclusions such as, 
the U.S. added signifi cant territory about every 20 years as popula  on grew and the 
need for new farming land increased. Discuss the various methods – treaty, purchase, 
and war – that the United States used to expand her poli  cal territory. Have students 
read accounts from primary documents regarding the Lewis and Clark expedi  on. These 
are available on the Na  onal Archives website and the Na  onal Geographic website, 
which has an interac  ve map of the journey. Defi ne Manifest Des  ny and discuss how 
this doctrine led to this westward expansion. Pose the ques  on: Did America have the 
god-given right to expand into all of this new territory? Was this expansion benefi cial to 
all groups? Why or why not? 

   Distractor Factor
Students struggle with the concept of Manifest Des  ny and how the United States used 
this idea as a jus  fi ca  on for territorial expansion. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(D) iden  fy signifi cant events and concepts associated with U.S. territorial expansion, including the Louisiana Purchase, the expedi  on of Lewis and Clark, 
and Manifest Des  ny

5.4D Readiness
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What do the students need to know?
Students need to understand the ESP causes of the American Civil War. Students need to 
know:

• how the issues of slavery, sec  onalism, and states’ rights were causes of the Civil War
• that eleven [11] southern states seceded [withdrew] from the United States to form 

the Confederate States of America
• fi gh  ng in the Civil War lasted for four [4] years from 1861 – 1865 and that more 

Americans died in this confl ict [620,000] than in the combina  on of all other wars the 
U.S. has been in

• Abraham Lincoln was President of the United States during the Civil War and was as-
sassinated just a  er the end of the war [April 14, 1865]

• Reconstruc  on – the rebuilding of the United States – was one eff ect of the Civil War 
as the former Confederate States were occupied by the United States military and the 
rule of the U.S. government was reestablished.

• 13th Amendment – abolished slavery; 14th Amendment – extended ci  zenship rights 
to former slaves and established due process under the law; 15th Amendment – ex-
tended vo  ng rights to males (former slaves) of vo  ng age 

To what degree will this learning impact learning 2 years down the road?
This standard does not align to other Grade 5 standards.

Economic, social/cultural, and poli  cal causes and eff ects are important organizing and 
categorizing concepts in all social studies courses. The  me period from 1860 – 1876 (Civil 
War and Reconstruc  on) did much to defi ne life in the United States for the next 100 years. 
Resentments and injus  ce born during this period aff ected life for millions of Americans 
well into the 20th century. This standard directly supports learning in Grades 7 and 8.

   Academic Vocabulary
• Slavery
• Sec  onalism

• States’ rights
• Reconstruc  on

   Rigor Implica  ons
Verb

• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

 

Instruc  onal Implica  ons
Give students these sta  s  cs: 620,000 men died in this war, 52,000 in three days of fi ght-
ing at the Ba  le of Ge  ysburg and pose the ques  on: What could possibly cause people 
to be so angry that they would fi ght like this?. Defi ne slavery, sec  onalism, and states’ 
rights and have a discussion regarding how these issues led to such increased tension 
between the North and the South they caused Southern secession and the Civil War. 
Provide a brief factual overview of the fi gh  ng in the Civil War ensuring that students 
understand that Texas was part of the Confederate States of America [South]. Some facts 
might include: Presidents Abraham Lincoln [USA] and Jeff erson Davis [CSA]; Generals 
Ulysses S. Grant [USA] and Robert E. Lee [CSA]; ba  les of Ft. Sumter to begin the war, 
Ge  ysburg/Vicksburg in the middle of the war, and Surrender at Appoma  ox to end the 
war, followed closely by the assassina  on of President Lincoln. Defi ne Reconstruc  on 
and the dates for Reconstruc  on in Texas [1865 – 1876] and the text of the 13th, 14th, 
and 15th Amendments. Discuss the ESP eff ects of Reconstruc  on by examining points of 
view regarding the military occupa  on and poli  cal changes [Amendments] from several 
perspec  ves: freed slaves, women, former Confederate and Union soldiers, and former 
planta  on owners. 

   Distractor Factor
Students may not understand that most events have mul  ple economic, social, and 
poli  cal causes and eff ects. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(E) Iden  fy the causes of the Civil War, including sec  onalism, states’ rights, and slavery, and the eff ects of the Civil War, including Reconstruc  on and the 
13th, 14th, and 15th amendments to the U.S. Cons  tu  on

5.4E Readiness
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What do the students need to know?
Students need to understand important issues, events, and individuals in 20th and 
21st century U.S. history. Students need to know the following important 20th cen-
tury events:

• why industrializa  on was important to the development of the U.S. as a world 
power in the 20th century

• why people moved from rural areas to urban centers [urbaniza  on] 
• how increased use of oil and gas infl uenced developments in 20th century 

America, including the importance of Texas as an oil producing state
• why the Great Depression of the 1930s was a major event and how it aff ected 

the U.S.
• how U.S. involvement in World War I and II aff ected the United States
• why the civil rights movement occurred and some of the eff ects of that move-

ment
• why the United States got involved in military ac  ons in Korea [1950s], Vietnam 

[1960s and 1970s], and the [Persian] Gulf War [1990s]

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.5C in which students iden  fy 
accomplishments of signifi cant individuals and groups, including many 20th 
individuals who contributed in the areas of poli  cs, civil rights, and military ac  ons.

The concept of turning point events and the skill of analyzing why certain events are 
considered cri  cal are important founda  ons for the study of history. This standard 
provides an introductory 
 

   Academic Vocabulary
• Industrializa  on
• Urbaniza  on
• Economic depression

• Civil rights
• Military ac  on

   Rigor Implica  ons
Verb

• Analyze
Level of Bloom’s Taxonomy

• Analyzing

Instruc  onal Implica  ons
Study of this standard provides a broad overview of major 20th century events and should be 
combined with the study of important individuals in the 20th century [Suppor  ng Standard 
5.5C]. Introduce this standard with a 20th century  meline which will help students sequence 
these turning point events. Defi ne industrializa  on, urbaniza  on, and the increased use of 
oil and gas as trends that represent change over  me. Provide students with a three-column 
chart, Important Events of the 20th Century, with column labels: Brief Summary of the Event; 
Signifi cant Individuals; and Why This Ma  ered in U.S. History. Give students brief summaries 
of each event specifi ed in the standard for column one, including important individuals as-
sociated with many of the events [from 5.5C]. Have students work with a partner to analyze 
each event and write at least one sentence in the third column that draws conclusions and 
summarizes why this event “ma  ered” [was signifi cant] in 20th century U.S. history. In class 
discussion, call on pairs to share their thinking about each event and then discuss the analy-
sis with the class as a whole, asking students to add informa  on to their individual charts 
if needed. Consider having students “vote” on which events they consider to be the most 
signifi cant by wri  ng the name of that event on a post-it note and pos  ng those in ver  cal 
columns on the board, crea  ng a sort of bar graph using post-it notes. Discuss why certain 
events got more “votes” than others. If  me permits, consider dividing the class into groups 
and assigning each group one of the 20th century events to research and report more details 
to the class regarding this event using a poster or PowerPoint.

   Distractor Factor
Ensure that students analyze the impact and importance of these 20th century events on the 
development of the United States as a world power rather than just describe the events. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.5) History. The student understands important issues, events, and individuals in 
the United States during the 20th and 21st centuries. The student is expected to:

(A) analyze various issues and events of the 20th century such as industrializa  on, urbaniza  on, increased use of oil and gas, the Great Depression, the world 
wars, the civil rights movement, and military ac  ons

f j 20th t

5.5A Readiness
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What do the students need to know?
Students need to understand the concept of region. Students need to know:

• the defi ni  on of region – an area that shares one or more similar defi ning 
characteris  cs

• examples of poli  cal regions in the United States are the individual states; groups of 
states designated by the Federal Government [there are 10 federal regions]; or  me 
zones

• popula  on regions designated by the U.S. Census Bureau include the Northeast, the 
Midwest, the South, and the West [in this organiza  onal structure Texas is considered 
in the South]; or metropolitan regions such as the Washington DC metropolitan area 
[which includes the District of Columbia and parts of Northern Virginia and Southern 
Maryland]

• economic regions might include labels such as The Corn Belt, the Great Plains, or 
Silicone Valley in California

• other regions [called perceptual regions] are based on how people view or perceive an 
area and include examples such as The Bible Belt, the Wild West, or the Heartland

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.7B, C, and D in which students locate and 
describe the unifying characteris  cs of a variety of physical and poli  cal regions in the 
United States.

The concept of region is central to all social studies courses. The study of World regions is 
the basis for the en  re Grade 6 Contemporary World Cultures course. In Grade 7, students 
study Regions of Texas. In Grade 8, students study colonial regions and other U.S. regions as 
the na  on grew.

   Academic Vocabulary
• Region

   Rigor Implica  ons
Verb

• Describe

Level of Bloom’s Taxonomy
• Understanding

 

Instruc  onal Implica  ons
Defi ne region and point out to students that there are a wide variety of ways maps can 
be divided into regions. Any given place can be in a large number of diff erent regions 
and regions o  en overlap. The use of maps is cri  cal to understanding this standard. 
An online search for regional maps of the U.S. will provide numerous sites that display 
regional maps [the Maps Etc site is a good one for comparing regional organiza  on]. 
Using Texas as a concrete example, point out that Texas as a state is one form of poli  cal 
region. Texas is also part of the numerous other regions depending on which maps and 
organiza  onal schema one accesses. Have students observe the maps to list several 
regions in which Texas is included. Ensure that students understand the defi ni  on and 
diff erences between the types of regions specifi ed in this standard: poli  cal regions, 
popula  on regions, and economic regions. Use the U.S. Census Bureau maps to discuss 
how the Census Bureau divides the United States into regions for popula  on purposes.  

   Distractor Factor
Students may not clearly understand that regions are fl exible groupings depending on 
the characteris  c that unites the region.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.7) Geography. The student understands the concept of regions in the United 
States. The student is expected to:

(A) describe a variety of regions in the United States such as poli  cal, popula  on, and economic regions that result from pa  erns of human ac  vity

5.7A Readiness
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What do the students need to know?
Students need to understand the concept that geographic factors infl uence where se  le-
ments are located [where people live] and that these se  lements o  en illustrate predict-
able pa  erns. Students need to know:

• types of se  lements – Based on the U.S. Census Bureau, se  lement pa  erns in the 
United States can be divided into categories based on the number of people: urban 
areas [ci  es of more than 50,000 with popula  on density of at least 1,000 people per 
square mile], rural [non-urban places], and urban fringe [suburban areas surrounding 
ci  es]; 

• the diff erence between dense or sparse popula  on – places with many people per 
square mile are densely populated and areas with few people per square mile are 
sparsely populated

• land use includes agriculture, industry, residen  al, recrea  onal, and other.

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.8B in which students explain the impact of 
geographic factors on se  lement pa  erns and popula  on distribu  on pa  erns, past and 
present.

The concepts of se  lement pa  erns and land use are important in social studies courses. 
The skill of interpre  ng one or more maps is also a cri  cal skill.

 

   Academic Vocabulary
• Urban area
• Rural area
• Urban fringe/suburban

• Dense
• Sparse
• Land use

   Rigor Implica  ons
Verb

• Iden  fy
• Desicribe

Level of Bloom’s Taxonomy
• Remembering
• Understanding

Instruc  onal Implica  ons
Only about 3% of the earth’s surface is ideal for people to live on, the rest is covered by 
water [70%], deserts/forests/mountains [16%], or is too cold or poor land not suitable 
for growing food [11%]. That severely limits where people can live and survive comfort-
ably. Defi ne the terms dense and sparse.  Provide students with a series of characteris-
 cs and have them vote [thumbs up/thumbs down] whether that characteris  c would 

encourage people to se  le in that place. Characteris  cs might include: mountains, 
coastlines, along rivers, very dry, very hot, lots of natural resources, lots of industry, fer-
 le soil, and so on. Use a popula  on density map of the United States to examine which 

areas are densely populated and which areas are sparsely populated. [Use a Google 
image search to fi nd mul  ple examples.] Have students work with a partner to iden  fy 
and describe pa  erns they observe. Have students draw conclusions about reasons why 
some areas of the United States are more densely populated than other areas. Compar-
ing the popula  on density map and a physical map of the U.S. will help students reach 
some conclusions.  

   Distractor Factor
Students o  en can locate places using maps but may not be skilled in map interpreta  on 
or in comparing two or more maps to reach conclusions about a given place. They may 
also not have prac  ce in looking for pa  erns on maps.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.8) Geography. The student understands the loca  on and pa  erns of se  lement 
and the geographic factors that infl uence where people live. The student is expected 
to:

(A) iden  fy and describe the types of se  lement and pa  erns of land use in the United States

5.8A Readiness
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What do the students need to know?
Students need to understand the concept of geographic factors and that those factors infl u-
ence the loca  on of ci  es. Students need to know:

• the loca  on of major ci  es in the United States – the ten largest ci  es according to the 
2010 census are New York City, Los Angeles, Chicago, Houston, Philadelphia, Phoenix, 
San Antonio, San Diego, Dallas, and San Jose, CA

• pa  erns of the loca  on of major ci  es presently compared to the past
• pa  erns of the loca  on of capital ci  es in the various states [students do not have to 

memorize states and capitals]

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.7C in which students locate the 10 largest 
ci  es and states and their capitals on a map. This standard also aligns to Readiness Standard 
5.8A and Suppor  ng Standard 5.8B in which students examine se  lement pa  erns and 
popula  on distribu  ons.

The concept of place loca  on and pa  erns of distribu  on is important as students use the 
skills of map interpreta  on to look for geographic pa  erns. These concepts and skills are 
used in every social studies course.  

   Academic Vocabulary
• Distribu  on pa  erns

   Rigor Implica  ons
Verb

• Analyze (reasons)

Level of Bloom’s Taxonomy
• Analyzing

 

Instruc  onal Implica  ons
Use poli  cal/physical maps of the United States for students to locate the 10 largest cit-
ies according to the 2010 U.S. Census. Pose the ques  on: What distribu  on pa  erns do 
you observe in the loca  on of these ci  es? Why do you think these are the largest ci  es 
in the United States today? Possible answers might include: many are on or near coast-
lines, most are in the southern part of the United States where the weather is warmer, 
or 8 of the 10 are in the largest popula  on states. Have students access [or provide] a 
list of the largest ci  es from other  me periods in U.S. history. Pick representa  ve  me 
periods such as 1800, 1850, 1900, and 1950. This data is available from the Census 
Bureau and other websites. Have students work with a partner to locate these ci  es 
and answer ques  ons such as: What pa  erns do you observe when you examine this 
historical data? Which ci  es are in all lists? Which ci  es appeared fi rst in 1900…in 1950…
in 2010? Is there a pa  ern to which ci  es stay on the lists and which fall off ? Next have 
students look at a poli  cal map of the United States to locate state capital ci  es. Pose 
the ques  on: What pa  erns do you observe in the loca  on of state capitals? Why do you 
think these pa  erns exist?  

   Distractor Factor
Students o  en can locate places on maps but this standard requires that they analyze 
the reasons for dis  nct distribu  on pa  erns on maps, not just concentrate on place 
loca  on.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.8) Geography. The student understands the loca  on and pa  erns of se  lement 
and the geographic factors that infl uence where people live. The student is expected 
to:

(C) analyze the reasons for the loca  on of ci  es in the United States, including capital ci  es, and explain their distribu  on, past and present

5.8C Readiness
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What do the students need to know?
Students need to understand the concepts of adapta  on to and modifi ca  on of one’s envi-
ronment. Students need to know:

• the defi ni  ons and diff erences between adap  ng to and modifying one’s environment
• why and how people adapt to their environment by using available natural resources 

to meet basic needs [food, clothing, and shelter]
• People adapt to or modify their physical environment to transform human se  lement 

pa  erns and economic ac  vity based on available resources and levels of technologi-
cal development.

• As technology becomes available, humans begin to modify their environment to im-
prove their lifestyle and to enhance safety, u  lity, and/or accessibility.

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.9B in which students analyze the posi  ve and 
nega  ve consequences of human modifi ca  on of the environment.

The concepts of adapta  on to and/or modifi ca  on of one’s environment are universal 
concepts that appear in all future social studies courses. This standard provides an 
opportunity for students to begin to apply that concept to life in the United States. 

 

   Academic Vocabulary
• Adapt to
• Modify

• Environment
• Natural resources

   Rigor Implica  ons
Verb

• Describe (how and why)
Level of Bloom’s Taxonomy

• Understanding

Instruc  onal Implica  ons
Defi ne environment [the world around us], adapt to [change to fi t the environment], and modify 
[change the environment to fi t one’s lifestyle]. Use the example of air-condi  oning to illustrate these 
diff erences: Before air-condi  oning, people in Texas used light-weight clothing, shade trees, open 
windows, sleeping porches, and hand or electric fans to try and stay cool in the hot weather – they 
adapted to their environment. Once the technology of air-condi  oning was available they began to 
modify the environment and air-condi  on public and private spaces. To help students diff eren  ate 
between adapta  on to one’s environment and modifi ca  on of one’s environment, select pictures from 
the text [or local examples] and ask students to categorize the adapta  ons or modifi ca  ons illustrated 
in the visual or their personal experience. Providing a sentence frame helps students iden  fy these 
adapta  ons and modifi ca  ons. For instance: People in _____ have adapted to their physical environ-
ment by ______; They have modifi ed their environment by ______ to reduce the impact of _______ 
physical processes on their lives. To help students analyze the impact of modifi ca  ons of one’s 
environment, consider teaching students a model for analysis which includes posing ques  ons such 
as: Why did the people make that modifi ca  on?; What posi  ve consequences did that modifi ca  on 
have?; What nega  ve consequences did that modifi ca  on have?; What might be the long-term eff ects 
of the modifi ca  on?; Is there a need for some form of rule or regula  on to control the changes? [The 
parts of this model that apply to consequences align to Suppor  ng Standard 5.8B, which should be 
taught along with this Readiness Standard]

   Distractor Factor

Students may not understand that the level of available technology directly impacts human-envi-
ronment interac  ons. Students may also lack the understanding that the defi ni  on of technology is 
not just about computers but includes any tool that makes work/lifestyle easier or more effi  cient.

   Level of Diffi  culty (based on local data)

□ Moderate  □ Challenging

(5.9) Geography. The student understands how people adapt to and modify their 
environment. The student is expected to:

(A) describe how and why people have adapted to and modifi ed their environment in the United States, past and present, such as the use of human 
resources to meet basic needs

5.9A Readiness
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What do the students need to know?
Students need to understand how government in the 13 American colo-
nies was organized. Students need to know:

• the defi ning characteris  cs, similari  es, and diff erences between 
representa  ve government and monarchy

• how representa  ve government in the original colonies was orga-
nized

• the role of the King of England [monarchy] in governing the original 
colonies.

To what degree will this learning impact learning 2 years down 
the road?
This standard aligns to Suppor  ng Standard 5.14B in which students 
iden  fy the Mayfl ower Compact and the Virginia House of Burgesses as 
forms of representa  ve government in the colonies.

The concept of types of government structure applies in each social 
studies course. This standard closely aligns with a similar standard in 
Grade 8 Early American History.

   Academic Vocabulary
• Representa  ve government • Monarchy

   Rigor Implica  ons
Verb

• Iden  fy
• Compare

Level of Bloom’s Taxonomy
• Remembering
• Analyzing

Instruc  onal Implica  ons
Introduce the vocabulary terms representa  ve government and monarchy. Help students understand 
that representa  ve government is the form of government we have in the United States today – where 
voters elect representa  ves to meet together to make laws for the country. Refer students to a recent 
elec  on to reinforce this concept. Consider having students iden  fy their elected representa  ves for 
state and federal government. Point out to students that the labels king and/or queen are examples of 
monarchs. Discuss how monarchs are chosen – by birth not elec  on. Refer students to the fi rst original 
se  lements in the 13 Colonies – Jamestown and Plymouth. Each of these se  lements was founded for 
diff erent reasons – Jamestown was a trading venture [joint-stock company] basically governed by the 
King of England. Plymouth Colony began by wri  ng a document called the Mayfl ower Compact. Later, 
in Virginia, the King appointed a Royal Governor and the people elected representa  ves to express 
their wishes called the House of Burgesses. However, by the  me of the American Revolu  on, most 
colonies were Royal colonies in which the King and the Bri  sh Parliament had most of the government 
power. Discuss with students how the two systems of government – representa  ve and monarchy –  
are similar and diff erent using a Venn diagram or other graphic organizer.  

   Distractor Factor
The standard asks students to compare the two forms of government, not just iden  fy or defi ne 
each. Also, students might confuse representa  ve government in the colonies with self-governing. 
They should understand that all colonies were under the ul  mate control of the King of England 
since they were colonies founded by the English government. Some colonies had more freedom in 
their own day to day opera  ons but the fi nal decision-maker was usually a royal governor who was 
appointed by the King in England.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.14) Government. The student understands the organiza  on of governments in 
colonial America. The student is expected to:

(A) iden  fy and compare the systems of government of early European colonists, including representa  ve government and monarchy

5.14A Readiness
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What do the students need to know?
Students need to understand important ideas in the founding documents of our country. 
Students need to know:

• how the Preamble to the U.S. Cons  tu  on outlines the purposes for government in 
the new country of the United States of America

To what degree will this learning impact learning 2 years down the road?
This standard par  ally aligns to Readiness Standard 5.3A in which students iden  fy issues 
rela  ng to the wri  ng of the U.S. Cons  tu  on.

The study of the U.S. Cons  tu  on is addressed again in Grade 7 Texas History in which 
students compare the U.S. and Texas Cons  tu  ons. It also cons  tutes a major por  on of 
the Grade 8 Early American History course. 

 

   Academic Vocabulary
• Cons  tu  on • Preamble

   Rigor Implica  ons
Verb

• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Provide students with access to a copy of the U.S. Cons  tu  on. If possible, use YouTube 
or TeacherTube to access the Schoolhouse Rock Preamble and play that song for the stu-
dents to introduce and reinforce the words of the Cons  tu  on Preamble. Point out that 
the word preamble simply means an introduc  on to a formal document, in this case the 
U.S. Cons  tu  on. In a four-column chart, isolate the phrases from the Preamble in one 
column of chart and through discussion, complete a second column in which students 
explain what that purpose means for government in the United States. Several websites 
provide links to the Preamble for kids which will help defi ne each of these purposes. 
In column three, give one real-world example of this purpose. In column four of the 
chart, have students work with a partner to assign a grade of A to F based on how they 
feel the United States has made progress toward achieving the purposes set out for the 
government. Discuss student “grades” as a class and reach consensus on a fi nal grade in 
each category. The categories would include: We the people; form a more perfect union; 
establish jus  ce, ensure domes  c tranquility, provide for the common defense; promote 
the general welfare; and secure the blessings of liberty for ourselves and our posterity.

   Distractor Factor
The use of the terms like domes  c tranquility or posterity may need addi  onal clarifi ca-
 on. The standard focuses on explaining the purposes of government as outlined in the 

Preamble, not just reci  ng the words.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.15) Government. The student understands important ideas in the Declara  on of 
Independence, the U.S. Cons  tu  on, and the Bill of Rights. The student is expected 
to:

(B) explain the purposes of the U.S. Cons  tu  on as iden  fi ed in the Preamble

5.15B Readiness
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What do the students need to know?
Students need to understand how the founding documents of the United States contain 
important ideas that s  ll infl uence our government in the 21st century. Students need to 
know:

• the defi ni  on of amendment
• what the Bill of Rights is
• why the Bill of Rights was wri  en and added to the U.S. Cons  tu  on
• why the Bill of Rights is important

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Readiness Standard 5.20A in which students describe fundamental 
rights guaranteed by each amendment in the Bill of Rights. It also par  ally aligns to 
Readiness Standard 5.3A and Suppor  ng Standard 5.3B in which students iden  fy reasons 
for the wri  ng of the U.S. Cons  tu  on and important individuals responsible for crea  ng 
this document.

The principle of inalienable rights and the inclusion of a Bill of Rights in the U.S. 
Cons  tu  on align to content in Grade 7 Texas History in which students compare the Texas 
Bill of Rights [Ar  cle I of the Texas Cons  tu  on] and the U.S. Cons  tu  on Bill of Rights. It 
is interes  ng to note that by the  me Texas adopted its current Cons  tu  on [ra  fi ed in 
1876], the inclusion of a Bill of Rights was the fi rst thing they included, not an addi  onal 
ten amendments at the end of the cons  tu  on. Students in Grade 8 Early American History 
also study the Bill of Rights in depth.

   Academic Vocabulary
• Rights
• Cons  tu  on

• Amendment

   Rigor Implica  ons
Verb

• Explain (reasons and importance)

Level of Bloom’s Taxonomy
• Understanding

 

Instruc  onal Implica  ons
Refer students to a copy of the U.S. Cons  tu  on and the fi rst ten amendments to that 
cons  tu  on – the Bill of Rights. Discuss with students the meaning of the term amend-
ment. Point out that when the U.S. Cons  tu  on was wri  en many people clearly 
remembered government under the monarchy of Great Britain and how they believed 
that government took advantage of them. Many of the Founding Fathers wanted to 
make sure that the new wri  en plan of government for the United States included clear 
statements of rights guaranteed to individuals living in this country. They refused to vote 
for the new Cons  tu  on un  l the addi  on of the Bill of Rights was guaranteed. Have stu-
dents discuss why it is important to detail and describe certain guaranteed rights. [Note: 
This standard should be taught in conjunc  on with Readiness Standard 5.20A in which 
students describe the fundamental rights guaranteed by each amendment.]

   Distractor Factor
Students may be able to iden  fy the Bill of Rights but not be able to explain the reasons 
for the inclusion of these fi rst ten amendments or tell why it was important to have the 
descrip  on of these rights in wri  ng.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.15) Government. The student understands important ideas in the Declara  on of 
Independence, the U.S. Cons  tu  on, and the Bill of Rights. The student is expected 
to:

(C) explain the reasons for the crea  on of the Bill of Rights and its importance

5.15C Readiness
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What do the students need to know?
Students need to understand the basic structure and func  on of the U.S. government as 
detailed in the ar  cles of the U.S. Cons  tu  on, ra  fi ed in 1787. Students need to know:

• the terms for the three branches of government – Legisla  ve, Execu  ve, and Judicial
• Func  on of the three branches: Legisla  ve – makes laws; Execu  ve – enforces laws; 

Judicial – interprets laws
• At the federal level the Legisla  ve Branch is called Congress and consists of the U.S. 

Senate and the U.S. House of Representa  ves; the Execu  ve Branch consists of the 
President, Vice-President and various Cabinets [advisors to the President]; and the Ju-
dicial consists of the U.S. Supreme Court Jus  ces. The Legisla  ve and Chief Execu  ves 
are elected offi  ces; the Cabinet and Judicial Branch are appointed offi  ces.

• This division of power among three branches of government is called separa  on of 
powers

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standards 5.16B and 5.16C in which students 
iden  fy reasons for a system of checks and balances outlined in the U.S. Cons  tu  on 
and dis  nguish between the federal and state levels of government, including their 
responsibili  es.

The concept of separa  on of powers between three dis  nct branches of government 
is important to an understanding of the U.S. system of representa  ve government. 
Understanding the func  on of each branch of government is also cri  cal. This founda  onal 
learning supports future study of the structure and func  on of government at the federal, 
state, and local levels in Grades 7 and 8.

   Academic Vocabulary
• Legisla  ve
• Execu  ve

• Judicial
• Branches of government

   Rigor Implica  ons
Verb

• Iden  fy 
• Explain [func  ons]

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Use a graphic organizer [chart] to help students categorize the branches of government. In head-
ings across the top of the chart, iden  fy the three branches of government [one column for each 
branch]. In row one of the chart, put the label Federal Government. [Note: When teaching Support-
ing Standard 5.16C in conjunc  on with this standard row two of the chart would be labeled State 
so that students can compare Federal and State levels of government.] In each column defi ne the 
func  on of each branch: Legisla  ve makes laws; Execu  ve enforces laws; and Judicial interprets 
laws. Help students iden  fy the labels for the offi  ces for each branch including: Na  onal Legisla  ve/
Congress – U.S. Senator, U.S. Representa  ve; Execu  ve – President, Vice-President; and Judicial – 
Supreme Court Jus  ces. Consider having students complete the chart by iden  fying the names of 
the current individuals who hold the labeled offi  ces. In the case of U.S. Representa  ves, students 
will need to determine the vo  ng districts in which they live. The website www.house.gov will 
allow students to enter their zip code [upper right hand corner] to fi nd the name of their unique 
representa  ve. Students can also add the two U.S. Senators from Texas, the President and Vice-
President and the name of the Chief Jus  ce of the Supreme Court. Point out that the Legisla  ve and 
Execu  ve offi  ce holders are elected posi  ons, while the Supreme Court Jus  ces are appointed for 
life terms. Discuss why this system of separa  on of powers and elec  ng offi  cials is important in the 
U.S. system of representa  ve democracy. Pose the ques  on: Why might the Founding Fathers have 
created this structure for the new government of the United States?

   Distractor Factor

Students o  en confuse the func  on of the Legisla  ve and Execu  ve branches of government at all 
levels. It is important to reinforce the concept that lawmaking is the sole func  on of the Legisla  ve 
branch of government and that enforcement of those laws [using police or other law enforcement 
personnel] is the responsibility of the Execu  ve branch of government at all levels.

   Level of Diffi  culty (based on local data)

□ Moderate  □ Challenging

(5.16) Government. The student understands the framework of government created 
by the U.S. Cons  tu  on of 1787. The student is expected to:

(A) iden  fy and explain the basic func  ons of the three branches of government

i h b h f
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What do the students need to know?
Students need to understand the concept of fundamental rights guaranteed to American 
ci  zens in the Bill of rights and other amendments to the U.S. Cons  tu  on. Students need 
to know:

• important fi rst amendment rights – freedom of speech, press, religion, the right to 
peacefully assemble, and the right to pe   on the government

• rights guaranteed by the other nine amendments including the right to bear arms [2nd 
amendment]; no troops housed in people’s houses [3rd amendment]; rights related to 
search and seizure and trials [4th – 8th]; rights not listed are s  ll guaranteed [9th and 
10th]

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Readiness Standard 5.15C in which students explain the reasons for 
the crea  on of the Bill of rights.

The concept of individual rights is important to an understanding of ci  zenship in a 
democra  c society. Although this standard does not specifi cally address the concept of 
responsibili  es of ci  zenship associated with these rights, it is important to also address 
this concept when teaching about rights. Learning about the rights and responsibili  es of 
ci  zenship is addressed in Grades 6, 7, and 8.

   Academic Vocabulary
• Amendment

   Rigor Implica  ons
Verb

• Describe

Level of Bloom’s Taxonomy
• Understanding

 

Instruc  onal Implica  ons
Provide each student with a copy of a simplifi ed language Bill of Rights. The Texas Law 
Related Educa  on website has one good example. Discuss the text of each amend-
ment. Then ask students, individually, to rank the top four rights guaranteed by the Bill 
of Rights – spli   ng the fi rst amendment into the fi ve freedoms/rights. Have students 
turn to a partner and share their personal list of the four most important rights. Then 
have the pairs reconfi gure into groups of four [pairs to squares] and con  nue sharing. 
Ask each group of four to reach consensus on the top four rights from their group. Have 
each group report to the class and make a class tally. As an extension of this discussion 
of the Bill of Rights, have the groups of four brainstorm at least one responsibility that 
ci  zens have related to each of the rights guaranteed to ci  zens – for instance, the right 
to trial by jury carries the responsibility of jury service by ci  zens when called upon to 
serve. Call on groups to share examples of responsible ci  zenship related to rights in the 
Bill of Rights.

   Distractor Factor
When using the primary source text of the Bill of Rights, students o  en have trouble 
pu   ng the main idea of each amendment into their own words. Ensure that students 
understand that although they are not old enough to vote, they are s  ll able to be ac-
 ve, involved, responsible ci  zens.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.20) Ci  zenship. The student understands the fundamental rights of American ci  -
zens guaranteed in the Bill of Rights and other amendments to the U.S. Cons  tu  on. 
The student is expected to:

(A) describe the fundamental rights guaranteed by each amendment in the Bill of Rights, including freedom of religion, speech, and press; the right to 
assemble and pe   on the government; the right to keep and bear arms; the right to trial by jury; and the right to an a  orney

5.20A Readiness
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What do the students need to know?
Students need to understand the development, characteris  cs, and benefi ts of the free 
enterprise system in the United States. Students need to know:

• characteris  cs of the free enterprise system: right to choose jobs/professions, private 
ownership of most produc  ve resources/products, limited government involvement 
[free markets], compe   on; profi t mo  ve, freedom of choice for consumers

• how these characteris  cs make a workable economic system for the United States

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standards 5.11A and 5.11C in which students describe 
the development of the free enterprise system in the United States and give examples of 
the benefi ts of the free enterprise system. It also par  ally aligns to Readiness Standard 
5.12A and Suppor  ng Standard 5.12B in which students explain how supply and demand 
aff ects consumers.

The concept of free enterprise and its benefi ts is in the TEKS/SEs in each social studies 
course. Learning in this standard directly aligns with similar standards in Grades 6, 7 and 
8. In Grade 6, students are asked to compare free enterprise economic systems with other 
systems.

 

   Academic Vocabulary
• Free enterprise
• Resources
• Goods/services

• Free markets
• Compe   on
• Profi t

   Rigor Implica  ons
Verb

• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Provide students with a list of the characteris  cs of the U.S. free enterprise system 
including: right to choose jobs/professions, private ownership of most produc  ve 
resources/products, limited government involvement [free markets], compe   on; profi t 
mo  ve, freedom of choice for consumers. Have students create a chart with the list of 
characteris  cs in one column and in a second column, describe how that characteris  c 
of free enterprise might work in the economy of the United States. Discuss student ideas 
with the en  re class.

   Distractor Factor
Students may not be able to connect the characteris  cs of the free enterprise system 
with exactly how that characteris  c works in the real world. They may also need ad-
di  onal support for other economic terms such as products, goods, services, markets, 
produc  ve resources, consumers, producers, or profi t. The EconEdLink.org website has 
interac  ve videos in the student sec  on that help students understand basic economic 
concepts.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.11) Economics. The student understands the development, characteris  cs, and 
benefi ts of the free enterprise system in the United States. The student is expected 
to:

(B) describe how the free enterprise system works in the United States

5.11B Readiness
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What do the students need to know?
Students need to understand how supply and demand aff ects both consumers and produc-
ers in the free market system. Students need to know:

• how supply and demand aff ects the exchange of goods and services in a free enter-
prise system

• the diff erence between consumers and producers
• the diff erence between goods and services
• how supply and demand aff ects both consumers and producers

To what degree will this learning impact learning 2 years down the road?
This standard aligns to Suppor  ng Standard 5.12B in which students evaluate the eff ects of 
supply and demand on business, industry, and agriculture [producers].

The concepts of supply and demand are central to an understanding of the free enterprise 
system and how that system works in a free market economy like that of the United States. 
This learning begins in previous elementary grades and con  nues through middle school 
and high school courses.

   Academic Vocabulary
• Supply
• Demand
• Producer

• Consumer
• Goods
• Services

   Rigor Implica  ons
Verb

• Explain
Level of Bloom’s Taxonomy

• Understanding

Instruc  onal Implica  ons
Defi ne supply as the amount of something [product/service] that is available [Supply 
refers to a rela  onship between price and the quan  ty of a good or service that fi rms 
are willing to produce at that price]. Defi ne demand as the amount of something people 
want rela  ve to the price [Demand refers to a rela  onship between price and the 
quan  ty of a good or service that consumers demand at a given price]. In the market-
place, the two concepts work together to determine price. Generally, the higher the 
demand rela  ve to the supply, the higher the price and the lower the demand rela  ve 
to the supply, the lower the price. In a compe   ve market at  mes the supply exceeds 
the demand so discount stores/dollar stores/big sale days try to sell excess supply at 
discounted prices just to make some money for the producer. On the demand side, lines 
of consumers wai  ng for the next version of the iPhone or iPad mean that the Apple 
store can provide goods to consumers at higher prices because the demand is so great. 
Discuss with students the concept of profi t and point out that producers want to make 
a profi t [money made a  er the cost of produc  on is met] and consumers want to get a 
good product for the lowest possible price. Have students compare prices of items using 
a catalog or access to online store. Pose ques  ons such as: When do producers charge 
the most for products? Does it make a diff erence in price if your company is the only 
producer of a certain good/service? When do producers discount products/services? How 
does the consumer benefi t from compe   on and supply and demand?

   Distractor Factor
Students may need addi  onal support defi ning key economic terms such as goods, ser-
vices, supply and demand, profi t, compe   on, markets, and so on.  

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.12) Economics. The student understands the impact of supply and demand on 
consumers and producers in a free enterprise system. The student is expected to:

(A) explain how supply and demand aff ects consumers in the United States

5.12A Readiness
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What do the students need to know?
Students need to understand that pa  erns of work/jobs and economic 
ac  vi  es are related to the resources available in a given area. Students 
need to know:

• the major industries, agricultural products, or service industries 
which people use to make a living in regions of the United States in 
the 21st century [use the Census Bureau regions of the Northeast, 
Midwest, South, and West]

• the major industries and agricultural products people used to make 
a living in the United States in previous  me periods – colonial  mes, 
mid-1800s, and early 1900s

To what degree will this learning impact learning 2 years down 
the road?
This standard aligns to Readiness Standard 5.13B in which students 
iden  fy and explain how physical and human geographic factors infl uence 
the loca  on of economic ac  vi  es.

The rela  onship between pa  erns of economic ac  vity and the 
characteris  cs of a given region [environment] are con  nuing themes in 
economics and geography. This standard aligns to very similar standards 
in Grade 6 as students apply these concepts to world regions; in Grade 
7, as students apply these concepts to economic ac  vity in Texas; and in 
Grade 8, as students explore the changing nature of economic ac  vity and 
economic pa  erns in Early American History. 
 

   Academic Vocabulary
• Economic ac  vity • Economic pa  erns

   Rigor Implica  ons
Verb

• Compare
Level of Bloom’s Taxonomy

• Analyzing

Instruc  onal Implica  ons
Have students reference a map showing economic ac  vi  es. An interes  ng interac  ve map of County 
Business and Demographics can be accessed at the Census Bureau website at h  p://www.census.gov/
cbdmap/ Illustrate how to click on a state and then the Industries tab at the top to detail the types of 
economic ac  vity in a given state based on 2010 Census data. Conduct an internet search for other types 
of economic ac  vity maps of the United States. Ask students to compare two regions or states within the 
United States to determine the types of economic ac  vity present in these areas in the 21st century. Have 
students think about economic ac  vi  es in American history. Have students use pictures from the textbook 
from chapters associated with historic eras in American history such as the colonial era, the early 1800s, 
the late 1800s/early 1900s to predict the types of economic ac  vi  es people engaged in to survive/make 
money.  Point out that historically, people had to fi rst learn to depend on their environment to meet their 
basic needs and ways of earning a living. This is referred to as a subsistence economy in which each family 
individually grows enough food or hunts/raises enough animals to provide for just their own basic needs. 
Trade is usually through barter – trading something someone has for something someone else has with 
no exchange of money. As socie  es grow and become more complex [build towns, get more people] they 
shi   from subsistence economies to economies with division of labor – where some people farm and grow 
enough to have extra to sell to others while others engage in other occupa  ons to have products to sell to 
the farmers and others. Have students predict, based on the environment, the types of jobs early se  lers 
in each Texas region had to earn a living. Discuss this as a class. 

  Distractor Factor
Students may have diffi  culty understanding subsistence economies since they are far from their real world 
understanding of how people earn a living. They may confuse subsistence economies with “poor” people/
groups which is a misunderstanding of the concept.

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.13) Economics. The student understands pa  erns of work and economic ac  vi  es 
in the United States. The student is expected to:

(A) compare how people in diff erent parts of the United States earn a living, past and present

5.13A Readiness
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What do the students need to know?
Students need to understand economic pa  erns in the United 
States. Students need to know:

• the defi ni  on of geographic factors – physical factors 
include landforms, bodies of water, climate, soil, natural re-
sources, etc.; human factors include transporta  on systems 
[roads, airports], communica  on systems, modifi ca  ons to 
the environment such as irriga  on, etc.

• how geographic factors [physical and human] aff ect the 
loca  on of economic ac  vi  es in the United States

To what degree will this learning impact learning 2 years 
down the road?
This standard aligns to Readiness Standard 5.13A in which 
students compare how people in the United States earn a living, 
past and present.

Developing an understanding of the rela  onship between 
physical and human geographic factors and the pa  erns of 
economic ac  vity is important to all social studies courses.

   Academic Vocabulary
• Physical geographic factors
• Human geographic factors
• Economic ac  vity pa  erns

   Rigor Implica  ons

Verb
• Iden  fy
• Explain

Level of Bloom’s Taxonomy
• Remembering
• Understanding

Instruc  onal Implica  ons
Begin by clarifying the vocabulary terms physical and human geographic factors. Ask students to look out the 
window or remember their trip to school every day and have students brainstorm a list of things [factors] 
that were there before humans arrived in that place [physical factors] and those things [factors] humans 
created in the environment [human factors]. Discuss which of those factors might infl uence the types of 
economic ac  vity in a place. That discussion might include physical factors such as good land [fer  le soil] 
would encourage people to farm; rivers for transporta  on encourage trade; natural resources such as mineral 
deposits encourage mining; granite rock encourages rock quarries; forests encourage logging or paper 
produc  on, beaches or lakes o  en encourage tourism or fi shing industries, and so on. Discussion of human 
factors might include offi  ce buildings mean people work in offi  ce jobs; new construc  on means building 
professions; roads encourage more road construc  on or repair; airports lead to numerous jobs, schools create 
jobs in educa  on; and so on. Point out that human modifi ca  ons create new jobs. For instance, farming in 
the Texas Panhandle was made possible largely through the use of windmills and irriga  on systems. With 
the increase of wind and solar power, new jobs and industries are possible in areas that before did not off er 
much employment. Help students draw logical conclusions. For instance, coastal areas will probably have large 
sectors of fi shing industry or tourism. Mountainous areas are o  en good for mining. Farming needs good soil, 
warmer climates, abundant rainfall, a long growing season, and lots of land – so there are not many farmers in 
Alaska, northern Montana, or urban areas.

   Distractor Factor
Students may be asked to describe occupa  ons or geographic factors independently, but may need addi  onal 
opportuni  es to analyze how physical and human factors infl uence pa  erns of economic ac  vity in the United 
States. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.13) Economics. The student understands pa  erns of work and economic ac  vi  es 
in the United States. The student is expected to:

(B) iden  fy and explain how geographic factors have infl uenced the loca  on of economic ac  vi  es in the United States

5.13.B Readiness
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What do the students need to know?
Students need to understand work pa  erns. Students need to 
know:

• defi ni  ons of mass produc  on, specializa  on, and division of 
labor as characteris  cs of an industrialized society

• how industrializa  on leads to economic growth in the United 
States

To what degree will this learning impact learning 2 years down 
the road?
This standard somewhat aligns to Suppor  ng Standard 5.13E as 
students explain the impact of American ideas about progress 
and opportunity to the economic development of the United 
States. This standard also aligns to the History Repor  ng Category 
Readiness Standard 5.4B in which students explain changes 
brought about by the Industrial Revolu  on of the 1800s.

The concept of economic growth and the eff ect of 
industrializa  on on that growth support learning in Grades 6, 7, 
and 8. 

 

   Academic Vocabulary
• Mass produc  on
• Specializa  on

• Divison of labor
• Industrializa  on

   Rigor Implica  ons
Verb

• Describe
Level of Bloom’s Taxonomy

• Understanding

Instruc  onal Implica  ons
Mass produc  on with specializa  on and division of labor is the cornerstone of the Industrial Revolu  on: making more 
goods/products faster and cheaper. Mass produc  on refers to the manufacture of large quan   es of goods using ma-
chinery; specializa  on refers to people becoming adept at one part of the produc  on process or to one type of work; 
and division of labor refers to a produc  on process in which one worker or group of workers are assigned a specifi c task 
in that process. Division of labor and specializa  on can also refer to a society in which people divide the work so that, for 
instance, some farm, some produce goods, others provide services and all work together to create economic gain for the 
whole group through buying and selling goods/services in the marketplace for income and profi t. In addi  on to knowing 
the terms, students should be able to tell how these factors led to economic growth in the U.S. Economic ac  vity in the 
U.S. shi  ed from family subsistence farming [families growing just enough to sustain themselves], to larger scale farming 
[planta  ons], to small scale businesses like cabinetmaking, blacksmithing, or a merchant in a general store, and fi nally 
to larger scale industries. Consider the following ac  vity to illustrate the effi  ciency of mass produc  on versus individual 
cra  smen. Before class, the teacher will need to reproduce several copies of the outline of a shirt with bu  ons drawn on. 
Choose six students to be the workers. Announce to the class that today’s task is to make shirts to sell. Make one student 
the individual cra  sman and give that one student a stack “paper” shirts. His/Her job will be to cut out the shirt, color in 
the bu  ons, add the school name on the back of the shirt, stack the shirts, and “sell” the shirts to classmates. The other 
fi ve students form an assembly line [mass produc  on] with two students cu   ng out shirts, one student coloring bu  ons, 
one student wri  ng the school name on the back and the fi  h student “selling” shirts. Use two colors of paper for the 
shirt outlines so that you can dis  nguish which shirts come from the individual cra  sman and which shirts come from the 
assembly line. A  er a period of  me [10 minutes or so], compare the number of shirts produced using each method and 
discuss how mass produc  on, specializa  on, and division of labor impact poten  al economic growth.

   Distractor Factor
Students may be able to defi ne the terms mass produc  on, specializa  on, or division of labor but may not con  nue the 
process by being able to describe how these economic ideas led to economic growth. 

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.13) Economics. The student understands pa  erns of work and economic ac  vi  es 
in the United States. The student is expected to:

(D) describe the impact of mass produc  on, specializa  on, and division of labor on the economic growth of the United States

f th I d t i l R l
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What do the students need to know?
Students need to understand how scien  fi c discovery and technological 
innova  on have aff ected life in the United States. Students need to know:

• examples of technological innova  on, including the building of the 
transcon  nental railroad, the space program, and the rapid growth 
of the technology industry [computer] 

• examples of scien  fi c discoveries in the space program
• how these advancements impacted economic development in the 

United States

To what degree will this learning impact learning 2 years down 
the road?
This standard aligns to Suppor  ng Standards 5.23A, B, and D as students 
iden  fy the accomplishments of scien  sts and inventors; explain benefi ts 
resul  ng from discoveries in the fi elds of communica  on, transporta  on, 
and medicine; and predict how future discoveries could aff ect American 
society.

The concepts of scien  fi c discovery and technological innova  on are 
recurring concepts and standards in Grades 6, 7, and 8.

   Academic Vocabulary
• Scien  fi c discovery
• Technological innova  on

• Impact
• Transcon  nental railroad

   Rigor Implica  ons
Verb

• Iden  fy
Level of Bloom’s Taxonomy

• Remembering

Instruc  onal Implica  ons
Using maps of the route of the Transcon  nental Railroad, discuss the route and have students predict 
why the comple  on of this 3,500 mile rail line across the United States represented a technological 
innova  on. Point out that before the railroad people traveled by horse or wagon and the journey could 
take as much as six months to complete. Once the railroad was complete, the journey from coast 
to coast took about six days. Pose the ques  on: How would this transporta  on advancement aff ect 
economic growth? Conduct an internet search for the term NASA @ Home and City for a wonderful 
interac  ve resource which can be used to examine ways the scien  fi c discoveries and technological 
innova  ons of the space program have benefi ted daily life, scien  fi c advancements, and medicine. 
Another resource from the www.nasa.gov website is to type the term innova  on in the search bar. This 
will display numerous interac  ve resources regarding the impact of NASA technology. Have students 
discuss why these many innova  ons could lead to economic growth. Finally, have students think about 
how they use technology in their own lives – TV, computers, cell phones, Gameboys, etc. Point out that 
these are all part of the rapid growth of technology, mostly in the last thirty years. Have them think 
about the economic impact of these innova  ons on life in the U.S. Pose the ques  on: How does the 
rapid rise of computer related technology impact economic growth in the United States?...economic 
growth of the United States in the global economy? 

   Distractor Factor
Students confuse technological innova  on with the rise of computer technology. The growth of 
technology industries refers to the mid to late 20th century growth of computer and computer 
related technology [cell phones, the internet]. Technology is defi ned as any tool that makes work 
easier and has been impac  ng life since the beginning of  me when man fi rst discovered fi re [a 
technological innova  on of the  me].

   Level of Diffi  culty (based on local data)
□ Moderate  □ Challenging

(5.23) Science, technology, and society. The student understands the impact of 
science and technology on society in the United States. The student is expected to:

(B) iden  fy how scien  fi c discoveries, technological innova  ons, and the rapid growth of technology industries have advanced the economic development of 
the United States, including the transcon  nental railroad and the space program

5.23B Readiness



35h  p://www.lead4ward.com © 2011 lead4ward

5th Grade US History
5.1B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.1A in which the 
students explain when, where, and why groups explored, colonized, and 
se  led in the United States.

How does it support the Readiness Standard(s)?
The Readiness Standard provides the opportunity for students to study the 
founding and growth of the 13 American colonies. The individuals in the 
standard were all leaders and founders of colonies. Students should be able 
to associate important individuals with the founding of various colonies. 
The individuals include: John Smith – Jamestown – founded to make money; 
William Bradford – Plymouth colony founded for religious freedom; Anne 
Hutchinson and Roger Williams both challenged the authority of the Puritans 
in the Massachuse  s Bay Colony and were banished – Roger Williams went 
on to found the colony of Rhode Island and both Hutchinson and Williams 
became strong supporters of religious freedom in the colonies; William 
Penn was a Quaker and founded Pennsylvania which allowed religious 
freedom [Delaware was originally part of Pennsylvania but broke from the 
larger colony in the early 1700s]; and John Wise never founded a colony 
but was one of the fi rst colonials to openly protest Bri  sh taxa  on in the 
Massachuse  s colony.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Contribu  on • Colonies

   Rigor Implica  ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Using a map of the original 13 colonies, have students locate each 
colony as they are discussed. Jamestown was the fi rst permanent Bri  sh 
se  lement in the Americas, founded in 1607 in what became Virginia. 
Introduce John Smith as one of the fi rst leaders of that colony. Point out 
that Jamestown was founded as a business venture to make money. 
These colonists [all men] fi rst looked for gold [like the Spanish] but 
since they found no gold, they turned to growing and selling “brown 
gold” – tobacco. In 1620, a group [called Pilgrims] sailed for Virginia but 
ended up on the coast of what is now Massachuse  s. These se  lers 
[families] were searching for religious freedom from persecu  on in 
Britain. William Bradford was one of the early leaders of this colony, 
which later became the Massachuse  s Bay Colony. Interes  ngly enough, 
although Massachuse  s was founded for religious freedom, they only 
allowed freedom for their own religious ideas. Roger Williams and Anne 
Hutchinson were banished from Massachuse  s when they spoke out 
against the Puritans. Roger Williams founded Rhode Island. William Penn 
received the land that is now Pennsylvania and Delaware as a land grant. 
He was a Quaker and founded this colony based on religious freedom.

(5.1) History. The student understands the causes and eff ects of European coloni-
za  on in the United States beginning in 1565, the founding of St. Augus  ne. The 
student is expected to:

(B) describe the accomplishments of signifi cant individuals during the colonial period, including William Bradford, Anne Hutchinson, 
William Penn, John Smith, John Wise, and Roger Williams
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5th Grade US History
5.2B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.2A in which the students 
iden  fy and analyze the causes and eff ects of events before and during the 
American Revolu  on.

How does it support the Readiness Standard(s)?
The individuals specifi ed in this standard were leaders before, during, and 
a  er the American Revolu  on. As tensions rose before the American Revolu-
 on, Patriot leaders such as Samuel Adams and the Sons of Liberty were 

leaders of the colonial protests, including the Boston Tea Party. John Adams, 
Benjamin Franklin, and Thomas Jeff erson were poli  cal leaders [Adams and 
Jeff erson later became the 2nd and 3rd Presidents respec  vely]. Jeff erson, 
along with Adams and Franklin, wrote the Declara  on of Independence in 
1776. Adams and Franklin helped nego  ate the Treaty of Paris that ended 
the war and forced Britain to recognize America as an independent country. 
Franklin and Jeff erson both served as Ambassadors to France [Franklin during 
the war and Jeff erson a  er the war]. George Washington and Nathan Hale 
were military. Hale was a Patriot spy who was captured and hanged by the 
Bri  sh and George Washington was a military leader in the French and Indian 
War and the Commander in Chief of the Colonial Army during the American 
Revolu  on.
May be adjusted according to local curriculum.

   Academic Vocabulary
• Mo  va  on
• Contribu  on

• Founding fathers
• Patriot

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Help students associate the individuals from the standard with the 
events in which they par  cipated. Using a chart or  meline, help 
students divide the Revolu  onary period into three segments: Before 
the Revolu  on – colonial protests over “taxa  on without representa  on” 
through the Ba  les of Lexington/Concord; During the Revolu  on – 
declaring independence through the Ba  le of Yorktown; and a  er the 
Revolu  on – nego  a  ng the Treaty of Paris and establishing the new 
country. As you discuss each period, highlight the mo  va  ons and 
accomplishments of each of the individuals instrumental during that 
period of the war. Point out that Sam Adams, for instance, was important 
before the Revolu  on but did not con  nue to have infl uence during or 
a  er the Revolu  on. Some of the individuals – Washington, John Adams, 
and Thomas Jeff erson – con  nued to be infl uen  al.

(5.2) History. The student understands how confl ict between the American 
colonies and Great Britain led to American independence. The student is 
expected to:

(B) iden  fy the Founding Fathers and Patriot heroes, including John Adams, Samuel Adams, Benjamin Franklin, Nathan Hale, Thomas 
Jeff erson, the Sons of Liberty, and George Washington, and their mo  va  ons and contribu  ons during the revolu  onary period
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5th Grade US History
5.3B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.2C in which the students iden-
 fy the issues that led to the crea  on of the U.S. Cons  tu  on. 

How does it support the Readiness Standard(s)?
The men cited in this standard made signifi cant contribu  ons at the Cons  -
tu  onal Conven  on of 1787, where the U.S. Cons  tu  on was wri  en. James 
Madison is called the “Father of the Cons  tu  on” because he dra  ed that 
document and wrote the Bill of Rights along with George Mason, who earlier 
had dra  ed the Virginia Declara  on of Rights. Both Madison and Mason 
were Virginians. Charles Pinckney was a delegate to the Conven  on from 
South Carolina and was important in the debates and compromises reached 
by the Conven  on. As a Founding Father, Roger Sherman was one of the fi ve 
men who contributed to the wri  ng of the Declara  on of Independence and 
was an ac  ve delegate to the Cons  tu  onal Conven  on. He is credited with 
dra  ing both the Great Compromise and the Three-fi  hs Compromise. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Cons  tu  on

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Defi ne cons  tu  on as a wri  en plan of government. Remind students 
that the new country of the United States had to create a plan for 
governing the new na  on. The Ar  cles of Confedera  on was a plan 
that did not work, so delegates met in the summer of 1787 to write a 
new plan of government – the U.S. Cons  tu  on. Access the website 
teachingamericanhistory.org and in the search bar type picture of 
the signing of the Cons  tu  on. This picture illustrates the signing of 
this important document and if you scroll over the individuals in the 
picture it highlights their names. If you click on the person, it accesses 
a brief biography. Find George Washington, who used his fame as a 
Revolu  onary War General to become President of the Cons  tu  onal 
Conven  on. The other individuals named in the standard are prominent 
in the picture – James Madison sits just to the right of Benjamin Franklin 
[in the center of the pain  ng]; Pinckney is on the le   in the orange coat 
poin  ng toward Washington; and Sherman is seated at the table with 
the green cloth just to the right of Pinckney. George Mason le   the 
Conven  on to protest that the Cons  tu  on did not include a statement 
of individual rights [later included in the fi rst 10 Amendments – the Bill 
of Rights. Discuss how each individual contributed to crea  ng this.

(5.3) History. The student understands the events that led from the Ar  cles of 
Confedera  on to the crea  on of the U.S. Cons  tu  on and the government it es-
tablished. The student is expected to:

(B) iden  fy the contribu  ons of individuals, including James Madison, and others such as George Mason, Charles Pinckney, and Roger 
Sherman who helped create the U.S. Cons  tu  on
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5th Grade US History
5.4A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support any Readiness Standard directly. This stan-
dard can be taught in conjunc  on with Suppor  ng Standard 5.17B in which 
students are expected to sing or recite the Star-Spangled Banner and explain 
it history.

How does it support the Readiness Standard(s)?
The concept of a defensive war as a method of self-protec  on for a country 
is a recurring concept in history. The War of 1812 against Great Britain was at 
some level a con  nua  on of the fi gh  ng in the American Revolu  on twenty-
fi ve years earlier. Some called this the “second American revolu  on” against 
Great Britain. This war was mostly about trade and control of land. The Unit-
ed States declared war and for the fi rst two years of the war, the Bri  sh were 
too involved fi gh  ng Napoleon in Europe. A  er 1814, they became more 
aggressive and were able to a  ack and burn Washington, DC – the capital. 
Two important victories led to American victory in the war – the Ba  le of Bal-
 more, which was the se   ng for Francis Sco   Key to write the Star-Spangled 

Banner and Andrew Jackson’s victory at the Ba  le of New Orleans.

May be adjusted according to local curriculum.

   Academic Vocabulary
• War

   Rigor Implica  ons
Verb
• Describe [causes and eff ects]

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
The causes of this war centered around Bri  sh restric  ons on trade, 
the “kidnapping” [impressment] of U.S. sailors into the Bri  sh Navy, 
and problems with the American Indians on the western fron  er [land 
west of the Appalachian Mountains] who were helped by the Bri  sh. 
The United States won the war. As a result of the War of 1812 the 
United States proved that it could hold its own [again] against what 
was then the most powerful na  on in the world. Use the words of the 
Star-Spangled Banner [See Suppor  ng Standard 5.17B] for students to 
read and analyze. As a point of interest tell students that Francis Sco   
Key wrote the words as a poem. The tune/music was actually a familiar 
Bri  sh song and the words of Key’s poem were set to that music. Have 
students pay par  cular a  en  on to stanza four which describes some 
of the results of the war.

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(A) describe the causes and eff ects of the War of 1812
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5th Grade US History
5.4C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it sup-
port?
This standard does not support any Readiness Standard directly but does align to the 
concept of se  lement pa  erns, push/pull factors, and [westward] migra  on, which 
can align to standards about the territorial expansion of the United States. 

How does it support the Readiness Standard(s)?
As the United States grew and expanded its territory, this expansion was from east to 
west. Therefore, people moved further and further west eventually se  ling in lands 
from the Atlan  c to the Pacifi c Oceans. This standard is a good one to reinforce the 
categoriza  on schema of ESPN [Economic, Social/cultural, Poli  cal, and eNvironmen-
tal]. People moved west for all of these reasons. Since most people during this period 
were small farmers or large planta  on owners, the search for unclaimed, cheap, and 
fer  le land [environmental] could lead to economic gain through farming. As people 
moved west and se  lements were established, other jobs such as merchants, wagon 
makers, blacksmiths, and so on created other economic opportuni  es. Some people, 
like the Mormons, moved west for social/cultural reasons so that they could prac  ce 
their own religion. Others migrated for poli  cal reasons either because they were 
in trouble with the law “at home” or they wanted to gain poli  cal power in the new 
territory. Enslaved persons moved because they were forced to move [both economic 
and social/cultural] but could only move west in the South [because of the Missouri 
Compromise – a poli  cal reason]. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Migra  on • Push/pull factors

   Rigor Implica  ons
Verb
• Iden  fy (reasons)

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Ask students if any of them/their families have ever moved. Pose the 
ques  on: Why did you [or why do people] move? Answers will vary but 
will probably include new/be  er jobs, new house or apartment, to be 
with family, because my parents divorced and I live with one of them, my 
dad/mom lost their job, my grandmother was sick and we moved to be 
near her, things were “bad” in my old neighborhood/country, and so on. 
List student responses and then classify those responses as push factors 
– things that force people to leave one place for another; or pull factors – 
things that draw people to a new place. Secondly, classify these reasons 
as ESPN reasons and code each with an E, S, P, or N [note: some reasons 
may have more than one code]. Point out to students that people in the 
1700s and 1800s moved [migrated] for the same reasons: be  er jobs 
[new farms, stores], to be with family, because they had to leave where 
they were, and so on.

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(C) iden  fy reasons people moved west
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5th Grade US History
5.4F Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.4B in which the stu-
dents iden  fy and explain how the Industrial Revolu  on aff ected the United 
States and led to sec  onal confl ict. This standard also par  ally aligns with 
Suppor  ng Standard 5.4G in which the students examine the challenges 
facing American Indians. It also par  ally aligns to Readiness Standard 5.8A in 
which students iden  fy and describe types of se  lement pa  erns in the U.S.

How does it support the Readiness Standard(s)?
The concept of change over  me is cri  cal to an understanding of events in 
history. Understanding of this concept allows students to measure the causes 
and eff ects of events and helps set the stage for a deeper understanding of 
what can o  en seem to be isolated events. Examining the trends toward in-
dustrializa  on and the mechaniza  on of agriculture leads to an understand-
ing of the popula  on shi  ing from a rural to an urban popula  on as fewer 
people were needed on farms [their work replaced by machines] and more 
people were needed in ci  es to work in the factories that were springing up 
throughout the country. In addi  on to changes in popula  on distribu  ons, 
the mechaniza  on of factories and farms led to increased produc  on of 
manufactured goods and agricultural products.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Industry
• Mechaniza  on
• Agriculture

• Rural
• Urban

   Rigor Implica  ons
Verb
• Explain (how)

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Show students a picture of a co  on fi eld using slave or sharecropper 
labor to pick co  on. Next display a picture of a combine harves  ng 
co  on. Discuss how mechaniza  on [machines] has changed agriculture 
in the United States based on these two pictures. Pose ques  ons such 
as: How has the number of people necessary for the work changed? 
How might this change impact where people live [se  lement pa  erns 
and popula  on distribu  ons]? Discuss the concept of change – as 
things change there are both posi  ve and nega  ve consequences of 
that change. Have student make two T-charts. Label the fi rst chart 
Industrializa  on and the second Mechaniza  on of Agriculture. Label 
one side of the T [le   side] Posi  ve Results and the other side Nega  ve 
Results. Have student work with a partner to discuss and record the 
posi  ve and nega  ve consequences of these two advancements 
[industrializa  on and mechaniza  on]. Call on students to share their 
ideas, instruc  ng the other students to add new ideas to their own 
charts. Finally, have students summarize their ideas in one or two 
sentences in which they describe how American life changed as a result 
of the industrializa  on and mechaniza  on of agriculture.

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(F) explain how industry and the mechaniza  on of agriculture changed the American way of life



41h  p://www.lead4ward.com © 2011 lead4ward

5th Grade US History
5.4G Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support any Readiness Standard; however, it does 
support other learning in Grade 5 as students iden  fy challenges, oppor-
tuni  es, and contribu  ons of people of various ethnic, racial, and religious 
groups.

How does it support the Readiness Standard(s)?
The placement of this standard in the sequence of Grade 5 standards in the 
History strand suggests that the emphasis should be on the treatment of 
American Indians in the years a  er the Civil War un  l the early 1890s. One 
point of emphasis regarding this standard is an opportunity to focus on the 
concepts of economic, social/cultural, and poli  cal [ESP] change over  me. 
During this  me period, American Indian lifestyle was challenged by west-
ward expansion and the period of the Indian Wars a  er which all Indian 
groups were confi ned/assigned to reserva  ons. This  me period was also 
an era of high immigra  on from Europe and Asia and these new immigrants 
faced challenges associated with assimila  ng into American culture and life-
style. S  ll, for many immigrants America was s  ll a land of opportunity. Many 
individuals from American Indian or immigrant groups made signifi cant con-
tribu  ons to ESP [Economic, Social, and Poli  cal] factors in American history.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• ESP (Economic, Social/Cultural, Poli  cal) change
• Immigrant

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Review the concepts of ESP change: Economic – changes in the ways 
people make a living and survive; Social/Cultural – changes in customs, 
tradi  ons, and lifestyle; and Poli  cal – changes in the ways people make 
or respond to laws and power structures. Use pictures of American 
Indians on a buff alo hunt in the early/mid 19th century and a picture 
of Indians dying in the snow at the Wounded Knee Massacre in 1890. 
Have students describe the ESP changes they observe by comparing the 
two pictures. Ask students to summarize the challenges faced by this 
minority group. Point out that even in the midst of these challenges 
many American Indians con  nued to look for opportuni  es: ironically, 
the reserva  on land set aside for many tribes turned out to be rich 
in mineral deposits and Indian casinos make a lot of money for tribes 
today.  Conduct a Google search for the Immigra  on Explorer Map at 
the New York Times to illustrate the popula  on distribu  ons of various 
immigrant groups. Use this standard as a  me to review the skill of 
graph interpreta  on. Display graphs indica  ng the waves of immigrants 
to the United States during the late 1800s and discuss challenges 
these immigrants may have faced. Use photos from the Ellis Island or 
Angel Island websites for students to interpret and draw inferences 
and conclusions regarding some of the challenges. Point out that many 
immigrants went on to contribute to society. 

(5.4) History. The student understands poli  cal, economic, and social changes that 
occurred in the United States during the 19th century. The student is expected to:

(G) iden  fy the challenges, opportuni  es, and contribu  ons of people from various American Indian and immigrant groups
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5th Grade US History
5.5B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it 
support?
This standard par  ally supports Readiness Standard 5.5A in which the students ex-
amine and analyze various 20th century issues in United States history. 

How does it support the Readiness Standard(s)?
This standard extends student learning about the importance of issues and events 
leading to turning point events. The concept of turning point events – events a  er 
which life is diff erent - is cri  cal to an understanding of this standard and of other 
learning in Grade 5 and subsequent grades/courses. The two events specifi ed in the 
standard are certainly prime examples of turning point events of the 21st century. 
When analyzing the issues [causes] and eff ects that led to what has been labeled the 
War on Terror, students need to understand the turning point event that triggered 
this “undeclared” war was the a  ack on the U.S. on September 11, 2001. Students 
need to understand how that one day changed life in the United States for their 
life  me. Current fi  h graders were not even born in 2001 and so do not have any 
memory of airports with high security, announcements that indicate the threat 
level as orange, or ten years of fi gh  ng in Iraq and Afghanistan by the U.S. military 
[and maybe some of their family members]. The turning point nature of the 2008 
Presiden  al elec  on in which the fi rst African-American, President Barack Obama, 
was elected President of the United States represents obvious poli  cal change.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Century • War on Terror

   Rigor Implica  ons
Verb
• Analyze

Level of Bloom’s Taxonomy
• Analyzing

Instruc  onal Implica  ons
Use the 9/11 Memorial website [h  p://www.911memorial.org/] as 
a way to introduce/remind students of the a  acks on that date. Ask 
students: Why is this date/event considered a turning point? Point 
out that one result was for President George W. Bush to declare a 
War on Terror. Discuss what that phrase might mean. Tell students 
that this war s  ll involves our U.S. military and has cost billions 
of dollars. The website www.costofwar.com gives a running total 
of the cost of the wars in Iraq and Afghanistan – currently over 1 
trillion dollars! Ask students: Why is the Presiden  al elec  on of 2008 
considered a turning point in U.S. History? Students will men  on the 
elec  on of President Obama; however, extend their thinking to the 
analysis of the issues surrounding this cri  cal Presiden  al elec  on. 

(5.5) History. The student understands important issues, events, and individuals in 
the United States during the 20th and 21st centuries. The student is expected to:

(B) analyze various issues and events of the 21st century such as the War on Terror and the 2008 presiden  al elec  on
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5th Grade US History
5.5C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it 
support?
This standard supports Readiness Standard 5.5A and Suppor  ng Standard 5.5B in which the 
students analyze issues of the 20th and 21st century.

How does it support the Readiness Standard(s)?
Understanding the role individuals play in major events enhances understanding of the events. 
The individuals specifi ed can be grouped by event or area in which they contributed. Susan B. 
Anthony, Mar  n Luther King, Jr, Rosa Parks, and Cesar Chavez all contributed in diff erent ways 
to furthering civil rights of minori  es; Dwight Eisenhower, Colin Powell, the Tuskegee Airmen, 
and the 442nd Regimental Combat Team all were military leaders or groups; Dwight Eisenhower, 
Franklin D. Roosevelt, and Ronald Reagan were Presidents of the United States. Point out to 
students that individuals may fall into more than one category. When sor  ng individuals based 
on the major events of the 20th century [as specifi ed by Readiness Standard 5.5A] Franklin D. 
Roosevelt was President during the Great Depression and during World War II; Susan B. Anthony 
was an early leader in ge   ng women the right to vote [19th Amendment]; Mar  n Luther King, 
Jr. and Rosa Parks are associated with increasing civil rights for African-Americans; Cesar Chavez 
is known for leadership in increased rights for migrant workers, par  cularly Hispanics; Dwight 
Eisenhower, the Tuskegee Airmen, and the 442nd all are associated with World War II, but the 
two fi gh  ng groups also represent contribu  ons by select racial and ethnic groups to the war 
eff ort [Tuskegee Airmen – African-American pilots and the 442nd – a Japanese-American fi ght-
ing unit who fought even when many of their families were put in Japanese Internment Camps 
in the U.S.]. Colin Powell represents someone who transi  oned from the military [Joint Chiefs 
of Staff  during the Persian Gulf War] to poli  cs [Secretary of State] and was the fi rst African-
American in both of those capaci  es.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Accomplishments

   Rigor Implica  ons
Verb

• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Divide students into groups and assign each group one of the 
individuals/groups specifi ed in the standard. Have each group 
create a one to two minute “adver  sement” and poster for why 
their assigned individual should be The Most Important Person of 
the Century. Place the posters around the room and have students 
cast votes, three votes per student to determine class favorites.

(5.5) History. The student understands important issues, events, and individuals in 
the United States during the 20th and 21st centuries. The student is expected to:

(C) iden  fy the accomplishments of individuals and groups such as Jane Addams, Susan B. Anthony, Dwight Eisenhower, Mar  n Luther 
King Jr., Rosa Parks, Cesar Chavez, Franklin D. Roosevelt, Ronald Reagan, Colin Powell, the Tuskegee Airmen, and the 442nd Regimental 
Combat Team who have made contribu  ons to society in the areas of civil rights, women’s rights, military ac  ons, and poli  cs
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5th Grade US History
5.7B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.7A in which the 
students describe poli  cal, popula  on, and economic regions as examples 
of diff erent ways to classify regions of the United States. The regions in this 
standard are physical regions [the N – eNvironment of the ESPN classifi ca  on 
acronym]

How does it support the Readiness Standard(s)?
The important concept for this standard is region. This par  cular standard 
addresses describing how the physical characteris  cs of places help iden  fy 
and label areas that have physical characteris  cs in common [regions]. It is 
important to defi ne the terms landforms, climate, and vegeta  on so that 
students understand how each of those unique physical characteris  cs could 
help defi ne a region. Places may be in more than one region. For instance, 
the Rocky Mountain region includes states in which this landform is promi-
nent. The region of the Great Plains is defi ned by landform [plains] but also 
to some degree by vegeta  on – grasslands. The Coastal Plains refers to a 
region surrounding the Gulf of Mexico in which the defi ning characteris  cs 
that label the region are based on land/water forms. However, this region 
also has similar climate and vegeta  on.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Landform
• Climate
• Vegeta  on

• Region
• Physical characteris  cs

   Rigor Implica  ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Conduct a Google Search for physical regions of the United States. 
The Arizona Geographic Alliance has a good PDF blackline master map 
of the eight major physical regions of the United States. Using this 
map [or a similar one], have students iden  fy the physical feature for 
which each region is named. Pose ques  ons such as: How many of the 
physical regions are named for specifi c land or water forms? What other 
characteris  cs does the land in each region have in common? Access a 
diff erent map of physical regions and have students compare the two 
maps, describing similari  es and diff erences. Pose the ques  on: Why 
are these maps diff erent?  Help students understand that the concept of 
region can o  en be defi ned diff erently depending on the interpreta  on. 
Access a climate zone map of the United States and have students 
compare that map to one with physical features. What comparisons 
do they observe? Finally, access a vegeta  on map and have students 
describe the types of vegeta  on they see within various climate or 
landform regions.

(5.7) Geography. The student understands the concept of regions in the United 
States. The student is expected to:

(B) describe a variety of regions in the United States such as landform, climate, and vegeta  on regions that result from physical char-
acteris  cs such as the Great Plains, Rocky Mountains, and Coastal Plains
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5th Grade US History
5.7C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.7A in which the students 
describe poli  cal, popula  on, and economic regions as examples of diff er-
ent ways to classify regions of the United States. This standard also supports 
Readiness Standard 5.8C in which the students analyze the distribu  on pat-
terns and reasons for the loca  on of major ci  es and capital ci  es.

How does it support the Readiness Standard(s)?
The standard specifi es various types of poli  cal regions, urban areas [ci  es], 
states, and typical census bureau groups of states labeled based on rela  ve 
loca  on within the United States. Ensure that students know the diff erence 
between poli  cal and physical regions. Poli  cal regions consist of man-made 
boundaries such as city limits, urban or metropolitan areas, state boundar-
ies, or classifi ca  ons of groups of states defi ned by the U.S. Census Bureau. 
Physical regions are defi ned based on one [or more] natural aspects of the 
area. The ten largest ci  es according to the 2010 census are New York City, 
Los Angeles, Chicago, Houston, Philadelphia, Phoenix, San Antonio, San 
Diego, Dallas, and San Jose, CA. The four major regions of the United States 
according to the U.S. Census Bureau are the Northeast, the South, the Mid-
west, and the West. Each of those regional divisions has more subdivisions. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Region
• Boundary

• Urban area
• State capital

   Rigor Implica  ons
Verb
• Locate

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Point out to students that the interpreta  on of poli  cal regions can vary 
depending on the source. For instance, Texas is considered to be in the 
South by some, the West by others, and the Southwest by s  ll others. 
Provide a labeled outline map of the United States with the capitals 
[numerous versions are available online]. Give students the list of the 
10 largest ci  es in the United States based on the 2012 census. Pose 
the ques  on: Are any of the largest ci  es also the capital ci  es of their 
respec  ve state? [only one, Phoenix] Have students plot the loca  on of 
the 10 largest U.S. ci  es and draw conclusions about the similari  es and 
diff erences in the loca  ons of these major ci  es. Have students refer to a 
map of the four poli  cal regions of the United States [a good outline map 
of these regions with the states included is available from the Census 
Bureau website. Have students trace the outline of the boundaries for 
each of the four major poli  cal regions of the United States on their 
U.S. map. Ask students to work with a partner to write 5 ques  ons 
about loca  on based on the poli  cal regions map and trade with other 
pairs to answer the ques  ons. Pose ques  ons examples such as: Which 
poli  cal region and sub-region is Texas in? What is one similarity about 
the loca  on of state capitals? Which state has Jeff erson City as its 
capital? Name three state capitals in the Northeast region. Allow  me for 
students to pose and answer their own ques  ons based on the regional 
maps.

(5.7) Geography. The student understands the concept of regions in the United 
States. The student is expected to:

(C) locate on a map important poli  cal features such as the ten largest urban areas in the United States, the 50 states and their capi-
tals, and regions such as the Northeast, the Midwest, and the Southwest
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5th Grade US History
5.7D Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.7A and Suppor  ng 
Standard 5.7B in which the students describe various types of ESPN regions, 
including how physical features and landforms help defi ne regions.

How does it support the Readiness Standard(s)?
This standard focuses students on two important geographic concepts – 
region and physical features. Another name for these physical features is 
land and water forms. As students locate these physical features on a map of 
the United States, they should connect the loca  on of that physical feature 
to the physical region located there. The two main mountain ranges in the 
United States are the Appalachian Mountain chain [east] and the Rocky 
Mountain chain [west]. Between these two mountain ranges [central U.S.] 
is a large river valley – the Mississippi River Valley. The large expanses of 
rela  vely fl at grasslands in the interior of the U.S. are referred to as the Great 
Plains – extending from Canada to the Texas Panhandle. [Note: this interior 
plain used to be a vast inland sea millions of years ago]. The east, west, and 
southern coasts of the United States form coastal plains along the Atlan  c 
Ocean, the Gulf of Mexico, and the Pacifi c Ocean. In addi  on to mountains, 
rivers, and plains, students should be able to iden  fy/locate the fi ve Great 
Lakes.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Physical features
• Mountain
• River

• Plains
• Coastal plains
• Lake

   Rigor Implica  ons
Verb
• Locate

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Using a physical outline map of the United States [with the states 
blank] discuss and point out the major physical features of the United 
States. Start with the three major mountain ranges: the Appalachian 
Mountains in the east, the Rocky Mountains in the west, and the Sierra 
Nevada/Cascades along the Pacifi c coast. Point out that parts of the 
Rocky Mountain Range go north into Alaska and even into West Texas 
[Guadalupe Mountains]. Next have students trace the Mississippi River 
and its major tributaries [the Ohio, the Missouri, and the Arkansas 
Rivers]. Point out that this large river valley supplies water for people and 
agriculture for more than half of the United States. Then have students 
shade in the states and parts of states in the Great Plains. Point out 
that between the Rocky Mountains and the Sierra Nevada Mountains is 
what is called a Basin or low area. This is where Death Valley is located 
– the lowest place in North America, and one of the driest. Students 
should also label the fi ve Great Lakes [use the HOMES acronym to help 
remember the names]. You can then reinforce the loca  on of the 50 
states by posing ques  ons such as: Name three Rocky Mountain states. 
What are three states that border the Great Lakes? Name four states in 
the Great Plains.

(5.7) Geography. The student understands the concept of regions in the United 
States. The student is expected to:

(D) locate on a map important physical features such as the Rocky Mountains, Mississippi River, and Great Plains



47h  p://www.lead4ward.com © 2011 lead4ward

5th Grade US History
5.8B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.8A in which the students iden  fy and 
describe types of se  lement and land use pa  erns.

How does it support the Readiness Standard(s)?
The concept of the rela  onship between physical and human geographic factors 
and their impact on se  lement pa  erns and popula  on distribu  on is important to 
understanding this standard. Students intui  vely know that people choose to live 
on fl a  er land rather than on mountains because it is easier to get around. Students 
should understand that historically, se  lements followed predictable pa  erns: people 
fi rst se  le along navigable rivers and coastlines with access to fer  le soil, long grow-
ing seasons with plen  ful rainfall, and good climate; as those areas become more 
densely populated or as other forms of transporta  on become available people move 
inland, fi rst to desirable land and then to less desirable physical loca  ons; and people 
se  le diffi  cult terrain [mountains, deserts, land with poor soil or cold climates] last. 
People also migrate further and further away from original points of origin – in Texas 
those points of origin were in East Texas/Gulf Coast and along the Rio Grande. For 
instance, west Texas was se  led last and s  ll has far fewer people than the eastern 
half of the state. In the 21st century with modern technology available [air condi  on-
ing, air transporta  on, good roads, railways, good building materials and equipment], 
pa  erns of se  lement and popula  on distribu  ons are less aff ected by geographic 
factors. For instance, with the internet, people do not have to live close to their work 
– people in India can work for a bank in the United States using call centers and the 
internet.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Geographic factors
• Pa  erns of se  lement

• Popula  on of se  lement

   Rigor Implica  ons
Verb

• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
The use of popula  on density maps will help students locate and explain 
se  lement pa  erns and popula  on distribu  on pa  erns. Have students 
compare these popula  on density maps to the physical and regional maps 
they have been using to explain how the geography of the United States has 
aff ected where people se  led/currently live. Point out that for the fi rst 200 
or so years of U.S. history the Appalachian Mountains formed the eastern 
boundary of se  lement. A  er the American Revolu  on, people fl ooded into 
the land between the Appalachians and the Mississippi River and they used 
that river system to transport goods south to New Orleans since travel by 
water was safer and quicker than travel by land. Later the popula  on spread 
into lands of the Louisiana Purchase, but that migra  on was slow because 
the climate was harsh and the farming diffi  cult due to low rainfall [windmills 
changed that]. Con  nue helping students explain the shi  ing popula  on 
centers further and further west. Using current maps, pose ques  ons such as: 
Where do most people in the U.S. currently live? What pa  erns do you no  ce?

(5.8) Geography. The student understands the loca  on and pa  erns of se  lement 
and the geographic factors that infl uence where people live. The student is ex-
pected to:

(B) explain the geographic factors that infl uence pa  erns of se  lement and the distribu  on of popula  on in the United States, past 
and present
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5th Grade US History
5.9B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.9A in which the students de-
scribe how and why people have either adapted to or modifi ed their physical 
environment.

How does it support the Readiness Standard(s)?
The concepts of adapta  on to and/or modifi ca  on of one’s environment 
are important geographic understandings. Standards 5.9A and 5.9B should 
be taught together using a problem-solving model:  1) How did people 
fi rst adapt to this environment? 2) How did they begin to modify the 
environment? 3) Why did the people make that modifi ca  on? 4) What 
posi  ve consequences did that modifi ca  on have? 5) What nega  ve 
consequences did that modifi ca  on have? 6) What might be the long-term 
eff ects of the modifi ca  on? 7) Is there a need for some form of rule or 
regula  on to control the changes?

May be adjusted according to local curriculum.

   Academic Vocabulary
• Posi  ve consequences
• Nega  ve consequences

• Human modifi ca  on
• Environment

   Rigor Implica  ons
Verb
• Analyze

Level of Bloom’s Taxonomy
• Analyzing

Instruc  onal Implica  ons
As a class brainstorm a list of examples of signifi cant modifi ca  ons to 
the environment related to the economic development or improving 
lifestyle in your local area. For instance, building a new mall or shopping 
complex, developing new roads, increasing irriga  on systems for local 
farmers, crea  ng fl ood control projects, building a sea wall or dam, or 
developing an amusement park or other tourist a  rac  on. Assign groups 
of students diff erent modifi ca  ons to think about and ask them to use 
the problem-solving model [See Suppor  ng the Readiness Standards] 
to describe the need for the modifi ca  on and compare the posi  ve and 
nega  ve consequences for that modifi ca  on. Have groups report their 
ideas about the consequences of modifi ca  ons to one’s environment. 

(5.9) Geography. The student understands how people adapt to and modify their 
environment. The student is expected to:

(B) analyze the posi  ve and nega  ve consequences of human modifi ca  on of the environment in the United States, past and present
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5th Grade US History
5.21A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it support?
This standard does not support any Readiness Standard. It does align with Suppor  ng Standard 5.21B 
in which students explain how examples of art, music, and literature refl ect the  mes in which they 
are created. It illustrates the concepts included in Readiness Standard 5.4D.

How does it support the Readiness Standard(s)?
The concept that art is a product of the  mes in which it was created is an important concept for 
understanding the rela  onship between art and historical events. This standard references that there 
are signifi cant examples of ar  s  c expression that represent and refl ect a spirit of the  mes in which 
they were created – or at  mes shape that period. Singing throughout history has been one possible 
form of “secret” protest. From songs about King George III during colonial  mes to Negro Spirituals 
that became code for the Underground Railroad, singing has been a way of communica  ng. The song 
Yankee Doodle began as a Bri  sh army song that actually made fun of colonials. The term doodle in 
slang meant fool or ignorant person. Later the Patriots adopted the song and wrote new verses to it 
making fun of the Bri  sh. Longfellow’s poem, The Midnight Ride of Paul Revere, provides an example 
of how literature in eff ect rewrote history since Paul Revere was not the only rider and in fact, never 
completed the famed ride. This poem was fi rst published in 1861, just before the outbreak of Civil 
War and 85 or so years a  er the event. The famous pain  ng by John Gast, America’s Progress, was 
originally commissioned for a travel guidebook of the west. It has been used to illustrate the concept 
of Manifest Des  ny and westward expansion. Other examples of art might include Gilbert Stuarts 
portrait of George Washington, the text of Negro Spirituals or Civil War songs like Dixie or the Ba  le 
Hymn of the Republic, cowboy ballads, the ar  s  c expression of the Harlem Renaissance [pain  ng, 
music, poetry], or the impact of art in the civil rights movement or the protests of the 1960s.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Ar  s  c expression (pain  ng, music, literature)

   Rigor Implica  ons
Verb

• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Use art to teach history. Teach students analysis tools when 
they encounter art. One strategy uses the acronym OPTICS 
for students to use to analyze visuals [pain  ngs, photographs, 
poli  cal cartoons]. Display the pain  ng America’s Progress [1872] 
and teach the use of the OPTICS [Objects, People, Title/Time, 
Inferences, Conclusions, Summary/Signifi cance]. First iden  fy the 
Title/Time period for the students; next have students iden  fy 
Objects, then People and discuss. Next have the students make 
inferences and draw conclusions about the message of the 
pain  ng. Finally, have the students write a one or two sentence 
summary detailing the main ideas of the pain  ng and why this 
pain  ng is important in history. Similar strategies using the 
acronym SOAPS – Speaker, Occasion, Audience, Purpose, Subject 
will help student understand text material like songs, poems, 
speeches, or other literature.

(5.21) Culture. The student understands the rela  onship between the arts and the 
 mes during which they were created. The student is expected to:

(A) iden  fy signifi cant examples of art, music, and literature from various periods in U.S. history such as the pain  ng American 
Progress, “Yankee Doodle,” and “Paul Revere’s Ride”
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5th Grade US History
5.21B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support one par  cular Readiness Standard but can 
be used to highlight the ar  s  c achievement of the era and examine how art 
is a product of its  me as the students learn more about American History. 
Suppor  ng Standards 5.21A and B should be taught together.

How does it support the Readiness Standard(s)?
The skill of cause and eff ect rela  onships also extends to determining that 
rela  onship between the arts and the  mes in which they were created. At 
 mes, ar  s  c achievement is a response to a given  me period or event, but 

at other  mes the arts can lead history. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• The arts • Historic era

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Using online arts resources will help students connect history and the 
arts. As you work with students and various art forms, ensure that the 
ques  on is always: What does this art form [pain  ng, photo, music, 
poem,…] tell us about the  mes in which it was created? How does this 
art form refl ect the values and idea of the historic era it represents? The 
educa  on sec  on of the Smithsonian Museum of American Art website 
[h  p://americanart.si.edu/] off ers wonderful resources for illustra  ng 
the rela  onship between the visual arts and various eras in American 
history. The Na  onal Portrait Gallery of the Smithsonian [h  p://www.
npg.si.edu/] has a permanent exhibi  on sec  on which includes online 
pain  ngs of the American Presidents, American Origins 1600 – 1900, 
and portraits of 20th Century Americans, all of which could be used to 
illustrate the connec  ons between art and history. The History Now 
sec  on of the Gilder Lehrman Ins  tute of American History has an 
online exhibit en  tled The Music and History of our Times. There are also 
wonderful resources available through the Library of Congress website. 

(5.21) Culture. The student understands the rela  onship between the arts and the 
 mes during which they were created. The student is expected to:

(B) explain how examples of art, music, and literature refl ect the  mes during which they were created
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5th Grade US History
5.22A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not directly support any Readiness Standard. However, 
Suppor  ng Standards 5.22A, B, and C are all aligned to one another and ad-
dress the similari  es and diff erences, customs and tradi  ons, and contribu-
 ons of people from the many racial, ethnic, and religious groups that have a 

place in the fabric of American history.

How does it support the Readiness Standard(s)?
In order to understand the contribu  ons of individuals within these groups, 
students should fi rst understand the similari  es and diff erences among vari-
ous groups.  There are dis  nc  ons  between the categories of racial, ethnic, 
and religious groups – ethnic groups refer to people who share common 
characteris  cs such as language, cultural tradi  ons, and/or religion; religious 
groups share common belief systems. People can join each of these groups 
by choice or circumstance. Racial groups refl ect characteris  cs that are inher-
ited rather than being aff ected by one’s cultural, linguis  c, or religious back-
ground. People are o  en associated with many groups and at  mes there are 
mixtures of groups. This may provide a good opportunity to discuss concepts 
like cultural borrowing, tolerance, or prejudice based on race, ethnicity, or 
religion.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Similari  es
• Diff erences
• Racial groups

• Ethnic groups
• Religious groups

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Help students understand the dis  nc  ons between the categories of 
racial, ethnic, and religious groups. Have each student create their own 
racial, ethnic, and religious profi le by asking them individually to fi rst 
refl ect on which racial group [or groups] they have inherited. Then ask 
them to list cultural/ethnic/religious characteris  cs about themselves 
such as the language/languages they speak, the celebra  ons they have 
with their families and friends, or the religion they par  cipate in, and so 
on. Put large pieces of chart [or bulle  n board] paper on the walls and 
label one chart racial groups represented in the class, another ethnic 
characteris  c of the class, and the third religious groups represented in 
the class. Have students write their personal informa  on on the chart 
paper in sort of a graffi    wall and then when all students have added 
their informa  on to the charts, discuss the similari  es and diff erences 
represented within the classroom. 

(5.22) Culture. The student understands the contribu  ons of people of various ra-
cial, ethnic, and religious groups to the United States. The student is expected to:

(A) iden  fy the similari  es and diff erences within and among various racial, ethnic, and religious groups in the United States;
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5th Grade US History
5.22B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not directly support any Readiness Standard. However, 
Suppor  ng Standards 5.22A, B, and C are all aligned to one another and ad-
dress the similari  es and diff erences, customs and tradi  ons, and contribu-
 ons of people from the many racial, ethnic, and religious groups that have a 

place in the fabric of American history.

How does it support the Readiness Standard(s)?
Developing an understanding that the customs and tradi  ons of a variety 
of groups contribute to the customs and tradi  ons that we call “American” 
helps students understand the concepts of assimila  on and cultural diff u-
sion. The standard does not specifi cally name customs or tradi  ons that the 
students have to know. Consider focusing on obvious holiday celebra  ons 
such as Thanksgiving or customs/tradi  ons that represent ethnic or religious 
groups like Hanukkah, Christmas, or Kwanza.  It is important to also have 
students iden  fy any customs, celebra  ons, or tradi  ons that apply to the 
locality of their school, town, or city. In general, folk fes  vals of various kinds 
are  mes to celebrate rich cultural tradi  ons. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Customs • Tradi  ons

   Rigor Implica  ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Defi ne customs – long established prac  ces; and tradi  ons – handing 
down customs or prac  ces from genera  on to genera  on. Have students 
brainstorm a list of local fes  vals and celebra  ons. Ask students to 
examine the origin of those local fes  vals, including any racial, ethnic, 
or religious groups associated with the events. Discuss the origin of 
American holidays such as Thanksgiving, which is historically associated 
with the Pilgrims. Abraham Lincoln, in 1863 during the Civil War, 
proclaimed a na  onal holiday of “thanks and prayer”. Since then, it has 
been declared a na  onal holiday on the fourth Thursday of November. 
Have students iden  fy tradi  ons in their own families and share these 
with the class. Discuss whether these family tradi  ons have racial, ethnic, 
or religious roots. 

(5.22) Culture. The student understands the contribu  ons of people of various ra-
cial, ethnic, and religious groups to the United States. The student is expected to:

(B) describe customs and tradi  ons of various racial, ethnic, and religious groups in the United States
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5th Grade US History
5.22C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
Suppor  ng Standards 5.22A, B, and C are all aligned to one another and ad-
dress the similari  es and diff erences, customs and tradi  ons, and contribu-
 ons of people from the many racial, ethnic, and religious groups that have a 

place in the fabric of American history.

How does it support the Readiness Standard(s)?
Understanding that individuals from a variety of racial, ethnic, and religious 
groups have made and con  nue to make signifi cant contribu  ons to Ameri-
can life is an important historical concept. Throughout the year, as students 
study diff erent eras and events in American history, ensure that students 
understand the contribu  ons that individuals made to those eras and events. 
History is not just the study of dead, white men but includes the rich accom-
plishments of all races, genders, and ethnic and religious groups.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Contribu  on • Na  onal iden  ty

   Rigor Implica  ons
Verb
• Summarize

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Throughout the history of the United States individuals have made 
signifi cant contribu  ons to what makes our na  on great. In each era, 
discuss how the individuals associated with that era [Coloniza  on, 
Revolu  on, Young Na  on, Westward Expansion, Civil War and 
Reconstruc  on, and 20th and 21st centuries] contributed to the events 
of the era and to helping shape American history. Consider making a 
Wall of Fame in which students add individuals and summarize their 
accomplishments to the wall as the class studies each historical era. 
Discuss the quali  es of leadership that each person possessed and what 
makes them great.

(5.22) Culture. The student understands the contribu  ons of people of various 
racial, ethnic, and religious groups to the United States. The student is expected 
to:

(C) summarize the contribu  ons of people of various racial, ethnic, and religious groups to our na  onal iden  ty
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5th Grade US History
5.14B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.14A in which the students 
iden  fy and compare the early systems of government in the American 
colonies.

How does it support the Readiness Standard(s)?
The ideas of representa  ve government had its historical founda  ons as far 
back as Ancient Rome and Greece. In England, Parliament was a representa-
 ve law-making body. As English colonists came to the American colonies, 

they brought this idea of representa  ve government with them. Two early 
examples of this form of government in the colonies were:

• Virginia House of Burgesses was the fi rst elected representa  ve as-
sembly established in the American colonies. It fi rst met in Jamestown 
in 1619. It con  nued to meet as a representa  ve assembly un  l the 
American Revolu  on. At fi rst, all free men [no women] voted to elect 
delegates, but by 1670 only property owners could vote. 

• The Mayfl ower Compact was signed on board the ship Mayfl ower before 
the colonists landed. It was signed by 41 adult males [of the 101 passen-
gers onboard ship] to establish a way for the group to govern itself “for 
the general good of the colony”.

 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Representa  ve government

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
These two forms of early representa  ve government in the colonies are 
directly associated with the fi rst two permanent English se  lements in 
what would become the 13 Original Colonies. Help students understand 
that whenever a group of people live and work together they must have 
rules and laws that help govern behavior. In Jamestown, the fi rst years 
were very diffi  cult for the colonists. Starva  on, disease, and Indian 
a  acks were common occurrences. The Virginia House of Burgesses 
was established to help govern the colony and to prevent authoritarian 
rule by governors appointed by the Virginia Company. Just a year later, 
a group of Separa  sts called Pilgrims se  led in Plymouth colony in 
what would become Massachuse  s Bay Colony. They intended to land 
in Virginia but were blown off  course and realized they would need 
a government of their own. They wrote and signed The Mayfl ower 
Compact, an agreement to make laws for the colony. Pose ques  ons such 
as: Why did both of these early forms of representa  ve government only 
include men in the decision making process? Why did each colony need a 
form of self-government? How did these early examples of representa  ve 
government help establish this concept in the colonies? 

(5.14) Government. The student understands the organiza  on of governments in 
colonial America. The student is expected to:

(B) iden  fy examples of representa  ve government in the American colonies, including the Mayfl ower Compact and the Virginia 
House of Burgesses
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5th Grade US History
5.15A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standards 5.2A and 5.2C in which the 
students iden  fy causes and eff ects of events prior to the American 
Revolu  on and summarize the results of the Revolu  on. This standard also 
aligns with Suppor  ng Standard 5.2B in which students iden  fy the roles of 
signifi cant individuals in the Revolu  onary period. 

How does it support the Readiness Standard(s)?
It is cri  cal for students to understand the key ideas and purposes of the Dec-
lara  on of Independence as one of the major events leading to the American 
Revolu  on. The Declara  on of Independence was mostly dra  ed by Thomas 
Jeff erson with addi  ons made by other commi  ee members [John Adams, 
Benjamin Franklin, Roger Sherman, and Robert Livingston]. It consisted of 
three main parts: The Introduc  on, The Preamble, and a List of Grievances 
against King George III and the English Parliament. The Preamble is the most 
quoted part of the document which begins: “We hold these Truths to be 
self-evident, that all Men are created equal, that they are endowed by their 
Creator with certain unalienable Rights, that among these are Life, Liberty 
and the Pursuit of Happiness--That to secure these Rights, Governments are 
ins  tuted among Men, deriving their just Powers from the Consent of the 
Governed.” In Texas, understanding and reci  ng this text is required by Texas 
Educa  on Code as part of Celebrate Freedom Week in September.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Declara  on • Independence

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Display the date July 4, 1776 and discuss why this date is important in 
American history. Provide students access to the text of the Preamble 
of the Declara  on and as a class read and discuss the statements in this 
sec  on of the document. Point out that Thomas Jeff erson wrote the fi rst 
dra   with some changes added by the other members of the commi  ee. 
Help students realize that when the delegates to the Con  nental 
Congress adopted and signed this document on July 4, 1776 they became 
traitors to the Bri  sh government. Declaring independence was one of 
the major steps in America fi gh  ng its war of independence.

(5.15) Government. The student understands important ideas in the Declara  on 
of Independence, the U.S. Cons  tu  on, and the Bill of Rights. The student is 
expected to:

(A) iden  fy the key elements and the purposes and explain the importance of the Declara  on of Independence
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5th Grade US History
5.16B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.16A in which the students 
iden  fy and explain the basic func  ons of the three branches of government 
as outlined in the U.S. Cons  tu  on. 

How does it support the Readiness Standard(s)?
The principals of checks and balances and separa  on of powers are o  en 
challenging for students. Both of these concepts are important for students 
to learn as they explain the basic func  ons of the three branches of 
government. One way to help students visualize this structure of government 
is using a tree. The roots of the tree are the people [consent of the governed] 
who help form the U.S. Government/Cons  tu  on [the tree trunk]. There 
are three main branches of government – legisla  ve, execu  ve, and judicial. 
Each of these branches have smaller branches that touch the larger branches 
and cause them to move – a simplis  c checks and balances, each restric  ng 
or causing movement in the large branches. The reasons for these systems 
were to make sure that in the new government of the United States, no one 
part of the government had too much power [like the King in England].
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Checks and balances
• Separa  on of powers

• Three brances of government

   Rigor Implica  ons
Verb
• Iden  fy
• Describe

Level of Bloom’s Taxonomy
• Remembering
• Understanding

Instruc  onal Implica  ons
Access the website Flocabulary which showcases educa  onal hip hop 
songs. Click on Songs and Videos, Social Studies Civics sec  on and play: 
The Three Branches of Government: Checks and Balances. The lyrics are 
available for students to follow along as the song plays. Discuss with 
students why it is important for each branch of government to have 
some control over the other branches. Use a chart [from the text or an 
online source] to discuss the various checks and balances each branch of 
government has over the others highligh  ng the most important ones: 
Legisla  ve – override Presiden  al veto, approve appointments; Execu  ve 
- veto power, appointment of Supreme Court Jus  ces or cabinet 
secretaries; Judicial – judicial review/declaring a law uncons  tu  onal, 
presiding over impeachment trials. 

(5.16) Government. The student understands the framework of government 
created by the U.S. Cons  tu  on of 1787. The student is expected to:

(B) iden  fy the reasons for and describe the system of checks and balances outlined in the U.S. Cons  tu  on
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5th Grade US History
5.16C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.16A in which the 
students iden  fy and explain the basic func  ons of the three branches of 
government. This standard also par  ally supports Readiness Standard 5.3A in 
which students iden  fy reasons for crea  on of the U.S. Cons  tu  on includ-
ing the weaknesses of the Ar  cles of Confedera  on.

How does it support the Readiness Standard(s)?
Students should understand that in the structure established by the U.S. 
Cons  tu  on, in addi  on to three branches of government, there are three 
major levels of government – each with the same three branches. The 
highest and most important level is the na  onal/federal level [the United 
States], then the state level [in our case, Texas], and fi nally the local level 
[county and city]. Under the Ar  cles of Confedera  on, individual states had 
a great deal of power and governing at the na  onal level was diffi  cult. When 
the U.S. Cons  tu  on and the Bill of Rights were wri  en and ra  fi ed, the 
structure that was set up made the United States Cons  tu  on the supreme 
law of the land. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Na  onal/federal
• State

• Local [county and city]

   Rigor Implica  ons
Verb
• Dis  nguish [between]
• Compare

Level of Bloom’s Taxonomy
• Analyzing

Instruc  onal Implica  ons
Use the offi  ces of the chief execu  ve to illustrate the three levels 
of government to students: President is voted on and elected by all 
registered voters in the United States; Governor is elected by just the 
people of that state; and the mayor is elected by only the people that live 
in a given city. Ask students to describe which of these elected execu  ves 
has the most power. Point out that this illustrates the power structure 
that exists in United States – na  onal/federal government is the most 
powerful because it aff ects the most people; state governments are next 
most powerful and they infl uence just the people that live in that state; 
and fi nally local governments are the least powerful because they only 
have direct power over the people in that city or county. Point out that 
federal laws take precedence over state or local laws. For instance, Texas 
could not pass a law declaring drugs legal in the state because there 
are federal laws against the distribu  on and sale of illegal drugs. Use a 
current newspaper and ask students to fi nd ar  cles that illustrate the 
diff erent levels of government in the federal system. Consider having 
students iden  fy the names of key offi  cials at each level of government.

(5.16) Government. The student understands the framework of government 
created by the U.S. Cons  tu  on of 1787. The student is expected to:

(C) dis  nguish between na  onal and state governments and compare their responsibili  es in the U.S. federal system
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5th Grade US History
5.17A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support any Readiness Standards. The fi ve Support-
ing Standards 5.17A, B, C, D, and E all address symbols of the United States 
including patrio  c symbols, anthems, pledges, holidays, and landmarks.

How does it support the Readiness Standard(s)?
These suppor  ng standards could all be taught toward the beginning of the 
year as students establish rou  nes and procedures for the day. This standard 
includes the study of patrio  c symbols. The concepts of patrio  c landmarks, 
symbols, songs, and celebra  ons supports one of the main goals of social 
studies educa  on which is to create ac  ve, par  cipatory, and informed 
ci  zens in a democracy. These na  onal symbols are part of who we are as 
Americans. Symbols specifi ed include Uncle Sam and the poli  cal symbols 
of the two major poli  cal par  es – the donkey [Democra  c Party] and the 
elephant [Republican Party]. 
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Patrio  c
• Poli  cal

• Symbol

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Display an image of Uncle Sam and ask students to iden  fy parts of 
the image that represent the United States of America. Point out that 
symbols help remind people of things – in this case the importance 
[and even perhaps age] of the United States. Images of Uncle Sam have 
been used in recrui  ng posters during both World War I and World 
War II. Pose the ques  on: Why is this symbol used to recruit soldiers for 
the military? Remind students of recent elec  ons and the two major 
poli  cal par  es. Point out that the Democra  c Party is o  en symbolically 
represented by the donkey and the Republican Party is o  en represented 
by the elephant. These symbols came from poli  cal cartoons drawn by 
Thomas Nast in the 1870s. There is some history to suggest that one use 
of these symbols was on poli  cal ballots, especially when large numbers 
of new immigrants began to vote in the late 19th and early 20th century. 
Pose the ques  on: Why would poli  cal par  es like to use these symbols 
on vo  ng ballots?

(5.17) Ci  zenship. The student understands important symbols, customs, 
celebra  ons, and landmarks that represent American beliefs and principles and 
contribute to our na  onal iden  ty. The student is expected to:

(A) explain various patrio  c symbols, including Uncle Sam, and poli  cal symbols such as the donkey and elephant
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5th Grade US History
5.17B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support any Readiness Standards. However, it does 
par  ally support Suppor  ng Standard 5.4 about the War of 1812, since “The 
Star-Spangled Banner” was a poem wri  en by Francis Sco   Key during that 
confl ict. This Suppor  ng Standard aligns with the other standards related 
to symbols, customs, celebra  ons, and landmarks that contribute to the 
na  onal iden  ty of the United States.

How does it support the Readiness Standard(s)?
All countries have na  onal anthems that foster a sense of patrio  sm and 
na  onal iden  ty. The Star-Spangled Banner was a poem called Defence of 
Fort McHenry wri  en by Francis Sco   Key as he watched the bombardment 
of Fort McHenry in Bal  more Harbor. Key could hear the ba  le rage and see 
the fi re from the cannons. He was inspired to write about that War of 1812 
ba  le and the American fl ag that fl ew over the fort during the ba  le. Later, 
the poem was put to the music of a popular Bri  sh song. This song was not 
declared the offi  cial anthem of the United States un  l 1931. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Anthem

   Rigor Implica  ons
Verb
• Sing
• Recite

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Provide students with the lyrics of at least the fi rst stanza of the Star-
Spangled Banner. Read the lyrics together, helping students understand 
the military references such as ramparts [protec  ve walls of a fort]. 
Point out to students that this ba  le in Bal  more harbor was one of the 
turning point ba  les of the War of 1812. The fl ag s  ll waving over the 
fort a  er a night of bombardment was symbolic of how the “young” 
na  on of the United States [only about 25 years old at this point] could 
stand up against the powerful “old” na  on of Great Britain. Prac  ce 
singing the na  onal anthem together as a class. The website of the 
Smithsonian Ins  tute Museum of American History has a Star-Spangled 
Banner exhibit page at h  p://amhistory.si.edu/starspangledbanner/ This 
website shows images of the original fl ag that fl ew over Fort McHenry as 
well as other facts about the War of 1812. It includes a s  rring rendi  on 
of the singing of the na  onal anthem.

(5.17) Ci  zenship. The student understands important symbols, customs, 
celebra  ons, and landmarks that represent American beliefs and principles and 
contribute to our na  onal iden  ty. The student is expected to:

(B) sing or recite “The Star-Spangled Banner” and explain its history
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5th Grade US History
5.17C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This Suppor  ng Standard aligns with the other standards related to symbols, 
customs, celebra  ons, and landmarks that contribute to the na  onal iden  ty 
of the United States. This one focuses on the Pledge of Allegiance as a 
patrio  c ceremony.

How does it support the Readiness Standard(s)?
A fl ag represents the government of a country and the colors and symbols 
on the fl ag have meaning. One of the most important symbols of the United 
States is the fl ag. The pledge is directed to a fl ag but represents pledging 
allegiance to the country as represented by the fl ag. 
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Pledge
• Allegiance

• Republic
• Indivisible

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Each day the students pledge allegiance to the United States fl ag 
[followed in Texas by the Pledge to the Texas fl ag]. Help students 
understand that in saying the pledge they are not being loyal to a fl ag 
but to what the fl ag stands for – the United States. Discuss the parts of 
the fl ag – 13 red and white stripes represen  ng the 13 original colonies/
states and 50 fi ve-point white stars on a fi eld of blue in the corner 
– one star for each of the current 50 states. This standard requires 
that students explain the meaning of the Pledge of Allegiance to the 
United States fl ag. Begin by breaking down the vocabulary terms for 
the students: pledge – a promise or agreement; allegiance – loyalty of 
a ci  zen to his/her government; republic – government where people 
elect the government; indivisible – not separated into parts. Using these 
defi ni  ons, have students reword the pledge in their own words. Discuss 
ideas with the en  re class.

(5.17) Ci  zenship. The student understands important symbols, customs, 
celebra  ons, and landmarks that represent American beliefs and principles and 
contribute to our na  onal iden  ty. The student is expected to:

(C) recite and explain the meaning of the Pledge of Allegiance to the United States Flag
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5th Grade US History
5.17D Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it support?
This Suppor  ng Standard aligns with the other standards related to symbols, customs, celebra  ons, and 
landmarks that contribute to the na  onal iden  ty of the United States. In this standard, the focus is on 
na  onal celebra  ons.

How does it support the Readiness Standard(s)?
The ideas of na  onal celebra  ons that provide opportuni  es for ci  zens to express their patrio  c spirit or 
honor individuals or groups important to that na  on are universal. The celebra  ons and Federal holidays 
specifi ed in this standard include:

• Memorial Day – the last Monday in May set aside to honor the memory of those who fought and 
died while serving in the U.S. Military. It began a  er the Civil War to honor soldiers who fought on 
both sides of that confl ict.

• Independence Day – July 4th is set aside to celebrate the signing of the Declara  on of Independence 
as the colonies declared independence from Britain in 1776.

• Labor Day – the fi rst Monday of September, was originally declared a federal holiday in 1894 to 
honor workers.

• Cons  tu  on Day – September 17, 1787 was the date on which the U.S. Cons  tu  on was signed by 
delegates to the Cons  tu  onal Conven  on. Celebra  ng Cons  tu  on Day on September 17th was 
passed into law in 2004 and requires all schools to teach about the Cons  tu  on. In Texas, schools 
celebrate this day as part of Celebrate Freedom Week.

• Columbus Day – the second Monday in October commemorates the day in 1492 when Christopher 
Columbus made landfall in the Americas.

• Veterans Day – November 11th is set aside as a day to remember the end of World War I on No-
vember 11, 1918 [called Armis  ce Day] and to honor all men and women who have served in the 
military.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Origin
• Signifi cance

• Na  onal celebra  on

   Rigor Implica  ons
Verb

• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Assign groups of students to research each of the 
na  onal celebra  ons in the standard and create a poster 
explaining the origin and importance of that celebra  on, 
including ways in which people tradi  onally observe this 
holiday.

(5.17) Ci  zenship. The student understands important symbols, customs, celebra-
 ons, and landmarks that represent American beliefs and principles and contrib-

ute to our na  onal iden  ty. The student is expected to:

(D) describe the origins and signifi cance of na  onal celebra  ons such as Memorial Day, Independence Day, Labor Day, Cons  tu  on 
Day, Columbus Day, and Veterans Day
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5th Grade US History
5.17E Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This Suppor  ng Standard aligns with the other standards related to symbols, 
customs, celebra  ons, and landmarks that contribute to the na  onal iden  ty 
of the United States. In this standard, the focus is on important landmarks.

How does it support the Readiness Standard(s)?
Students should understand how certain landmarks are representa  ve of a 
culture and recognizable throughout the country and maybe even the world. 
The landmarks included in the standard represent important ideals of the 
United States: The White House represents the strength of our representa-
 ve democracy; the Statue of Liberty was a symbol of freedom and oppor-

tunity for millions of immigrants entering New York Harbor and remains a 
symbol of freedom for the country; and Mount Rushmore displays the busts 
of four important U.S. Presidents – Washington, Jeff erson, Lincoln, and Teddy 
Roosevelt and symbolizes the achievements of those presidents as well as 
the inven  veness of the American spirit to overcome obstacles [in this case 
nature] to carve such magnifi cent works from a mountain.
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Landmarks

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Display pictures of these na  onal landmarks individually and have 
students list words and phrases that come to mind when they see each 
picture. A  er showing each picture and allowing  me for students to 
make their list, have each turn to a partner and share their thoughts 
[Think, Pair, Share]. Call on pairs to share some of the terms they wrote 
and discussed. As a class determine why each of these landmarks is so 
signifi cant in the history or ideas of the United States. Have students 
brainstorm other landmarks they might include when they think of 
important places. Compile a class list of addi  onal landmarks.

(5.17) Ci  zenship. The student understands important symbols, customs, 
celebra  ons, and landmarks that represent American beliefs and principles and 
contribute to our na  onal iden  ty. The student is expected to:

(E) explain the signifi cance of important landmarks, including the White House, the Statue of Liberty, and Mount Rushmore
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5th Grade US History
5.18A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it support?
This standard par  ally supports Readiness Standard 5.20A in which the students describe 
fundamental rights guaranteed by the Bill of Rights.

How does it support the Readiness Standard(s)?
The concept of the duty of responsible, par  cipatory ci  zenship is cri  cal to an understanding of 
how a democracy works. It is also important for students to understand that with the gran  ng 
of rights [as in the Bill of Rights] there comes the concept of responsibility. One responsibility of 
ci  zenship is to par  cipate in civic aff airs at the local, state, and na  onal levels. Par  cipa  on in 
civic aff airs does not just mean running for poli  cal offi  ce, it also includes volunteerism, staying 
informed about local, state, and na  onal issues, speaking up when necessary, obeying the 
law, helping in local projects, and much more. Fi  h graders are not old enough to vote or hold 
poli  cal offi  ce but they can show characteris  cs of good ci  zenship in other ways. Volunteering 
in the community for cleanup projects, working on school or church service projects, or 
working with their family to help in the community are just some of the ways to demonstrate 
ac  ve, involved, and par  cipatory ci  zenship. Another way is to write le  ers to public offi  cials 
expressing their view on issues or events important to them or their community. Listening to 
what public offi  cials say they are going to do and then checking to see if that offi  cial follows 
through with their promises is another aspect of ac  ve ci  zenship. Helping with eff orts like 
recycling, cleaning up a  er oneself a  er a visit to a public park, or visi  ng or helping to preserve 
historic sites in the community are other ways to volunteer. 

 May be adjusted according to local curriculum.

   Academic Vocabulary
• Duty
• Par  cipa  on

• Civic aff airs

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Consider having the class plan and carry out 
a service project at the school or in the local 
community as one concrete way to illustrate the 
importance of voluntary par  cipa  on in civic 
ac  vi  es. Discuss other ways students, who are 
not yet old enough to vote or serve on juries, can 
be good ci  zens and par  cipate in civic aff airs at 
the local, state, or na  onal levels.

(5.18) Ci  zenship. The student understands the importance of individual 
par  cipa  on in the democra  c process at the local, state, and na  onal levels. The 
student is expected to:

(A) explain the duty individuals have to par  cipate in civic aff airs at the local, state, and na  onal levels
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5th Grade US History
5.18B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.20A in which the 
students describe rights guaranteed in the Bill of Rights, including the right 
to free speech. It also aligns to Suppor  ng Standard 5.16C in which students 
diff eren  ate between levels of government.

How does it support the Readiness Standard(s)?
This standard allows cross-content connec  ons with English Language Arts 
related to wri  ng formal le  ers. Understanding the conven  ons of formal 
le  er wri  ng is important as students learn more about contac  ng public 
offi  cials. As students make decisions about issues important to them, 
they can also learn to express their ideas and opinions in formal wri  ng. 
Contac  ng public offi  cials can also take the form of phone calls to the offi  ces 
of public offi  cials or contac  ng the offi  cial through their website or via 
e-mail.
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Elected leaders
• Appointed leaders

• Local, state, and na  onal government

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
There are really four steps in contac  ng public offi  cials.  First, iden  fying 
the issue that needs a  en  on. For instance, if the street lights are out 
on the street where the student lives. Secondly, iden  fying which level 
of government is most appropriate to handle that issue. For instance, 
the na  onal [federal] government in Washington would not be able 
to address the street light issue. Thirdly, iden  fying the public offi  cial 
appropriate to actually address the issue. For instance, students need to 
understand you would not write a le  er to the President of the United 
States to address an issue like changing the school dress code. Fourthly, 
how best to contact that offi  cial. Students need to know how to iden  fy 
appropriate offi  cials to contact at each level of government. Teaching 
students about how to access this informa  on using online sources can 
help with this standard.

(5.18) Ci  zenship. The student understands the importance of individual 
par  cipa  on in the democra  c process at the local, state, and na  onal levels. The 
student is expected to:

(B) explain how to contact elected and appointed leaders in local, state, and na  onal governments



65h  p://www.lead4ward.com © 2011 lead4ward

5th Grade US History
5.19A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standards 5.2A, 5.2C, and 5.3A in 
which the students study the American Revolu  on and the crea  on of the 
U.S. Cons  tu  on. It also aligns to Suppor  ng Standard 5.2B in which stu-
dents iden  fy the contribu  ons of specifi ed Founding Fathers and Patriots. 
This standard also aligns to Suppor  ng Standard 5.19C in which the students 
iden  fy the leadership quali  es of na  onal leaders past and present.

How does it support the Readiness Standard(s)?
This standard reinforces learning detailed in Suppor  ng Standard 5.2B. At the 
least, students should be able to explain the contribu  ons of Thomas Jeff er-
son, George Washington, and John Adams, although other individuals were 
also important Founding Fathers. It might be interes  ng to discuss why there 
are not any “Founding Mothers” highlighted in history books.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Contribu  ons • Founding fathers

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Remind students of names such as Thomas Jeff erson and George 
Washington. Point out that on Thomas Jeff erson’s tombstone he 
requested the following epitaph:  “Here was buried Thomas Jeff erson 
Author of the Declara  on of American Independence, of the Statute of 
Virginia for religious freedom, and FATHER of the University of Virginia” 
No  ce that Jeff erson did not include being President of the United States 
or for the Louisiana Purchase, or for founding the Library of Congress. 
Pose the ques  on: Why so you think Jeff erson described himself as he did 
on his tombstone? Point out that George Washington has a lot to do with 
the idea that Presidents would only serve a limited number of terms. At 
the  me he was elected President, the term that was used to refer to 
him was usually His Excellency [a  tle also used for the King of England]. 
Why did Washington not like that way of referring to him? Discuss other 
men who were important in se   ng the tone for the new government of 
the United States. 

(5.19) Ci  zenship. The student understands the importance of eff ec  ve leadership 
in a cons  tu  onal republic. The student is expected to:

(A) explain the contribu  ons of the Founding Fathers to the development of the na  onal government
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5th Grade US History
5.19B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.16A in which the 
students iden  fy and explain the basic func  ons of the three branches of 
government. It can be extended to align with Suppor  ng Standard 5.16C 
in which students dis  nguish between federal, state, and local levels of 
government.

How does it support the Readiness Standard(s)?
Understanding the posi  ons of leadership in the various branches of the 
federal government would include: Legisla  ve Branch – U.S. Congress 
including the names of the two U.S. Senators from Texas and the name of 
the U.S. Representa  ve represen  ng their home district; Execu  ve Branch 
–the current President and Vice-President of the United States; Judicial 
Branch – the name of the Chief Jus  ce of the U.S. Supreme Court. Past 
leaders might include Texans who have been President of the United States: 
Dwight D. Eisenhower [1952], Lyndon Baines Johnson [1963], George H.W. 
Bush [1988], and George W. Bush [2000]. Other important Presidents might 
include Washington, Jeff erson, Andrew Jackson, Abraham Lincoln, Theodore 
Roosevelt, Franklin Roosevelt, or other important leaders. 
 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Na  onal government
• Congress

• Poli  cal par  es

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Help students iden  fy the labels for the offi  ces for each branch 
and extend student thinking to include state and local levels 
including: Na  onal Legisla  ve – Congress including U.S. Senator, U.S. 
Representa  ve; Na  onal Execu  ve – President, Vice-President; State 
Legisla  ve – State Senator; State Representa  ve; State Execu  ve – 
Governor, Lt. Governor; Local Legisla  ve – City Council; Local Execu  ve 
– Mayor. [Note: If students are in a rural area the County Commissioner 
and the County Judge might be more appropriate as local government 
representa  ves – or the Mayor of a nearby town]. Then have students 
complete the chart by iden  fying the names of the current individuals 
who hold the labeled offi  ces. In the case of U.S. Representa  ve, State 
Senator, State Representa  ve, and City Council [County Commissioner], 
students will need to determine the vo  ng districts in which they 
live. The website www.house.gov will allow students to enter their 
zip code [upper right hand corner] to fi nd the name of their unique 
representa  ve. The website www.senate.state.tx.us has a similar feature 
for State Senators and the Texas House of Representa  ves has a similar 
feature under the How Do I…tab at their website www.house.state.tx.us. 
The White House website www.whitehouse.gov has biographies of all 
past presidents.

(5.19) Ci  zenship. The student understands the importance of eff ec  ve leadership 
in a cons  tu  onal republic. The student is expected to:

(B) iden  fy past and present leaders in the na  onal government, including the president and various members of Congress, and their 
poli  cal par  es
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5th Grade US History
5.19C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard does not support any Readiness Standard directly. It does 
support Suppor  ng Standards 5.19A and B in which the students explain 
contribu  ons of the Founding Fathers and iden  fy past and present leaders 
in the na  onal government.

How does it support the Readiness Standard(s)?
As students iden  fy leaders and determine their signifi cance, it is important 
to also discuss quali  es of eff ec  ve leaders.  Understanding the importance 
of leadership quali  es and las  ng contribu  ons is an on-going theme in all 
social studies courses. Eff ec  ve leadership quali  es might include: knowl-
edge, experience, vision, honesty, trustworthiness, consistency, and other 
quali  es.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Leadership quali  es

   Rigor Implica  ons
Verb
• Iden  fy
• Compare

Level of Bloom’s Taxonomy
• Remembering
• Understanding

Instruc  onal Implica  ons
Have students brainstorm quali  es they believe characterize eff ec  ve 
leaders. By using examples of past and current elected and appointed 
leaders in Texas and the United States, provide students opportuni  es to 
evaluate the degree to which these leaders exhibit [or fail to exhibit] the 
quali  es of eff ec  ve leadership.

(5.19) Ci  zenship. The student understands the importance of eff ec  ve leadership 
in a cons  tu  onal republic. The student is expected to:

(C) iden  fy and compare leadership quali  es of na  onal leaders, past and present
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5th Grade US History
5.20B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it support?
This standard par  ally supports Readiness Standard 5.20A in which the students describe fundamental 
rights included in the Bill of Rights.

How does it support the Readiness Standard(s)?
The concept of vo  ng rights is important in understanding how consent of the governed is expressed in a 
representa  ve democracy. This standard examines other amendments to the U.S. Cons  tu  on that extend 
vo  ng rights to groups not originally specifi ed in the Cons  tu  on. In 1790, just a  er the Cons  tu  on was 
adopted, only white males who owned property could vote. Amendments to the Cons  tu  on expanded 
those rights to include:

• 15th Amendment which extended vo  ng rights to former slaves by giving vo  ng rights to all adult 
males. 

• 17th Amendment provided for the direct elec  on of U.S. Senators [formerly elected by State 
Legislatures]

• 19th Amendment extended the right to vote in na  onal elec  ons to women
• 23rd Amendment allowed ci  zens living in the District of Columbia the right to vote in na  onal 

elec  ons
• 24th Amendment outlawed the use of a poll tax as a requirement for vo  ng in federal elec  ons
• 26th Amendment lowered the minimum age for vo  ng to 18
• Other important Amendments are the 13th [ended slavery] and 14th [provided extension of 

ci  zenship rights and due process]
• In addi  on to these amendments, laws like the Civil Rights Act and the Vo  ng Rights Acts of the 1960s 

increased vo  ng rights for minori  es

May be adjusted according to local curriculum.

   Academic Vocabulary
• Amendment

   Rigor Implica  ons
Verb

• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Have the students associate dates with important 
amendments and create a  meline of extended rights. 
Consider having students create an illustrated  meline in 
which they summarize important amendments and create 
a symbol or illustra  on that depicts the importance of that 
amendment.

(5.20) Ci  zenship. he student understands the fundamental rights of American 
ci  zens guaranteed in the Bill of Rights and other amendments to the U.S. 
Cons  tu  on. The student is expected to:

(B) describe various amendments to the U.S. Cons  tu  on such as those that extended vo  ng rights of U.S. ci  zens
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5th Grade US History
5.10A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it support?
This standard par  ally supports Readiness Standard 5.1A in which the students explain details associ-
ated with the original 13 colonies. This standard also par  ally supports Readiness Standards 5.13A and 
B in which the students determine how people in the past earned a living and how geographic factors 
infl uence the loca  on of economic ac  vi  es. It directly aligns to Suppor  ng Standard 5.10B in which 
students iden  fy major industries of colonial America.

How does it support the Readiness Standard(s)?
The concept of economic pa  erns includes an understanding of basic economic ac  vi  es such as 
agriculture [farming], industry [manufacturing], or service industries [medicine, educa  on, law, etc]. 
Students should understand that the original colonies can be divided into three sec  ons: New England 
Colonies, Middle Colonies, and Southern Colonies. They should also understand that geography has a 
direct impact on economic ac  vi  es. For instance:

• New England Colonies: Geographic factors - cold winters, rocky soil, Atlan  c Ocean, lots of coast-
line, fi sh, and forests; Economic ac  vi  es – climate, available resources and geography supported 
the shipbuilding, lumber, and fi shing industries and not agriculture on a large scale, the availabil-
ity of deep harbors promoted shipping and developed an economy dependent on shipbuilding 
and trade.

• Middle Colonies: Geographic factors – milder climates, good ports, land suitable for growing crops 
like wheat and corn and raising dairy animals; fresh water supply, fewer trees, open land; Eco-
nomic ac  vi  es – climate, available resources and geography supported a mixed economy with 
shipbuilding, lumber, and fi shing industries and also planta  on agriculture. The region developed 
a “mixed” commercial economy dependent on both industry and agriculture. 

• Southern Colonies: Geographic factors – rich soil, mild climate,  dewater regions, large expanses 
of forested land, accessibility to large navigable rivers; Economic ac  vi  es – climate, available re-
sources and geography supported widespread planta  on agriculture of tobacco, rice, indigo, and 
co  on with navigable rivers for shipping cash crops. The development of a planta  on economy 
(agrarian) infl uenced economic and social development of the region, including the ins  tu  on of 
slavery.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Economic pa  erns

   Rigor Implica  ons
Verb

• Explain 

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Using maps, develop the connec  on between the geography 
factors in an area, in this case the three colonial regions, and 
the types of economic ac  vi  es people in that region use to 
make a living. Stress that, due to geography, the New England 
Colonies could not develop widespread agriculture so they 
began to depend on manufacturing and shipping; the Middle 
Colonies developed a mix of industry and agriculture; and 
Southern Colonies developed planta  on agriculture as the 
chief economic ac  vity.

(5.10) Economics. The student understands the basic economic pa  erns of early 
socie  es in the United States. The student is expected to:

(A) explain the economic pa  erns of early European colonists
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5th Grade US History
5.10B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.13A in which the stu-
dents compare how people in diff erent parts of the United States earn a liv-
ing, past and present. This standard directly aligns with and should be taught 
with Suppor  ng Standard 5.10A in which students explain the economic 
pa  erns of early European colonists.

How does it support the Readiness Standard(s)?
Students need to understand that in colonial America, industry also includes 
agriculture, especially the commercial agriculture of the Middle and South-
ern colony planta  on agriculture which was the agribusiness of the 17th 
and 18th centuries. Major industries were largely regional [See Suppor  ng 
Standard 5.10A for addi  onal examples]. Most industries in the colonial era 
were co  age industries – small family-owned shops that built or made cus-
tom-made goods such as silversmiths, wig-makers, blacksmiths, gunsmiths, 
cabinet makers, wagon and wheel makers, ship builders, seamstresses, print-
ers, bakers, papermakers,  mber, and so on. Agriculture was on small, family 
farms and large planta  ons that produced cash crops for sale and trade. The 
available industries met the direct needs of the people living in the colonies 
for food, clothing, shelter, and trade. 

May be adjusted according to local curriculum.

   Academic Vocabulary
• Industry
• Agriculture

• Co  age industry

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Use the textbook or websites to show pictures of colonial trades. The 
Colonial Williamsburg website [under the History tab – trades] has 
illustra  ons and descrip  ons of a wide variety of colonial trades. Use this 
or other resources for students to explore the types of trades/industries 
that existed in colonial America. Discuss which of these trades are s  ll 
ac  ve industries in today’s world – how have they changed over  me?

(5.10) Economics. The student understands the basic economic pa  erns of early 
socie  es in the United States. The student is expected to:

(B) iden  fy major industries of colonial America
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5th Grade US History
5.11A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.11B in which the students de-
scribe how the free enterprise system works in the United States. This stan-
dard also supports Readiness Standard 5.12A in which the students explain 
how supply and demand aff ect consumers.

How does it support the Readiness Standard(s)?
The concept of free enterprise and free markets in which consumers have a 
choice of products and producers make products based on consumer de-
mand and the possibility of profi t is important to understanding the American 
economic system. This standard focuses on the development of this system in 
the colonial era. The free enterprise system is basically a “democra  c” system 
in which people [consumers] vote with their money by choosing to buy certain 
products. Products that sell well con  nue to be produced. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Free enterprise system • Colonial America

   Rigor Implica  ons
Verb
• Describe

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Remind students that the fi rst permanent English se  lement in the 
colonies, Jamestown, was founded by a joint stock company – a business 
venture. Many colonists came to the American colonies to make money 
and become wealthy. Some became very wealthy, while others did 
not make as much money but the idea of economic opportunity was 
present for most free colonists. One characteris  c of the free enterprise 
system is an economy free from government regula  on. At fi rst, during 
mercan  lism, the Bri  sh government tried to regulate the economy. 
However, it was diffi  cult to regulate with the Atlan  c Ocean between 
England and the colonies. Colonial merchants made and sold items to the 
se  lers based on need. In connec  on with Suppor  ng Standard 5.10B, 
have students discuss how colonial trades helped supply goods that 
people [consumers] needed and wanted [demand]. Discuss how the laws 
of supply and demand help govern the free enterprise system.

(5.11) Economics. The student understands the development, characteris  cs, 
and benefi ts of the free enterprise system in the United States. The student is 
expected to:

(A) describe the development of the free enterprise system in colonial America and the United States
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5th Grade US History
5.11C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.11B in which the stu-
dents describe characteris  cs of the free enterprise system.

How does it support the Readiness Standard(s)?
The free enterprise system includes benefi ts for both consumers and 
producers. Consumers and producers can have the benefi ts of choice both 
in jobs/professions and for products/services consumers buy and producers 
sell in the marketplace. These are important aspects of free enterprise. 
Opportunity for sellers [of goods/services] and buyers is also important in 
the free enterprise system. In addi  on, freedom from government regula  on 
provides a degree of freedom in the marketplace.  

May be adjusted according to local curriculum.

   Academic Vocabulary
• Benefi ts • Free enterprise system

   Rigor Implica  ons
Verb
• Give examples

Level of Bloom’s Taxonomy
• Applying

Instruc  onal Implica  ons
Provide a list of benefi ts of free enterprise including: economic freedom 
for producers and consumers, opportunity to take advantage of changing 
market condi  ons, wide variety and quality of products, and effi  ciency. 
Using a chart or other graphic organizer, have students brainstorm how 
each of these factors provides benefi ts for producers [one column] and 
consumers [another column]. Have students work with a partner to 
brainstorm possible consumer and producer benefi ts. Discuss student 
ideas about how these factors are benefi cial to both producers and 
consumers.

(5.11) Economics. The student understands the development, characteris  cs, 
and benefi ts of the free enterprise system in the United States. The student is 
expected to:

(C) give examples of the benefi ts of the free enterprise system in the United States
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5th Grade US History
5.12B Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.12A in which the students 
explain how the laws of supply and demand aff ect consumers in the United 
States.

How does it support the Readiness Standard(s)?
The concepts of supply and demand aff ect the sale of goods and services and 
set up the need for trade networks. Producers make/supply goods and services 
that people demand. Lack of a par  cular desired good/service in an area 
leads to trade. In the original mercan  le system of the colonies, the American 
colonies supplied raw materials [natural resources] for manufacture in Britain. 
Later, more and more colonial industries developed that made goods in the 
colonies. The planta  on system developed to sell the cash crops of tobacco for 
sale in Britain and co  on to supply raw materials for the Bri  sh tex  le [fab-
ric] mills. A  er the Industrial Revolu  on and into the 20th century, American 
business and industries became suppliers for the world. American agriculture 
con  nues to supply food and grain for America and many other countries. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Evaluate
• Supply/demand
• Business

• Industry
• Agriculture
• Planta  on system

   Rigor Implica  ons
Verb
• Evaluate [eff ects]

Level of Bloom’s Taxonomy
• Evalua  ng

Instruc  onal Implica  ons
Have students refl ect on how supply and demand aff ect the types of 
goods and services that businesses, industries, and agriculture produce – 
those products that are in demand. Remind students of the crops grown 
on planta  ons: tobacco and co  on [mostly]. Pose the ques  on: Why did 
planta  ons produce those crops? Help students reach the conclusion 
that those were the desired [demanded] products by consumers and 
producers in England, where they were mostly sold. The laws of supply 
and demand aff ected economic ac  vity because tobacco and co  on 
grew in the colonies [supply] and not in Britain [demand]. Discuss how 
the laws of supply and demand aff ect current businesses, industries, and 
agricultural produc  on. For instance, Texas produces lots of beef ca  le 
because there is a demand for beef and we have available ranchland. 
Texas also is a large supplier of oil and natural gas products because 
oil produc  on, refi ning, and natural gas produc  on is available in large 
supply here and demanded by other parts of the United States.

(5.12) Economics. The student understands the impact of supply and demand on 
consumers and producers in a free enterprise system. The student is expected to:

(B) evaluate the eff ects of supply and demand on business, industry, and agriculture, including the planta  on system, in the United 
States
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5th Grade US History
5.13C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards does it 
support?
This standard par  ally supports Readiness Standard 5.13B in which the students iden  fy 
the rela  onship between geographic factors [resources] and the loca  on of economic 
ac  vi  es. It also aligns with Suppor  ng Standard 5.13E related to the concept of economic 
opportunity, economic development and growth, and ideas about progress.

How does it support the Readiness Standard(s)?
The concept of limited resources means that increased numbers of people [through in-
creased se  lement, immigra  on, and migra  on] leads to scarcity and higher demand for 
basic goods and services. For instance, during the colonial era, most of the colonies were 
“land rich and people poor” in that there was much more land than people. Land, taken 
from the American Indians, was off ered mostly free to the original se  lers. Explora  on and 
migra  on of the colonial lands and later new lands acquired through war, purchase, and 
treaty all aff ected the alloca  on and use of available resources. The United States is a na  on 
of immigrants [except for the American Indians] and was a real land of economic opportunity 
for many early se  lers. In the 20th century, the United States con  nues to be a place that 
a  racts new businesses and people. According to the 2010 census, the popula  on in the 
United States is almost 309 million people. The growth rate from 2000 – 2010 is almost 10%. 
Since 1910, the popula  on of the U.S. has grown from 92 million to the current 309 million. 
Current debates and discussions about immigra  on and migra  on are widespread and o  en 
express diff ering viewpoints.  

May be adjusted according to local curriculum.

   Academic Vocabulary
• Immigra  on
• Migra  on

• Limited resources
• Economic development/growth

   Rigor Implica  ons
Verb
• Analyze

Level of Bloom’s Taxonomy
• Analyzing

Instruc  onal Implica  ons
Help students understand that the terms immigra  on and migra  on refer to 
adding people to the popula  on, whether historically or currently. Discuss 
the concept of limited resources, poin  ng out that resources can be natural 
resources or infrastructure resources such as schools, roads, housing, hospitals, 
and so on. Have students reach an understanding that at some point, if you 
have a fi nite amount of resources [limited resources] and the number of people 
con  nues to increase in an area, issues related to economic growth may arise. 
For instance, there may not be enough schools to adequately educate the 
number of students in a given city or rural area. If schools are overcrowded 
or lacking in materials, then businesses will not move to that area because of 
the bad schools. If businesses do not come into an area then…and so on. Have 
students predict the eff ects on economic growth related to other possibly limited 
resources. Remind students that in the case of the early explora  on of the United 
States, the English did not fi nd any gold [a limited – even non-existent resource] 
but as the colonists iden  fi ed other produc  ve resources in which they were 
interested, more immigra  on/migra  on occurred. 

(5.13) Economics. The student understands pa  erns of work and economic 
ac  vi  es in the United States. The student is expected to:

(C) analyze the eff ects of immigra  on, migra  on, and limited resources on the economic development and growth of the United States
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5th Grade US History
5.13E Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standards 5.13B and D in which 
the students iden  fy and explain the development of economic ac  vi  es and 
economic development in the United States.

How does it support the Readiness Standard(s)?
Progress and equality of opportunity are concepts embedded in the American 
ideals of democracy. The original se  lers coming to America during the 
colonial era were looking for a be  er life for themselves and their families. 
They believed that the colonies off ered economic, social, and poli  cal 
opportuni  es. That same belief in progress and opportunity for all who were 
willing to work hard and achieve con  nued through the 19th century as 
immigrants from Europe and other areas moved into the United States. A  er 
the Mexican-American and Civil Wars, as the western United States opened to 
se  lement, the ideas that anyone [including newly freed slaves – freedmen] 
could succeed as ca  leman, farmer, or businessmen con  nued. In the 20th 
century, these opportuni  es for progress were  ed to the discovery of oil at 
Spindletop [in Texas] and the development of the United States as a world 
industrial and poli  cal power. The growth of the U.S. economy has always been 
dependent on individual ini  a  ve and the concepts of progress and equality of 
opportunity.
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Progress
• Equality

• Opportunity

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
As a class, discuss the terms progress and equality of opportunity and 
reach a working defi ni  on of these terms. This standard allows some 
opportunity to review key events in U.S. history and use those events to 
discuss how the concepts of progress and equality of opportunity were 
either advanced or challenged by the events. It is important for students 
to also discuss  mes when equality of opportunity has not been given to 
all segments of society in the United States [slavery for instance]. When 
reviewing the events of U.S. history, have students create a three-column 
chart in which they describe the event in the fi rst column; explain how 
that event led to progress and/or increased economic opportuni  es; 
and in the third column explain which groups were perhaps le   out 
or restricted from benefi  ng from that progress or opportunity. For 
instance, the Colonial Era created signifi cant progress and equality of 
opportunity for many English or European families moving into the 
colonies; however, American Indians did not benefi t from this progress 
or opportunity and were in fact moved off  their lands as more se  lers 
arrived. Enslaved persons were also not part of the access to progress, 
equality, or opportunity.

(5.13) Economics. The student understands pa  erns of work and economic 
ac  vi  es in the United States. The student is expected to:

(E) explain the impact of American ideas about progress and equality of opportunity on the economic development and growth of the 
United States
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5th Grade US History
5.23A Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.23B in which the stu-
dents iden  fy how scien  fi c discoveries and technological innova  ons led to 
advanced economic development.

How does it support the Readiness Standard(s)?
The individuals specifi ed in this standard represent scien  sts and inventors. 
Benjamin Franklin represents an early creator of many inven  ons; Eli Whit-
ney and John Deere made advancements in the fi eld of agriculture; Thomas 
Edison and Alexander Graham Bell created signifi cant technological advanc-
es; George Washington Carver made advances in agriculture by developing 
alterna  ve crops [to co  on] of peanuts, soybeans, and sweet potatoes; and 
the Wright Brothers and Neil Armstrong led the way in fl ight – both airplane 
and space fl ight.  

May be adjusted according to local curriculum.

   Academic Vocabulary
• Accomplishments
• Scien  fi c discovery

• Technological innova  on

   Rigor Implica  ons
Verb
• Iden  fy

Level of Bloom’s Taxonomy
• Remembering

Instruc  onal Implica  ons
Have students iden  fy these and other scien  sts and inventors that have 
made scien  fi c and technological breakthroughs. Have the students 
research the accomplishments and create posters highligh  ng the 
contribu  ons the scien  sts made. Discuss quali  es that scien  sts and 
inventors share that help them create new inven  ons and experiments. 

(5.23) Science, technology, and society. The student understands the impact of 
science and technology on society in the United States. The student is expected to:

(A) iden  fy the accomplishments of notable individuals in the fi elds of science and technology, including Benjamin Franklin, Eli Whit-
ney, John Deere, Thomas Edison, Alexander Graham Bell, George Washington Carver, the Wright Brothers, and Neil Armstrong
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5th Grade US History
5.23C Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard supports Readiness Standard 5.23B in which the students 
iden  fy the impact of scien  fi c discoveries and technological innova  ons on 
economic development. 

How does it support the Readiness Standard(s)?
The concepts of change over  me, scien  fi c discovery, and technological in-
nova  on are important to an understanding of this standard. Iden  fy specifi c 
fi elds such as medicine, communica  on, and transporta  on and include how 
these advancements benefi ted the economic [businesses], social [people], 
and poli  cal development of Texas. Some examples of advancements might 
include:  medical – open-heart surgery, cancer treatments, diagnos  c advance-
ments led to development of world class treatment facili  es such as the Texas 
Medical Center in Houston; communica  on – telephone, cell phones, TV, 
internet, social media networks led to globaliza  on of companies and global 
interconnectedness;  transporta  on and aerospace – high speed trains, jet 
planes, NASA, space explora  on led to new products and profi t for U.S. com-
panies agricultural – irriga  on, improved fer  lizers, computerized models for 
crop produc  on and distribu  on increased agricultural produc  on; or energy 
– advancements in oil/gas fi eld explora  on, drilling, refi ning, and distribu  on 
technology increased oil produc  on and profi t. 
 
May be adjusted according to local curriculum.

   Academic Vocabulary
• Medicine
• Communica  on

• Transporta  on

   Rigor Implica  ons
Verb
• Explain

Level of Bloom’s Taxonomy
• Understanding

Instruc  onal Implica  ons
Use a graphic organizer [chart, concept web, T-chart] for students 
to iden  fy examples of scien  fi c advancements in the various fi elds 
specifi ed in the standard and then to analyze the economic, social, 
and/or poli  cal impact [eff ects] of those advancements as benefi cial 
for individuals and groups in the United States. Ensure that all aspects 
of the ESP eff ects of each area of innova  on are examined. Discuss if 
all of these advances were benefi cial. Pose the ques  on: Did any of 
these innova  ons have nega  ve consequences? If so, what were those 
consequences?

(5.23) Science, technology, and society. The student understands the impact of 
science and technology on society in the United States. The student is expected to:

(C) explain how scien  fi c discoveries and technological innova  ons in the fi elds of medicine, communica  on, and transporta  on have 
benefi ted individuals and society in the United States
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5th Grade US History
5.23D Suppor  ng

 Suppor  ng the Readiness Standards
What Readiness Standard(s) or concepts from the Readiness Standards 
does it support?
This standard par  ally supports Readiness Standard 5.23B in which the stu-
dents iden  fy how scien  fi c discoveries and technological innova  ons have 
led to economic development. 

How does it support the Readiness Standard(s)?
This standard focuses on the concepts of scien  fi c and technological innova-
 ons and change over  me. It extends student thinking from the concrete 

to the abstract by asking the students to predict future scien  fi c discoveries 
and technological innova  ons that might aff ect the economic, social/cultural, 
poli  cal, and environmental [ESPN] life in the United States. Therefore, this 
standard is more or less wide-open to student imagina  on based on the 
categories given. It provides a good forma  ve assessment of whether or 
not students understand the concepts of innova  on and ESPN eff ects on a 
society or group.

May be adjusted according to local curriculum.

   Academic Vocabulary
• Future
• Scien  fi c discoveries

• Technological innova  ons

   Rigor Implica  ons
Verb
• Predict

Level of Bloom’s Taxonomy
• Crea  ng

Instruc  onal Implica  ons
Have students brainstorm a list of possible electronic, communica  on, 
transporta  on, energy, industrial, agricultural, medical, and/or 
oceanographic discoveries or innova  ons. Consider pairing students 
and assigning each pair one area of poten  al discovery/innova  on to 
think about and suggest possible future advances. Have each pair share 
their thinking and create a class list of these possible discoveries and 
innova  ons. Model the process of predic  ng the ESPN impact of one 
of the innova  ons from the list as a whole class. Then ask individual 
students to pick four other possible innova  ons from the brainstormed 
list and create a chart to predict the possible ESPN impact of each of 
those new discoveries on people in the world. Remind students that 
impact can have both posi  ve and nega  ve eff ects. Have students fi nd 
a partner and share their predic  ons with the other person. Then have 
pairs fi nd another pair [pairs to squares] and share their predic  ons 
again. Call on volunteers to share one of their ideas with the whole class 
as  me permits. 

(5.23) Science, technology, and society. The student understands the impact of 
science and technology on society in the United States. The student is expected to:

(D) predict how future scien  fi c discoveries and technological innova  ons could aff ect society in the United States


